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P CHAPTER I

BACKGROUND g .

‘How do you train teachers to teach? The usual
. answer has been to offer some preliminary training courses,
‘a "practicum" wheré the novice plays an understudy role
with a practicing teacher, then to certify (courtesy of the
State Department of Edﬁcation) thgt‘the new "teacher" is$
'1ega11y prepared to teach; that is, she may teach. But can
- she? =~ '

To be truthfpl, we really don't know.1 We: have
assumed a pasitive answer--at least legally for purposes of
éertificatiqnfw“f%e facts of the matter, however, have not

.g been confi}med. i.e., how do we know whether teachers‘feally'
: : possess the skllls, knowledge, and attitudes to teach
%"successfully" (to develop and shape student 1earn1ng be-

-\Tghaviors positively)? Toward getting an answer to such

£

; questions a new movement has recently appeared: competenc&-
- basedytéather education and certification.
Teacher training programs in the United States are
, undergoing a national change. In the past, teacher certifi-
ﬁﬁ; cation has been based upon course credits. State Departments
| of Education granted approval of programs leading to certi-

fication to teacher training institutions. Students were

1

EBik; : B e 7 .8 . . ’ : i>\
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certified as teachers upon the successful compietioh of
courses that‘make up the approvéd program.

In th; late 19505,‘private“organizationé and the
federal government began to influence teacher_traiﬁing by,
.encouraéing gfeéter emphasis upon the academic disciplines.
This new stress was followed in the 1960s by tﬁo significant
efforts to 1mprove teacher edJcatlon first, thé,elementary
education models project of the U.S. Offlcl of Education,
and ‘second, th%/gevelopment of new standards for the ac-
creditation of teacher education by the American Association
for College; of Teacher Education. These efforts arose from
the pervasive dissafisfaction with the quality of teacher
education. A search was begun to find a teacher training
pngram that would insure a more dependable guarantee oé
quality. “
. This search led to competency-based teacher edu-
cation; that is, an '

. approach to developing specific programs Wthh
1ead to the increased teaching competency of the indi-
vidual and insure the delivery of the kinds of sérvices
to the children t%at realistically and efficiently
meet their needs. B

Twelve trial projects on Competeﬁﬁy-Based Teacher
Education (CBTE) were sanctioned by the Board of Regenté‘of
New York State during 1971. These projects involved schools,
colleges, professional staff, and sstudent teachers. By
September }, 1973, all new teacher training progfams in New

York State were to be competency-based and .field-centered,

and were to involve representatives of school districts and

VA
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teacher organizatioﬁs in ‘the deyeloﬂment. By September 1,

. »
1975, all exiéting programs in elémentary education and
special e¢ué§tion were re-registered so that they are
competency-based and incl%de three-way representation in
their operation. That is, they are to bé.competené§-based
and field centered%_and dre to involve representatives'o%
school districts and teacher organizations as wéli as the
college. In Texas and New York compgtency-based pfograms
~were mandated as the only certification route.>. Thirty-
two other states are eﬁbouragiﬁg it as an innofative
alternative to trgditional teéchér training. Many have
established commissions to publish information, hold
conferences,land set up pilét préjéc%s, and otfers have
enacted regulatory measures "sometimes treating program

approval, certification, and accountability as separate

-3 (224

entities, and at other times packaging the whole set of
coqtrdls"info one by focusing on specifications of account-

ability."4




, CHAPTER II .

THE SETTING
N

-

Glén Cove is a citf of 27,000 people situated on
the North Shore of Long Island, New York;(one of two,:ities'
in the entire Nassau-Suffolk area. While Glen Cove still
has large estates,.the-median average ‘income is .$12,874, °
Which is lower than tbg median income of the eighteen:su;;
rounding communities.S( ~ :

The Glen Cove school systém is é microcosm of a
1afge city. ;ts'ethnic make-up is 80 pef cent—yhite,

12 per cent black, 7 per cent Puerto Rican,.and one per-,

i}

4
cent Other. Many of the childregyare-economically dis-

advantaged and are bused from distant sections of Glen Cove
4 to Gribbin School, where the CBTE proiect is located, but
the area immediately surrounding the school is compose&
mainly of middle and upper-middle class hagmes.
C.W. Post Center of Long Island University is the
suburban campus of Long Islanq University at Greenvale, '
New York, which has an urbén center in Brooklyn and a rural
center in Souﬁhgmpton.
| Since Glen ‘Cove is only five miles féom the Post

e . N L
Campus, it is’ convenient for Post students. However, the

primary reasdnmfor the close relationship between the college

+

14
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of Schools, Glen Cove, New York, asked Dean George Bryant,

. - R \
in which student teachers were to be an integral part. It is *

f
o s,
.
. 5
oo .
e

hY

and the gchool system is that the Elementary Educatjonl f A
Deegrtment‘Chairman (and temporary Acting Dean) lives in

Glen Cove, previously taught in the Glen Cove schools, and
§s involved in many community ofggnizations: The re}atién-

éhig between the Collége and the school system is one of -

- mutual trust and respect. X . ) ' ;

ty

/In March, 1973, Dr. Robert FinlefELSupefiptendenf
Executive Dean of the School of Education, for a joint
meeting on a progrém involJing competency-based education
and certification of student teachers. Dr. Finley feported
that Glen Cové was part of a consortium involving Hofstra
‘University and °several Long Island public school systems__
that was exploring ways of';mplementing CBTE. .-Some work
had beén.done on underlying’theory and assumptions, bﬁt -as
it was progressingvslowly angaas Dr. Finley was anxious to
try it in theofield, he turned to C.W. Post because of the
excellent working relationship in the past. Dr. Finley's
interest arose from his desire for student . teachers.in the

Gribbin School to try to form a differential staffing paftérn

important to note that while the Squrintendent.wishes to
implement a differentiated staffing pattern, the Glen Cove
Teachers' Association's opposition almost resulted in

aﬁandonment of the CBTE'projectg-

»
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A REVIEH OF . RELATED LITERATURE AND RESEARCH REPORTS -
‘ Yo K — , c . 4
= e fé.f ‘ This chapter is necessarily incomplete at this'time.”
. ’ The research 11terature on 0perat1ng competency based pro-
o ' z"'.' Vi * .
‘ygrams is pract1cally nonexlstentc However, this 51tuatlon
,f" should change in the near future as more orograms are
o - organized and evaluated.
3 N ‘ : . n o P
< The literature and tesearch reports will e ‘cate-
» . : . . - L
_ gorized under’the following headings: _ .

, - . A, L1terature relatlng to "the theory underlying ;
oL o cmo S
L . e Behav1oral psychology . }

»ﬁ;- : | ) 2 Systems approach to education

v o . B. _Reseerch on teacher,behavior‘affectiné student . ;£ 
. - ¢ ) . . * - [N 15
objectives
| C. Behgvioral objectives

E v D; U.S. Office of Education Reports ?

o . . ; . . . :

s, h\i‘l - .E. American Association of Colleges for Teacher
o N ; ,_1 Education , b SR , P

%ﬁ‘g& i . ‘ . R . -
a : . F. Review of competencies N
- ' U,
G. Outstanding books in the field
£y @ '
6
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L1terature Relatlgg to the TN < ’ e
Theory Underlying CBTE o . o o '
“ 1. Behavior¥l psychology, B.F. Sklnner s The %.
. . » : Y
.Technology of Teat¢hing represents apﬁentlre school of,,. - (

‘havior as a product of conditioning.

. program.

problems in teacher education programs can be solved& by

psychology which visualizes education as a process that .

moves from the simple to the complex, and sees man's be-

6 "Performance .based

educatlon programs place an empha51s on- changlng the 1earner s
7 A » ’
1 ,

e

2. Systems approach to- education: ‘this approach

ah -

A)

behavior or performance.

is a "composite of a number of p1ann1ng, ‘procedural, and
allocative strateg;es th:t can be appfred to ‘designing an
opengainnovative; and person-oriented teaoher education

n8

The management process helps to shape CBTE programs,
and the followlng authors have described the management///
technlques descrlbed in systems theory that would be most
useful to CBTE program p1anners

Bela Banathy applies systems theory to-a simple
program for systematic instructional development.g o

;Ivor Davies brings the theories of organization as
used in industry and applies them to'education, He 'stresses
thatvthe only meaningfnl'Way of looking-at an organization

| 10

is to study it as a system. .

In the current 1iterature're1ating to7the0ry under -

lying CBTE, some of the authors mentioned above contend that

/




referenced, competency-based teacher education progr

Research on Teacher Behaviors
ectlng Student Achlevement

o .

: The research base underlylng the bas1c ideg

©

behav1ors which affect student achlevempnt. '
#. m - N‘

W .. .. James Popham described in hls?artlcle, "Performancé

Tests of Teach1ng~Pro£1c1ency: Ratlonale, bevelopment‘ and
/
Validation,"” 2 four year 1nvest1gatlon of @he validity of"

)

performance tests in the fields of social Fc1ence, electronlcs,

" and auto mechanics. ‘The following were prov1ded. (1) a set
. . ] e

of explicitly stated instructional objecﬂives to cover a ten- -

o »

" hour fnstructlonal period; (2) examlnatlons based exclus1ve1y

Bk
upon the objectives; and (3) possible 1nstructlonal activities
) Y

and references. The instfuctors were ghven the objectives
and: resource material well in advance of instruction. They
were told to devise a sequence of instruction suitable for

L4

accomplishing the hbjectives, using whatever instructional

. procedures they w1shed Popham formulated an hypothesis that

the performance tests at least ought to ‘be ablé’to discrimi-
nate between‘experienced teachers and nonteachers with ze-

spect to their ability to;ac%ompiish preSpecifjed$iﬁstryctional

objectives. All three performance testszﬁere subjeoted to .

validation contrasts in on-going school situations invélving

0

2,326 public school students. The re‘u;ts of .all three .

‘ 16 o

[
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. ’ .

that experiencéd teachers would promote signifiéantly better '(t'

« “ry

achievements of glven 1nstrucc10na1 obJectlves than would

nonteachers. The measurlng 1nstruments SatleIEd crlterlon
refefénce-valldyty standards--experts JudgeQ-them to.bg
) . b ) . 3 '

"congruent with the stated objectives. Some explanatiohs

might be (1) insufficient teachlng tlme, and (2) experlenced
.teachers are not *particularly skilled at br1ng1ng about = °
pTeSPeC1f1§d behav10r cﬂanges in 1earners.11 -

. The evidence that experienged teachers &id not do
any better than nonteachers in bringing about student learning

helped to push research toward finding the teacher charac-

teristics which do facilitate learning.

. . ) gz "
3

(2

Some earlier work had been done by D.P. Ausubel and
‘D.,Fitderéld_(éxplained in their article, '"The Use of. «

Advance Ofganizing in the Learning and Retention of Meaningful

L

‘Verbal Materia and in a later article, "Organizer,

General Background, and;Antece&ent Learning Variables in

13 who demonstrated that advanced

14

Sequential ;érbal Learning'')
organlzers (cuelng) fac111tat$\:\arn1ng and by J.S. Bruner
who indicated-that learning is increased .when experts. have
identified the s;ructure of the body of subject matter to be
taught. The diséuSsion at Wood's Hole;'Maésachusetts was an

examination of.the fundamental processes involved in-im-

parting a sensé of the structyre pf science.

R.M. Gagne15 found that learning of highér level

_.materials is dependent in a highly predictable fashion upon

- the mastery of prerequisite lower level ideas.. .

PLI
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’r o - / - .. ' 10
Ausubel,.l6 Bruner; and Gagne ag;ée that control over

A
meaningful learning can be exercised most.effectively by

o 1 ‘
identifying and manipulating significant cognitive structure"

’

variables in thrge principal ways: (a) substantively, by =
showing concern for the structure of a body oglsubject

ﬁatter; (b) programatically by employing suitable principles
of ordering the ‘sequence of subject_matter_and const;ucting

its internal logic and organization; and (c) arranging ¢

appropriate practice .trials.

B.0. Smith in "The Need for Logic in Methods

) 'u17

Courses, and in "Recepit Research on Teaching: An Interpre-

tation,"18 has maintainegzthat ﬁiﬁ quality:of instruction
would be incregsed if teach‘ could improve in (1) theikr
performance of 1ogi¢a1 operations, and (2) fﬁe way they handle
subject,mattér during the.couLse of instruction. |

19

B. Rosenshine and N. Furst reviewed sixty studies

.
adl

and came up with a list of eleven categories of teacher be-

havior which appeared with relative consistency to result in

t

. significant student gain:

Clarity
Variability
* Enthusiasm ,
Task orfenﬁbd and/or businesslike behavior
i Use of structuring comments--goal directed
Types of questions
Probing

Level of difficulty of instruction .
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\.

Sfudent opportunity to learn criterion material . a

'Use of student 1deas and thelr 1nforma1 ' -
S W :

* 2 reactlons to the program , ' \
N Cr1t1C1sm ’ ' a}. A

w
»

- ho one suggests that the above research be used as

[

. & i
N a basis for making decisions about teacher education programs.

coL The researchers' plea is fdr more research "and in fact, they

-begln their’ rev1em of the llterature with the statement that

-"we know.very little about the relatlonshlp between classroom

\
behavior and student galns "
. Dav1d PDtter,20 1n a/%amphlet on research publlshed
. March 1974 by the Multl Staté Consortlum on PBTE generally
supports the1r pQSS1m1sm.;? . s ' o .
In a conference at ‘the University of Honstén 1n March
v . (1974, bav1d Berliner of ﬁar West Laborator1es<£&gt nﬁ&athat
his organization and’Edu%ational Testing’ Servf;? of Prlnceton,

New jersey and'w ‘James. ﬁdpham21 of UCLA haﬁ %ndependently

arrlved at the same concluslon' that a teacﬁgr 's performance
test will provide an estlmate of his ablllg§ to prbduce a
prespecified behavior change in a group qégapproprlate R
learners.

Ber11ner s argument is that a consortium determlne

__~» the variables (competencies) that are important. If they can

be observed--study them‘and diagnose tH%m, then catalogue

teacher training'materials and have teachers perform under .
controlled classroom experiences. ﬁﬁ%fstated,that his organi-

zation had abandoned student outcomes as there simply was not

18
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. " . \ : . o - » . a
enough basic research available, and we cannot wait for re-

-

. 7

§earchlbeforg we try to improve teacher performance.
"Studying teacher effectiveness has proved to be a

most difficult task. This .review has focused upon those’

studies which measured manipulated teacher behavior and its

e . relationship to measured student achievement. <
3 ) . ,
. Behavioral Objectives L F -
. : - Bducational objectives have 6:;n>thé conéern of edu= ..o

cators almost from the beginning of Amerigsn.education:

!

The work in programmed learning and instructional
‘technology in recent years has heightened interest in
the specification of precise objectives. Bfforts by o
Tyler (1934), Bloom et ‘al. (1956), Mager (1962 and
1968), Krathwohl (1964), Gagne (1965), Glaser, (1962
and 1965), Popham (1969), and Popham and nger (1969)
have been most influential in this trend.

23

<

The féxonomies.by Bloom”™ and Krathwohl24 are useful

in making sure that the objectives selected are ofrtye class
desired. If the teacher wishes desired behavior in knowledée,
comprehension, applicaélon, analysis, synthesis or evaluation
(Bloom's taxonomy of the cognitive domain), he can classjify.
his objectives into these categories. q '

Robert Kibler stresses the value of behavior#l ob-
jectives to teachers. Objectives prompt teachers to determine
the most significant aspect of subject matter éo be learned,
and a second value is their aid in establishing criterié for

- 25 : :
the measurément of classroom achievement. . v

Robert Mager states that an objective is a description

of a pattern of behavior we want thg learner to be able to

is .




< ' //a
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13
/ .
demonstrate. He quotes Dr. Paul Whitmore, "the statement of
' obJectlves of a training Program must denote measurable “xWMmy
attrlbutes observable in the graduate of thﬁ'program, or ,

otherwise it is impossible to determine whether or not the
| 26 ' '
1"

program is meeting the objective:
The' use of behavioral objectives to specify the
desired outcomes fotuses attention® upon the observable. - Tﬂe

S

description. of obJecxlves in terms of spec1f1c behaviors can ,):

o~

reduce the vague global statements that so often characterlze -

evaluations of teaching.

United States Office of Y -
Eﬁﬁcatlon Reports - :

= e
In 1968 nlﬁé institutions were funded to de51gn .compre-

~

hensive .models for training elementary teachers. A year later
eight projects were funﬂed to test the fea51b111ty of the
generated models. The models and reports on the models furnlsh

ideas for program obJectlves and assumptions.

PHASE 1 REPORTS AND SUMMARIES--THE MODELS27

Florida State University (Vol. I, VoE%ill)
University of Georgia :
University of Massachusetts

. Michigan State Univerxsity

: Northwest Regional Educational Labqratory :
Syracuse: University N 4
University of Pittsburgh J/ 9
Teachers College, Columbia Univer

. . University of Toledo

. University of Wisconsin

ity

Fannie Shaftel of Stanford University led a team of




14
‘ teacher training models. The report consists of a description

and analysis of the comyén and divergent elements i each of »
28 '

the models

CBTE movement today. ‘ r _
/ o o . *hom e

! o ' ,// ,’ 29 -
Instifution and Director(s).””

cCooper, {gmég M. "A Feasibility Study on. the ModelaElemgntary_

”

"Teacher Education Prqgram,” University of Massachusetts,

1968

=4

This program provides teachers with varying avepues of

P

(preparation aﬁi with responsibility for their-own Ae-
veljpment.' There/%$7great emphasis on micro-tea,hihg.
DeVault, M. Vere. '"Feasibility Study: Program ahd Support
Systems," University of g;sconsin 1968.
Major emphasis is on optimiZing student choices in
the establishment of learning goals, 1gqrning resource

~ modes, ahd learning rate. A very exte éive management
“ (system is tilized. It is designed yé#honitor the
success pattern of specific quulei/so that a continual
Ve program of revision and renewal cgﬁ be maintained.
Dickson, George E. '"The Feasibility/of Educational Specifi-

cations for the Ohio Comprehensiye‘Elementary Teacher

Education,'" University of %oledo, 1968.

This project stresses definite kinds of teacher per-

4

formance which can be observed and measured in behavioral

terms to determine the teacher's progress toward each ‘goal’

21
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Dodl, Norman R. "A Feasibility Study of the Florlda State-
Un1ver51ty Model for‘the Preparatlon of. Elementary
School Teachers," Florida State’ University, 1968. §
This‘proﬁect maintains that teachers must bewbroadly
educated with high competence.in utilizing numerous
strategies. The portal school . concept is Vltal to th157’
(, project,.as is the management control system whlch makes

’

student information available to staff and studénts.

-
-

Houston, W. Robert. JFeasibility Stﬁdy: BehaVioral Science
Teacher’Education Program,' Michigan State University,
1968..

Thls program was developed by an 1nterdlsc1p11nary
feam of educators and spec1allsts in many fields. It
features the clinical approach by which theories are
developed, applied,- and tested in real situations and
then eraluated.z=There,is also provision for an extensive
and complete managerral system+end the utilization of
feedback. 1 |

Johnson, Charles E., and Gilbert F. Shearron, "The Feasibility
of the Georgia Educational Model for Teacher Preparation--

’ Elementary,ﬁ University of Georgia, 1968. /

This model ‘is based upon the hypothesis that an ef-
fective teacher educatfon program is built aroumd the job

which the teacher performs. -




(. o
Schalock H. bel "A Plan for Managlng the Development,

“ implementétlon and Operatlon of a Modeil Elementary

Teacher E&bcatlon Program," Oregon College:of Educatl\hv

\_ ,~

Student$ must show evidence that- they can bring apout

/.

proaches tO/edu&ation. It seeks to develop sensiktive,

serT-direqfed té@phers. Studeéts are\taﬁght a wide
range offélternativgs, to formulate their own hypothesis,
and thgﬁ test the hypothesis in the school. .
| : Ali the eleméntéry teacher edutafion models are based
upon the principles éf behaviorismf - They all emp{gy an ef-
fective'program of evaluation, pro;ram reyiéw and planning by
providing systematic input-process-output analysis of their
programs. These programs have become models for other CBTE

projects. - , °

i

\ @
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. . ' American Association of Colleges '
C _ tor Teacher Educatlon iKKCTEj ,

The AACTE has~-published a series of pamphlets’ de-
~signed to expand the knowledge bgse about issues, problems,

, . and prospects regarding CBTE. - . -

. . !
t t , Stanley Elam's Performance-Based Teacher Education:

v

What is the State‘gi the Art reviews the historical settings

of PBTE, describes its oharacteristics, and discusses major
issues and pr.oblems..30

A,'V Har{;ﬁBroudy wrote a philq;ophical analysis of CBTE.
that expressed the v1ews of many who are against the movement.f,
‘He analyzed CBTE in re1atlon to three teachlng styles |

'.dldactlc, heurlstlc, and ph11et1c He believes CBTE, 1s

app11cab1e to didactic teachlng only because hEUTIS{IC and

philetic teachlng.do not lend; themselves to prec1se ana1y51p

j j
specification, and evaluatioif .31

g /
o Iris Elfenbeim describes and analyzefythg/CBTE prggram
e in thirteen institutions of higher education. All the
programs have a purpose which 1s identified and public.
o the programs utilize the systems approach All identif)
| behavioral objectives, and structured programs in ter/s of
input, process, and output.“ The programs . ar% deltherjwell-‘

developed nor problem free, but are worth explorlng for they

/
- are innovativg programs about wh1ch little data haWe been
gathered 32 ' S f

9’/ \

Allen Schmieder's Competgnoy Based Educatlon . The,

State of the Scene is a-summary of the movement and is planned

@

. . ; .
o pve . 2 "m ; ‘
» . 4 /
- T /
/
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, for the use ofhgrogram operators or those active in CBTE. Hé
.‘ reported data gfom.783 teacher p¥eparatory institUtioﬁs as
gathergd by the. AACTE committee oz} Performance Based Teacher
Education. It was indicated by.125-insfitutio£s'thét théx
_ had CBTE p}ograms while 366 ihsti;utions sté%éd that they
were in the developmental state of ﬁlanniﬁ@.CBTE programs.
IOnly 228 institutions were not infolVed wgfh CBTE at that
time.>3 o , ' j &

The issue of competencies in liberal arts courses is

. discussed in Performan&e-Based Teicher Education and .the

SﬁbjectvMatter Fields b;lMichaelehdgrue. The potential of

CBTE to revitalize some of the general education courses is
discussed. Competency-Baéed Teacher Education

-+ + . focuses on individual abilities and needs, on
objectives, on the sharing process by which these

" objectives are formulated and used as the basis of
evaluation and given its efficiency (enhanced by the
use of feedback) and its student and program ac-.

, + countability features, PBTE offers arresting
- tives to current cirriculum requirements, to
offerings and arrangements and to credit' and

alter®a- -
course
grading

systems in mapy undergraduate departments in the arts

and sciences.

Review of Competencies

The Florida Catalog of Téécher ngpetencies provides‘

. ' thdusand§'of.competency statements from which descriptions of
teachers can pe buiit. These competencies are selected bf:

specification of fhe conditions under which performance is to

/

occur_and the criteria by which satisfactory performance is

to be-judged. When implemented, the statements can serve as
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el

) Co. ‘ b o . . . .
- ~ a bdsis for assess}ng teagher competencies and désigning a -
foe . -~ PR ' .

teacher educatlon p;ogram

@ O'. . : ' . L w

. Included .are a saéple master llst of competen7v
o = B v

statements, a’list o@'sample statements sorted according-ta "
*‘%: B

” topic, an example of operatlonal121ng competency statementé‘

)

“and several examples of theoretlcal helrarchles of compe-,

Al

tencles. ‘'There is a cross-referencing system between compe-
. 5 .
35

-

P

.r , *’.‘ P . ’
tency stateménts and teacher training materiabs. Efforts

o underway at.-the University of'Indiana,‘University of ‘Houston,

and University of Miami to catalogue teacher training ma-
terials will use this system to provide cross-referencing

, _
. and access to materials available nationally. The three

o

colleges are in the mldSt of devéloping a. research strategy

wh1ch would facilitate the 1dent1f1cat1on and’ assessment of

®
. teacher competencies whlch'have'maxlmum payoff in terms of

(P 7
pupil achievement. .
g

'.xeggy ) 1In addition to the Florida catalogue, var%ous states,

universities, and teacher corps have published their own

a .

m$?¢3list of competencies. - ) : .
. : B - '

Ja\ ‘

. ' " Review of Notable Books ' ' .
. ?1n the Field ’ ' .
0 C - BenJamln Rosner edited a book that is composed of

theoretlcal art1cles about issues in edudatlon today/aﬁd
alternatlve d1rectlons for the future. One ‘of the papers

- { M . € ¢

in the book is Richard: Turner's "Levels of Criteria" which -

presents a framework for categorizing différent degrees of

' . rcompetency. ‘Turner attempts to establish a system for
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N
c1a551fy1ng different forms of competency appralsal by
i

offerlng six dlstlnct 1evels of criteria. His hlerarcﬁy of
crlterla 1evels runs from the most exacting form of compe-
tency appralsal (Crlterlon Le;el #1) to the most marglnally
acceptable definition of competency appralsal (Crlterlon

Le’%) =y

Ang Hugh Baird and Daryl Yorke, applylng the

achieved by the traineé (now a
certified teacher) with the - -
pupils he teaches

@ @ @

i g

C

lapels of "what " "when," and "hoy " use Turner s levels of
erﬁormance as the "what'" in the’ 1nformat19n below:37
e v .
’ u ) . . ! » R
WHEN WHAT (Levels of Performance) . HOW (Tools) '
Pre- Level 6: Trainee shows that he paper and
practicum unaerstands some behaviors, con- -  pencil tests;
‘- cepts, or principles germane to interviews
teacling--usually in a papen and
. ‘ pencil exercise
'Pre{ Level 5: Trainee demonstrates case studies;
practicum his possession of teaching simulation
’ "SklllS," however, he need not
do*so with students. He may
. interact with case studies or
.0 other simulated materials N
. Pre- o - Leveffi: Trainee demonstrates micro-teaching;
practicum teaching behaviors in a micro- - interaction
teaching coftext with a few analy51s
‘students or peers '
_ " @ ‘
Practicum Level 3: Trainee is judged on videotape;
the basis of his ability to ‘ observation
demonstrate '"teaching be&haviors" forms; question-
. in the classroom ’ N ing pupils;
' ) interaction
/ ! analysis
" Practicum Level 2: Short- -range outcomes all tools used
and .achieved bygthe trainee with the to assess
On the Job  pupils he teachds public school
C pupils' growth
On the Job Level 1: Long-range outcones all tools used

to assess
public school

. pupils’ grawth
(1nc1ud1ng above)
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. Thug Turner has provided some basis for distinguishing
whether a rigoréqs‘test of competence is being mentioned
(e.g., Crite;;on Levels 1-3) or a minimélly acceptable one
fCr?terign Levels 4-6j.. |

A handbook for planning CBTE programs,'the initial
development and the'operagional phase, has been published

%3 .

e | by W. Robert Hou%ton. He also edited a comprehensive‘

annotated listing of performance;based education resources.>?
It is useful for those trying to find materials for their 6wn
program;

+

Houston joined with Robert Hawsom to edit a book that

N preéents an overview’of CBTEW-$herfeea1 points of the move*
. | ment, such as the,rolé of the consortium, identifying ob-
’ jectiveé; designihg curriculum, implementation, and evaluation
are discuésed,40
Publications 6n CBTE are being produced in greater-
° . quantity all the time. Reésearch is being conducted through-
out the countr& §nd results‘should be pubiished in the next

- few yéafé. A review of the literature will probably be sub-,

stantially énlarged in the future.

I

o
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" CHAPTER IV b
& . . b4

6 PROGRAM, DEVELOPMENT ~ \ . .~

Q Success of any venture is predicated upon the
. . ’ < . ’ ¥

innpvativeness, vision, and the efforts Of'a small number
] ’ N ' \ .

of people. -Thus, Helen Greene, C.w. ’Post Profes‘sor and T s

Chalrman of the Department of Education and th1$~Wr1ter
: were the two people who- wére to make the program “go "

Helen Greene had formerly taught for thls researcher When

the_ researcher was prlnclpal of Landing ;School in Glen Cove,
and she had a strong commitment to CBTﬁ. “The. writer, on -
o 'the'other hand, desired to have’the additional help in
. Gribbin'Sdhool New York sinceé the'writer was desirous of
reorgan1Z1ng the school to further 1nd1v1dua ze‘instructfonf
In add1t10n the writer hoped to/make it the problem for
Maxi I. It contained the most needed elemfent--working with
a grouP of people to accompllsh an end
Surroundlng Helen Greene and this researcher were
other committed ind1V1duals who were less involved but,

5D
‘nonetheless, contributed to the success-of the effort

Dr. Robert Finley, Superlntendent of Glen Cove Schools had q
been»actively engaged for severaI years with committees at

Hofstra Un1ver51ty who were dlscu551ng CBTE. The Assistant
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'$§b}6b per da& to attend. \The'two weeks were spent in planning,

-

’researcher,vas principal of Gribbin‘School, organized a

'their Cooperating teachers and the groups then set to work

. on plans for the year. Student teachers were also apprised

-of a "nrolect pollcy,board",that would determine how,the new )

SR ‘ \ af“ i ? .23

& Q -

Superintendént, Dr. Duncan Donald uas 1n charge of student
teachers for the dlstrlct "so he became Representatlve frgm
the School Dlstrlct to the Policy Board In addition, two
teachers from Gribbin School, Mrs. Ellen Seld and
Miss Catmen Clcero were elected by the Staif to. serve as
representatives on the Governlng Board Later in the Fall
of 1973 -two studeﬁts were elected by the student teachers
to represent them on the Governlng Board.

During July and August 1973, time was spent obtalnlng '
and evaluating alread; publlshed materlals from (1) Stdte .
Department, Florlda, (2) Washlngton State; (3) Unlverszty of
Georgia; (4) Un1ver51ty of Toledo; and (5) Unlver51ty of
Michigan.

In order to effectively begin the new program, this

Summer Worksh0p of two weeks duration to begin the last two

weeks i} gust, 1973.. Te';hers were paid at the rate of f

organizing, and*d;scussing the concepts ‘of CBTE.
;“ Student teachers were invited for the latter part of .
the second week. 'They were 1ntroduced to the Gribbin Staff,;

then toured the building. After that,- they were assigned to

of the plan for developlng competenC1es

To get started the State requested the establlshment

30
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competeﬁéy-based program would be governed, the nature of the
competencies to be developed, and other.items connected with
developing a competenc&-based project. In brief, the State
provided guidelinescfbr the following things:
.Determining who will serve on the Policy Board
How the Governiﬁg Board is e?pected to operate
The £prm of project goals and objectiveé

@

"The minimum contents of the program,

vt NN

The manner of program management
[

. . *
Determiniing the Policy Board

1. Representative from the public schools (approved
" by the Qoard of Education or the Superintehdent

of Schools) |

2. Represeﬁtatives from the Colleg;.(appointed by
the Dean) |

g3. Representatives from thé teacher educafion
students (elected or appointed)

4. Representatives from the feachers of the
participating school

The cooperating agencies must agree upon the objectives

and priorities of the targeted schools involved, and upon the

competencies a teacher must possess to serve such scﬂools.

The prospective teacher must @ﬁﬁw, beforehand, the

_criteria of performance, what the .competencies are, and the

T
M .

* : g " .
Words in parenthesis indicate the interpretation of
State guidelines. ‘ : :

d

‘ ()\L\\

o

i)
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acceptable level of performance (i.e., when has a particular

competence been sufficiently mastered?) :

Governance . ' , .

. Ohce the Policy Board has been selected (in accordance
With the‘goideline offered above), it will have to establish
~its moﬂher of operation,(Appendix A). The State expects that
the Board will be in a position to operate as % semi- =
autonomous agency with authority to commit resources ,as well
as to make decisions pertalnlng to the operation of the
program. In.turn, thls is interpreted tg mean that the Board
is expected to develop procedures for making decisions
agreeéble to the parties represented (i.e., the University,
the school district, the teachers, and the trainees). Much

else, however, remaifs unsaid. |

The Form of ProJect Goals '
“and O BJectlves /

Requested also is eviﬁence that the Policy Board
objectives have been accepted‘by all the participating
agencies. Objectives should 1ﬁc1ude a written set of

objectives and a listing of spec1f1c§rb3ect1ves.

W

Program Content

The State asks that the prognd

AN

A. The 1list of required competenc%es developed by the

include:

project including the following data about the knowledge/

5k111/behavior/attitude sought for each competency.

»
.
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. 1. The learning activities available to enable .
| students to acqulre the State competency
. Acceptable level of performance _
. Conditions of performance ' o a

2
3
4, Means of objective assessment’
5

{ . Person or persons responsib;e for assessment
. | and instruction ‘
B. « A. descriptioh of the resources committed by each.
'agéncy. - PR
c. Either in the aforementioned description of compe-

tencies and learning activities or in this section, provide
ot

the following:

-

1. Evidence that procedures for designing trajnee

programs take ‘into consideration the indivi-
dual student}s background; learning style, and
learning rate (selection of competehcies and
learning activities, opportunity to demonstrate
requisite competence prior to updertaking

- .
- -

learning activities).

2. Descrlptlon of the criteria to be employed in
determlqlng whether or not trainee has at-
L ialned anjgcceptable level of general education,

Fns‘

hfis profit1éﬁt *in his field .of spec1allzat10n,

jaﬁ§J7;~éapab1e of worklng w1th children in ways

which will enhance their opportunities, for

. o
learni o e
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Bvidence that.in designing the program different"

Y

nowledge (command of

= cognitive explératory (experimental ‘activities)

werq,considered in identifying assessment

procedures.
. '\ \ !

Competencies Expected

- Cognitive | Affectiye -

Level I: Project Wide - Level I: Projgc

[

~ Il

Level II: (Additional) Level II: (Additional)

Suppiementarm*"individualized" Suﬁplementary "individualized"

4

competencies

Basic State expectations for managing the program
include: _ '
A. . <A description of the record keeping system which will
- ,provide continuous data on student progress. (Person or

persons responsible for maintaining the record system should
w . - be designated.) ' , -
S ~+B.. A description of the procedures for program evaluation
+ \Tbde

ol ‘,.~\:

and revision to include: @

1. A description of how results of evaluation will

be utilized to revise the prbgram

34

~
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2. EBvidence that specific persons have been as$igLéd
responsibility for monitoring the program s
effectlveness and Valldlty }
After complylng with thJ‘State s expectatlons for
beginnlng a competency-based tra}nlng prpgram,‘what else
shouid ba'coﬁsidered as part of our effort? ff we return to
our opening question--How do you train teachers to feach?--
we still have not arrived at an answer. For exémple, even
if we do all the things expected by the State, will our
trainees reallyobe prepared? To get answers to such questibns,
as well as others (for example, are our efforts really'making
any difference? Can we do future trainee programs better,
cheaper, more .efficiently, etc.?), we probably should con-
sider a,second phase: the testing of our pr@gxam competencies.
Let's talk about it when we have sorted out Phase 1.41
Initial experiences in CBTE are usually at the aware-
ness or interest levels; The Sutimer Workshop provided an
intro%yction but much work still‘qeedéd to be done in order
to effect gbsmooth beginning. )
Professor Greehe‘and the writer planned and organized

a series of In-Service Workshops for the Gribbin'Staff (in-

cluding student teachers) in the Fall of 1973. 'In additign,

+

‘many readings'ie CBTE were circulated prior to the In-Service

sessions. The purpose of these readings was for information

input, clarification of concepts,uand analysis of CBTE as a

. B o
philosophic system.42> ‘ .
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Each of the above'téSOUrces should provide cdgnifive
input about CBTE:gbut that as such is not adequate. Teacﬁer
educators must know aﬁbuf'competency-based education, its
parameters, dist&nguishing characteriétics,.antecedents, and
promise, but must be actively involved in exploring its
impact on their own preparation prégrams. It is a well-
known psychological principle that we are more 1ikély fb
support | ¢hat to ﬁhich we contribute. When faculty actively
debate ﬁhe issues related to new directions and explore their
potentlal, they are more likely to be enthu51ast1c about the
new program. Thus, involvement of all persons who will be
contributing to the program is a necessary part of a design

o

strategy.

The In-Service meetings for Gribbin faculfy were
planned for Wednesdays since the school district dismisses
% at 2:00 P.M. rather than 3:00 P.M. Teachers give one hour of
ih

their time so the sessions last for two hours. Session I

started with brain-storming "Competency-Based Teacher Edu-
N cation--What do you think it's all about?"--and cohtinued‘
throughout the school year on alternating Wednesdays. The
Pdiicy Board then met on the Wednesdays when the’féculty
did not meet (Appendlx B), The meetlngs were devoted to
furthering the Understandlng of CBTE, dlscu5510ns of de- .
‘cisions made by the Policy Boa;@, problems and progress of
the CBTE‘progrgm. \

. . The Pblicy Board had a unique role in the develop-

ment of the competencies. It was decided by the group that
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it was too time-consuming to "re-invent the wheel," so after

a great deal of time'‘'and study on the part of the group,
competencies were adapted from those developed at Floride

State, University of Waghington, and the University of

Georgia. These, however, were“re-workéd by the éollege : E

Faculty as well as the Gr1bb1n Faculty until a mutually

acceptable set of competenc1es was developed
The Policy Board, together with the Staff, started

with literdlly hundreds of competehcies. It was soon ev%;
dent that the group had to decide upon some sort of cluster-
ing in order to arriye at a workable number. ' Twenty-nine!

~ general competencies were sorted into clusters with similar

| characteristics. Working on one cluster at dvtime, the .

~group refined the original competency statements, eliminating

duplications, adding new statements where needed, etc. The *

competenciee were then sent back to the college for refine-
ment anq revision.‘ Returned once again to the local school
system, the group went through the entire list once more,
fewriting, re-thinking,:and re-ordering the statements. In
capsule form, this was the evaluat;on systeh:

~ L Brainsqorming: the product of which was hundreds

of competencies..

, 2. Clustering: 50 general competencies were re-

b i . . . -~
; ) ; .o

' duced to 29 ‘and finall& sorted into f{Ve clusters, i
a. Reading and Language Arts - ;
b. Math and Science.

7c. Social Studies

M
3" . -

e s et s
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. d: ' Affective Domain
e. Organization and Learning Priﬁcfples
3. Classification: general competencies were then
classified into the following role conceptu-
. ' . 'Walizations (borrowed from the Kansas Sféf.
| Teachers Corps ProJect Competency—Based

SR e B o Sae s o s moe-oa oo

Program)

a. Teacher gs Interactor e ' e

. ‘.
b. Teacheétr as Philosopher and Teacher as

k : "Professional
,,oﬁ; c. . Teacher as.Expert ' 4
d. Teacher as Instructor e

* Teacher éS'Monager

4. Goal:analysis'and yriting competency statemenfs: ‘afw,ibk
working on ohe cluster at a t%mé, fheogroubs" =
refined the original compoténcy statements,
eliminating dupllcatlons, etc. o

5. Revisions: college rewrote and reV1sed

- ' 6. Final revisions and acceptance by the school .

sy;tem . | '

In addition, the writer felt that a Special In-Service

Enrichment Program should be set-up for student‘teachers.
These meetings fook"place £rom 3:00 P.M. to 5:00 P.M. on

K Tuesdays (Appendix‘C}i . The purpose. of these seminars was

: -t

to offer the expertise of the assigned consultants to the 7’%@%
. Al

, student teachers in order to give them a better understanding ggﬁﬁﬁg
of the roles of staff personnel in the total school setting, @%j

36




For example, Dr. Dorothy Kirsch did a Workshop on the Gribbin

School Reéading Laboratery;eJanet Nygren“conducted a Workéhop

on the Mathematics Laboratory;'Christine Ghént Media in
Glen Cove schools, Rose Danlels, school Nurse- Teacher devoted

a session to Sex Education.and Drug Education;. Mary Bear,

L4

~Principal, School Discipline; and Dr.-Robert Finley, -Superin-

tendent, Viable Alternatives in United ﬁtateg Bducatien and
'Siﬁelated Job Interview. These seminars have proven unque
and extremelﬁﬁegrthwhile. 4 | . /
(/” In addition, it is well, at this time, to comment
upon the additional roles which the writer played in the
development'of CﬁTE. The .support of people with power is
crucial in the introduction of an inno&afion.43' CBTE pro-
grams require a variety of complex psychologlcal supports

which would be 1ncomp1ete without 1nc1ud1ng the !public

schools. In order to prov1de field experience, the support |
. ' \

-of . the local school system is a necessity. Most of these
programs are developed by internal agents, and 211 have éhe
Eupport of a powerful administrator, as well as eome faculty
»support. This writer, as the administrator, was determined
to see the program to fruition. This researcher looked upon
CBTE as an opportunity to develop training in individualized
instruction in Gribbin School.lehe writer alsp hoped to
make use of technological progress (New Century Reading and
Mathematics Laboratory) through the'uge'ofbsfudeht teachers.
Most of all, it was an attempt on this writer's part, to ' ,

lflfferentlate stafflng patterns in Gr1bb1n School through the

use of student teacheérs.

34
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1.4\flannéd and organized the initiél éxbérienkés
, " in CBTE Summer Workshop |
LZ. Planned In-Service Education for Téacﬁers
3. Planned In-Service Education Prngam fgr .
. ‘Student Teachers T
4. Organized ?olicy Board
a. Overgaw selection ofymembers ’
b. -Set up qalehdar of dates for meetings.
c. Acted as Co-Chairman at meetings ,
d. Helped define decisioﬁ-making procedures
’ of the Policy Board :
5. Delineated management roles of CBJE Program
in program‘implementation“ T
a. College reﬁreééntatives must supervise and
~evaluate in thé light of the competencies
outlined by the consortium
b. ‘Dr. Dufican Donald Assistant Superintendent
‘ &ﬁ is responsible for assigning student
p teachers to Gribbin School and for
insuring continuance of the program in
; the district N |
c. Profe551onal‘Staff is responsible for gbrklng
-~

As Principal of Gribbin School,

following:

.. 33

the writer did the

w1th and evaluating thédigudent teaéﬁers

in the 11ght of the competencies.
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CHAPTER V

PROBLEMS AND PROGRESS

& . .

When the idea of CBTE-was first broached to the

4
e

Gribbin Staff, in the Sprlng of 1973, teachers were skepti--

a1 and dlstrustful. F1rst of all, Dr. Robért F;nley,'

| Superlntendent of Schools, 1ntroduced the notlon with'a . -
"rlder"--namely, teaching interns.
“that since the job market was 'so scarce, four oﬁ the
student teachers who would graduate in. February, 1974
would be designated "1nterns" and would be pa1d $3,000 to
teach from February to June, 1974. |
"quickly moved in on this idea,“decidedbthat it represented ‘
'differentiatei'pay,for,staffing and conpletely rejected theb

<

notion.
4

A second problem arose when the Gribbin Staff de-

"‘h

cided that some student tegchers wére more competent to

~

start with than were others Although all student teacher%\
had been carefully screened by the college prior to their
selectlon,_stllL there was,conS1derab1e difference in
. personality and intelligence in,the-Selected_group. Teachers
were all anxious tp get the brightest and mosknpersonable of
'J;the students. In trylng to meet this problem,' the wr1ter
puas Zautious in placement of student teachers with the
the writer tried to mesh‘

- Gribbin Sxaff,/ Where possible,

.34
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Dr. Finley suggeSted o

The Teachers' Association
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student téacher Wlth teacher, personallty-w1se._-%ikewise,

. ' g L R . - .
. . R . . ) .
L .. ‘ : P . . - .
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Ce if a, cooperatlng teacher felt she had. recelved a less able

~} ' ,student one semester, Ehg;writer tried to place a more able
'tudent in herxé

11

Fay

_om the succeedlng semester, since this

| prOgram is on* éw

Such dlfferencés,w111 never be fully re501Ved but one tries.

~

Personallty confllcts and petty jealousies are human charac-
teristics common'to the teachlng,profe551on.as well as every

‘5'?’_- other profe551on. :
v i The local Teachers' Assoc1atlon also, from time to
i t1me, wrote artlclee relatlng to .CBTE in their monthly

i = e
publlcatlon, "News and Vlews. - The tenor of the artlcles

dealt with a cynicism nd questioning of CBTE. '0bV1ously,

[ R

"

.alerted by colleges op%051ng'CBTE because of fear that the

‘ State would now d1ctat college policy and also warned by

. State Assoc1at10ns to be wary of CBTE, the teachers were
sometlmes confused tb# , and,definitely in a quandry as
3@ *“‘ to the acceptance or n nacceptance of thelprogram. On 'the
one¢ hand, they certainly. d1d not wish to Jeopardlze their
i}f . own JObS. On the p051t1Ve side, they very much wanted the

°

extra hands in the classroom. ‘It was constantly necessary’
* \ \ "

to meet with the Policy Boﬁrd, reassure them that no jobs
were threatened because ‘of ! CBTE, and that: dlfferentlated '
staffing would not take place.

B
' Many meetings welating to CBTE were attended by

7=
Policy Board members. These.meetlngsvwe;e frequently held

e ‘to discuss the pros and cons of CBTE. One such meeting was “




held in Garden City, New York on becemﬁer 1,?1953 and in-
cluded such speakers as Dr. Vihcent Gazzetta from the New
York Stat: Education Department, Dr. Harry S. Broudy, |
Professor of Philosophy of Educatlon at the Unlver51ty of
Illinois, Dr. Sheldon staff, Chalrman of the Education - ‘
Department at Adelphi University, New Yark and Albert |
Shanker, President of New York City's Unlted Federatlon of
Teachers. Shanker felt that CBTE mlght open up teachlng o
jobs to candidates who have not taken educatlon courses and
perhaps even to people without college degrees.
Competency-based.teacher”educatien is rapidly be-
coming the subjeet of a bitter debate througho?t the country.
Proponents assert that the plan would insure petter prepared-
teachers and teachers more agcouatable to the public because
they wouid not be certified unless they proved;hin the class-
room, that’Students were 1earﬁing.' Opponents of CBTE say
that it would not lead to the preparation of an "all-around -
teacher'because it could not adequately take into account ‘
such skills as being able to establish adrappert with students.

The plan is also denounced as being an anti-intellectual,

factory-line approach that denies freedom to the universit&
‘ 5

B

and the student.

Flnally, when the C.W. Post-Gribbin School completed
program was ready for subm1551on to the New York State Edu-
cation Department the ""New York Teacher" official publlcatlon
of New York State United Teachers, ran the following front

‘page article in its January 19, 1975, issue:

a
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M'On the CBTE Front--Urge, decals not to sxgn CBTE as
plan'faltgrs." This article caﬁfed a good deal of turmoil
in Gribbin School. Several teacﬂers were angry because the
teacher representatlves on the Policy Board 'had already o« ’
51gned the Post College- Gr1bb1n School Plan. They were urged R
_that the signers wire Albany and ask that signatures be re- 'v‘
moved. A meeting was oalled fear allayed, tempers soothed
and the matter ouieted. It was stated that "if a 1ocal felt -
'comfortablé,‘it Shqﬁid'proceed but mooltor the program closely
dufing the *coming yegr."44 Howevor,kthe writer is sure”
tensions will agai; be felt as ‘the Union moves to keep controlv.
over 1ts constltuency Theoret;callyq the .issue is powerl B
On the brlghter 51de, the program, under the gu1dance
of the dynamlc Helen Greene and the writer, moved along ..

fairly wéll. Organization and a f@xm commitment were the

reasons it succeeded. (For Plan submitted see Appendix D.)’

0




- CHAPTER VI -
SUMMARY AND CONCLUSIONS ¢

-

BT N

N Students of the competency movementfﬁduidvagfee;
that the tasks essential to CBTE program develépment coﬁld
be divided into two groups: (1) those related to the
design and valldation of an evaluatlve system, and (2) those
related’ to prOV1d1ng learning opportunltles keyed to the
'evaluatlon system. The {/;erature of a CBTE Evaluation
System indicates that the public should be made aware in
advance and includes: |
1. Combetency Statements: describing thosg
) knowledges, skllls, behaviors, and attltudes
desired of program part1c1pants, each of

. which must be: ' , .

a. Explicit to the degree thgt itéééﬁ_be
realistically evaluated, anq .

b. Derived from some conception of what.consti;
tutes ''good" teaqﬁipg, i.e., those combi-
nations of skills, knowlédée, and undei-
standing a teacher needs in order to help
children~leafn. |

. - f
2. Assessment Procedures for each competency state-

mént? which should iﬁtlude:




a .
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a. Indicators--those specific, observable be-
shaviors Wthh should COnstltute acceptable
eV1dence that a teacher has a g1Ven compe-~
tency, i

“’h} Criteriaa?whichidelineates thenminimnm ae—‘
}Eeptaﬁle ierel of performanoe for each
, gompetency, . ’ s
c. Procedures--for evaluating each competency,-
which make clear who is to evaluate, when}
Where, in‘what context, and under what if
conditions. 0 '
. 43, Learning OpportunitieS' ~to assist the part1c1-
pant dchieve any competency he/she- dges not

£

already have as revealed through an- evaluatlon
of performance based upon the Evaluatlon System.
All of the preceding information is 1ncluded in the
Student Competency Ratlng Sheetwthat was developed to eValu—
ate: student teachers (Appendlx E) The scale wag/not however,
developed prlor to the beginning of the Program. In fact, at
that time the first group of student teachers was not aware efi-
the competency statements on which they were to be evaluated.
They were involfed in helping to develop the compétencies. °
A detailed study of the competency ratlngs on the

first twelVe student teachers indicated that 92.50 per cent

passed the competencies the first time. One student was

Ve - )
. unable to achieve the 75 per cent competence required and

-requested transfer to another school tqwrepeaf the student

L
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teaching experience. (Pefsonal problems appeared to be the ,
problem with this student. . She was newly married and had
some health problems. She, therefore, was unable, at this
time; to keep up her work.) .
“ v Although the data in this study was concluded by
December, 1974, and the finished: package was submitted to
;hefNew York State Education Department, the writer felt it

would be worthwhile to evaluate the students in the February-

Marchgy 1975, group g@nd to try to make some comparisons and

draw some conclusions regarding the achievement of compe-

tencies.
| First of all, the College was only able to send to
Gribbin School ten student teachers during this period. 1In
an effort to provide the best possible student teaehers,
this writer interviewed every student teieher before being
assigned to a cooperating teacher in tﬁe school. Of'those
interviewed, ten were accepted. . | .

0f the ten stdﬂents placed, seven of them (or 70%)
passed»the competencies at the end of the eight-week period.
One was uneble to pass them and will be re-efaluated in May
at the end of the second eight-week period. Two of the
stuaents were abeent for a considerable time due to "flu"
and_they plan to work from May 15, 1975 to June 20, 1975 to
make up the time and complete the competencies.: |

In effect then, it would seem that sincCe only one
student 1n each eight- week period failed, the groups must
be of cqmparable ab111ty. A weakness of the system was that’

.'4“-1 ‘ %jgﬁ?

L
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it did not take into account all aspects of teaching. On

the basis of observed classroom activities,‘onegroup/E§¢Ved
to be much more creative. ;

. The Minnesota Teacher Attitude Inventory, designed *
to measure thgse aftitudes of a teacher which predict how

well he will get along with pupils in interpersonal relation-

' ships'and, indirectly, how well satisfied he will be with

teaching as a vocation was administered to two groups of
student teachers. The test was administered to student
teachers in the Gribbin CBTE program and student teachers

in a traditional C.W. Post pgbgram in another school, pre

~and post. Students were chosen from comparable backgrounds

with similar grades and educational ability. The control

r

group was student teaching in a community comparable to
§1en Cove. ,
The most direct use to which the Minnesota Teacher
Attitude IhVentory can be put is in the selection of §tudents”
for teacher preparation and the selection of teache?s for
teaching positions. The Inventory could also be used to
measute the effectiveness vf a teacher education program in
developing skills in interpersonal relationships. The data
appears in Table 1. It may be noted that CBTE students
started with more passive attitudes than Controls ané showed
a statistically significant (p .?5) increase from pre to
posﬁ. Controls started with less passive attitudes and N

showed an actual decline from pre to post although the decline

was not'statisfﬁcally significant.'

‘y A P 48




TABLE 1

Mean Raw Scores on Minnesota TeacheX Attitude Inventory
for Student Teachers in a <Co tency-Based
Teacher Evaluation Program nﬁ\fef’Those
#4n a Traditional Program Before and
After Student Teaching EXperience

Pre-Test 'qut-Test Mean

" Number Mean Mean Change t P
CBTE .12 44.17 62.92  +18.75 2.475 .05
Traditional 8 21.00 16.50 - 4.50 -.34 NS

a4

Note: t-test was performed on pre to post for CBTE aﬁﬁ
- pre to post for Controls

The results indicate that CBTE students started with
significantly more positive attitudes than the Control

students and showed a statistically significant (p .05)

‘increase from pre to post. Control students started with

less positive attitudes and showed an actual decline from
pre to post although the decline was not statistically signi-
ficant. It is difficult to draw any valid conclusions from

this data. It is reasonable to assume that the Glen Cove

.group did show some growth in develyping skills in inter-

«

personal relationships.
A structured interview using the same questions wJ&_
carried out by two independent interviewers. There were

7 . . . .
twenty-four interviews in all, each cooperating teacher was
Y

‘interviewed twice. The purpose of these interviews was to

: find out how weli\fhe program worked and how it could be

improved.

495
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0. .
The writer conducted one set of 1nterv1ews wh11e a

graduate a551stant "from the college conducted the other.'A

.

The graduate assistant was appointed to a551st Helen Greene
‘ * o
in assessing the competencies. The results 'redrecerded in

Staff Interv1ew Competency by Principal (Appendlx F) and

. Staff Interview Competency by Graduate A551stant (Appendlx G).

There was no corre&atlbn between the responses givep
by the identical teachers dué to two interviewers. This
could be due to severa;"facfors? First, the graduate
assistant was viewed as an aggreesive, hostiledpergen whose
very presence in the_;iassroom was Fhreateniﬁg;fp,themf It
is quite possible, too, that the pé¢senali;ies of the two

interviewers may have affected the results. A toﬁevof voice,

N

‘an inflection, can affect a response. This, in spite 6f the
| 115 .

fact that several hours were spent discussing hew the inter-
views would be conducted. No attempt, then, will ée mede to
compdre the given responses. The writer, will however,
summarize the responses given in the 'interviews in the
conclusion of this chapter.

A Student Questionnaire was developed in order to

get feedback from the students regarding all eSPegfs of the

‘program_from preparatory course work to the implementation

of competencies in the field (Appemdix H). ‘This question-L

naire was administered to the twelve student tegchers in the

’Spriné of 1974. It was administered to the total group in

the school setting. The results-of this questionnaire are

summarized at the conclusion of this chapter.

ou
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_— Conclusions

t

~ Based upon the inspection and anglysis of data
collected on the CBTE Proéram at Gribbin School, the fol-
lowing conclusions appear to be warrantéd:

1. Student.teacherg who worked in the Gribbin CBTE
Program showed more growth in positive attitudes toward
téaching'than did the Control group. It is re;éonable to
aésume Fhat the CBTE system has something td do with this
growth. . .

2. The rating system is a perennial problem in
evaluating.skudqgt tbachers. First of al%, people bfing
their own biases to any rating scale. ? .

3. The following statements may be drawn from the-
staff interview regarding'how the CBTE Program ﬂfrked and
how it coﬁld be improved. _

a. Competencies’as 5 whole were rated as
moderately difficult
b. Ten out of thirteen teachers felt the
competentie; focused upon important things
c. In general, the overall performance of the
student teachers was rated as excellent
d. Teachers felt that the CBTE system imple-
mented in the Gribbin School helped them
in the following ways \
(1) It provided extra hands
(2) It stimulated thé master teacher (new
ideas, forced to re-think their own

" philosophy)

ol
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(3) It gave direction'and‘@uidahce '
T{4) It increased individualized iﬁstructio?
e., Negative aspects of thé_%ribbin CBTE Program/
(1) There were too many different student
a -teachers to cope ﬁith'in a given year
(2) Extra work for cooperating teacher
"(3) Teachers felt they lost some classroom
control (two centers of authority)
f. Considering all the effort ﬁut forth, twelve
out of thirteen felt it was worth having
the studen? teachgrs
g. Suggestionsﬂfor improving the Program
. (1) Competencies need to be improved upon
(2) More time needed for joint student-
teacher-facugwy éessions
(3) Need Constant evaluatipn of the Program
Final comments regarding the Program are!
a. CBTE is improving the quality of téacher
education .‘ o oot
b. The Program: is good but the length of the
’ gtudent teathing experience should bé'e&-'
tended (i.eﬂ,~eight Qeeks-should be extended
to a full semester or even a year with one
teache:) \ |

c. The colleges should strive to do an even

better job of preparation of student teachers

-~

04
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d. Jhe cooperation of the college and local

people made it a worthwhile Program ”
3’3% “e. ' The teachers would like the Program to

av
P

1}

continue .

Thb folloW1ng statements summarize results from

Zadmmls’te‘zrmg the student teacher questlonnalre regarding
“"all aspects of the CBTE Program.

1. As mlght be expeeted, student judgments of the
, | Progrgm and its maJor compenentslwere generally
3 . positive . g

2, The competencies were not too difficult

3.

The performance goals reflected pupil learner

needs to a great degree

v, >
. . »

4. Regarding attainment of performance goals set '
under CBTE, eight out of twelve felt that
performance was a little higher thanﬂgoals set

5.

Twelve out of twelve felt the coopera%ing teacher
| . .

was extremely capable as a master %eacher

6. Nine out of twelve preferred CBTE t@ a traditional
student teachln% experlence as ﬁhey perceived it
in a participation program prrq§ to entrance
into CBTE I

7. i

& -
Eight out of twelve felt thgf%ork in the student

.ﬁ‘

teachlng experlence wﬁ% extremely interesting
8. The competencies seemed Qp -be what they needed as
classroom teachers.,”

o

(Graduates who substituted
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: ~in. Gribbin School related this.)  Each of these
- ; , o \
»  judgments waﬁﬁconfirmed by cooperatihgwgbachers,

";»,', e . . .f—.A “:\ e i 3
school principal, and school district'super- -

. Visory persennel.

Limitations of.the Practicum
In evaluating the. CBTE system as to its ‘effectilveness

in actually developing & competent teacher, the.writer would

like to point out the following. Q ‘ -

L3

Any rating system is, at best, a suspect kind of in-
strument. Th; competencies.wefe revised many times by the
college and staff. However, a great deal of ‘reseflarch still
needs to be done. Hanu;hek45 claims that it is easier to
analyze results of education than methods of improving it.
"It is surprising.how,yéttle'is actually known about the ways
in which schools and teachers affect education. This largely

results from a fixation on inputs to education rather than
o

outputs."

L]

" Some question whether it is even possible to measure

teacher competence is as follows.

It is unfortunate that the results of sixty years of
res¢arch have hot been commensurate with the expendi-
ture of time. and effort. They have, in fact, been
comflicting and inconclusive to a degree that has led
many otherwise ‘rational members of the profession to
a defeatist inference that teacher competence cannot
be measured. It is difficult to reconcile this verdict
with the fact that many major functions in '‘education

" depend on the assumption t at4geacher competence is
both variable and measurable. ' “

' 1

In the light of tlte above and since the competencies

in each area were continually revised by the members of each

e Rt
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departnent at the~coilege; i.e.,yreadini,social studies,
etc. and’the Gribbin @1assrpom teecher‘, the researcher is’
forced .to define as “good perfprmance‘in the classroom,"
the attainmenf of the competencies as set forth in;the

} | ' B Student Competency Rating Sheet. .

' There is no doubt that this rating sheest has many
weaknesses., HIt 1sn$ub3ect1veljudgment at best. However,

’1t deceg make performance much more explicit.’ Also, the -

a, ‘ criteria should be made public so that anyone W1ll know how
ability, such a system may well result in a more satisfied
public. | Cd .

Weaknesses and Strengths \ >
of the Program

Weaknesses. 1. The most critical factor is evelu-
1

ation. If CBTE is to revolutionize teacher education it

must find sptisfact assessment,dev1ces, Sufficiently
objective performance measnres are not presently available
for whet n# be the most important teaching competencies--
iearning activities in the cqgnitiue and effective reelm.GA
2, Gribbin St4if consistently felt and(h%iieved
that a student teacher/should spend an entire semester, at
ieast; and even better, an entire year, in'one placement. o
3, ‘Theré was an expressed need by students,for
Agredterjinformel interacticn'with.faculty.' Students would
: ) .

like gr7ater personalihation of the Program as well as

-individualization of the Program by self-pacing.

| | 55

a student teacher is being jﬁdged. In these. days of account-




change. :
Strengths. The ma;or strengths of the Program whlch
can be supported by evaluatlon data are as follows: - L

- ”safi§faction {f most felt needs of students.
i

" was developed by the Collége. Cooperating public school

. personncl consistently complained that they were never in-

meAts. The new CBTE raiing'shget‘giveé the cooperating

is to 1mprove the quallty of instruction in the nation's

) | , - . - 49 .
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3

4. The Program need$ a comprehensive information

R

management system for on-going evaluation. and plahning fqr'

<

R

1. The general Program structure is pqu1d1ng for
2. The student”teachgrs felt the Program‘was:
improving the quality of student teachers.graduatinga'-

3. Graduates of the Program feel that they a;e
éffective in applying the compétencies‘learned in the ProgramJ 

Finéily, a comparisdn of the Student Teaching Evalu:

atlon Chart (Appendlx I) with the Student Competencz Ratlng
Sheet suggests the following:

1. The‘orlglnalistudent teaching evaluation chart

volved in helping to develop the student teaching require- .

public-sch601 a "piece of the jaction."”
N 2. Student teachers weré also 1nvolved in the de-

velopment of competenc1es on whlch they were to be judged.

The CBTE rating sheet is also a public statement -of specific

behavioral objectives to be attained. The original sheet
1ackgd specificity, while the new one attempts much more

-specific tasks. Perhaps the maJor Justlflcatlon for CBTE

B
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schools as a consequence of improved teacher education. One

almost immediate outcome of CBTE is the development of

L ' \11
stronger relationships between teacher educators, the public

schools, and the organlzed teaching profession. Finally,

CBTE appears to offer the 1mmedlate promise of accountability.

[
.

Implications

@

.In addition to the conclusions enumerated above,
several implications seem apparent from information gained
during the conduct'df the project and~the experience garnéred

. from personal observatlons and 1nterviews

¢ l; ~CBTE should requlre m1n1mum levels of performance -

for entering the Program and for enterlng into the profe551on.
2. Attempts should be made to raise the measuring

instrument to a highér levgl of objectivity.

3. Competency-based teacher education includes

1éarning particular patterns of téaching behavior which have
been called teaching skills.” These ski;ls‘gge‘the product3
" of the follow1ng cycle: ) )
R ‘ ' a. Conduct research on teavhlng
b. Identify skills which are associated with

desirable educational outcomes

c. Develop instructional materials so that

N

. ) ' adults can learn thesé skills

d. Integrate skill learning with a total .

\

You " - ¢,

Wi

‘teacher educa})on program.47
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" The ratignale ofuthe'cycle sounds 1ogica11yi%onsiétent
but there are flaws at each stage. For example, thé research
is highly variable in quality.b It is difficult to agree on
educational outcomes that can be,consiéteptly'measured‘and
that teachers actuaﬁiy will intend to teacﬂ. .Given these

&
ffaws, the best programs probably rest upon a mixture: of

.
r ]

evidence and intuitive wisdom.

S
=
™

L

Addendum © . oo '
How does one carry the '"message to Garcia?" At a )

recent ‘'dinner party, thls wrlter met a graduate student,
Rachel Laor, frqm. the University in Tel Aviv, Israel. She

is worklng under the guldance of Margaret Llndsay at Teachers'
College, Columbla University. Her toplc, "The Cooperatlng
Teacher Develops a CBTE Program " .The writer sent her the
Program which was submitted to Albany She called and said
she was impressed and would like to discuss it .with this
researcher. She is visiting Gribbin School on June 11, 1975.

Perhaps the plan will be utilized in Israell
S . 7
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 CHAPTER VII
-ACCEPTANCE OF THE PROGRAM BY THE NEW YORK STATE . 7
DEPARTMENT OF EDUCATION AND IMPLICATIONS \
| FOR USE OF THE MODEL '
This practicum was developed as a group effort. That
is, the mod@l was developed in conjunction with members of
C. W. Post Administration and Staff as well as the Adminis-
b tration and Staff of the Glen Cove School District and spe-

cifically, Gribbin School. It-is also important to note that
the model is composed of severalvparts aside from the saction--}.
Elementary Eduéation--with which this writer was involved.

) Sections on Handicapped, Speech, Drugs, Alcghol,,etc; were

——also included."The writer mentions this, because in the ex-
change of corre5pondepcéx(Appendix J),:tpe reader may note
reference to sections other than Elementary Education. \

The model developed by Gribbin,School,énd C. W. Post

College was submitted to Frederick”B. Tubbs, Associate in

Teacher Education, Division of Teacher Education and Certifi-

cation, Room 1941, New York State Education Department,

99 Washington Avenue, Albany, New York 12230 on Friday,
January 31, 1975. Five copies were sent by certified, regis-
tered mail. A number of informal phone cgnversations have

taken place between Dr. Tubbs and members of the C. W. Post

Administration since that time.- ,

. 52 e
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On June 20, 1975, Professor Helen Green, Acting Dean °
of the Undergraduafe School of Education and Dr. Roy£Smith;

Direc(dr of Competency Based Teacher Education for C. W. Post

N

Q‘College/received a telephone call from Dr. Tubbs stating that

the program had been accepted as submitted.” There were some

“w

‘minor changes having to do with editing that might have to be
made. It wa stéted howeverfythat.the Elementary Education

%
sectidn could be implemented without an ajor change. /

The next contact was made ‘when Dr. jth called

-

Dr. Tubbs in Albany on;July 15, 1975. At that time, Dr. Tubbs

, stated tha@&ln view of the fact that the State Education

epartmgﬁfﬂth reviewing nearly 200 projects, they just have
not had time to get a letter off to C. W. Post College. He *
further statéd that, however, as far as the progr;m was con-
cerned, it has been accepxgd. Dr. Smith feels th;f there is
great rapport and mutualrréspect bet&eep his offic; and the
Division of Teacher Edhcation and Certification. In a sense,
it.is a compliment to C. W. Post that Dr. Tubbs feels free to
respond in this manner. Dr. Tubbs also stated that things
were all set and that C. W. Post should receive a letter of
acceptancé‘iﬂ.a week or two. f
On Jﬁly'ZS, 1975, Dr. Tubbs again spoke w}th Dr. Smith

regarding several aspects of the program. At this time

Dr. Tubbs repeated that there should be no concern about the

Elementary Education Program because it has been approved.
He stated that he wanted to relieve the College of any possible

pressure. The College would receive approval shortly.

by




Corroboration of this is in Appéndix K. Approval for tﬂe
- program was ?eceiﬁed August 27, 1975. v ‘

"Nearly all colleges prepdring elfgﬁﬂtary school
teachers in New York State have submitted,applications for .
re-registration of their élementary education programs and
have complied with the State's design for new standards and
procedures incorporating a competency-based approach. This;
has been reported by the Education Department's Divisicn of
Teacher Education and Certification.

Problems that surfaced in the trial projects noted,
pages two and three, later ‘appeared in the teacher education
proposals from the colleges. .Bgcause of the inherent differ-
encesfiﬁ the roles of teacher?, administrdtors, and college
faculty, it was understandable that teachers raised quéstions »
about being: recognized for their contribution to program de-//l:\_,,
velopment ahd the appropriateness of assessing prospéctive
teachers' performancé, while dollege faculty became. concerned.
with, field-based programs might alter, their own work patterns.
These Efoblems had both fiscal and philosophical implications,
While small sums of money had been available to the trial
projects, no additional sums were "appropriated to reimburse
teachers for their part in program development. The effort
to resolve these problems continues. ’

The Division of New York State Teacher Education
stated that 93 per cent of institutioﬂsrffaihihg élementary
énd special education teachers have sent in their re-regis-

tration applications. In a few cases, delays in submission

were granted. ' .
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Colleges will receive acéreditation in stages. They,
must first indicate the establishment of a governing group
to include college, school district, and professipnal staff
of fhe school in charge of the prepa%ation program; define
the competenciés required for certification; outline the means
of assessing these and the mea;s of‘evaluating the pfbgram.
If this is approved, preliminary Eegistration is granted.
Each program would then be revi?g?d by the staff of the Edu-
cation Department and recommendations made for conditional
registratipn. The experience of thé trial projec;s helped
the department to modify its own review brocedures so that
college proposals arg now jointly reviewed by staff in ele-
mentary and secoanﬁ‘.education as well as teacher education.

Implications for Use of the Model
in Glen Cove and Nassau County

Gribbin School will continue to work with C. W. Post
College in further improving the model for elementary edu-
cation. In June, 1975, twelve student teachers were assigned

to Gribbin School for the Fall semester, 1975. Each of these

. young people were interviewed by the principal and met their

-

cooperating teachers. They will meet with Gribbin Staff on
Tuesday, September 2, 1975 to discuss the.CBTE model. Again,
the program will be further developed and refineéd at the
regular InZﬁervice meetings held each Wednesday from 2:00-
4:00 p.m. beginning Wednesday, Septembér 3, 1975.

~ pr. Donald, Assistant Superintendent of Glen Cove

Public Schools reviewed the program on January 28, 1975, and

¥
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offlclally accepted it as the vehicle for training elementary

devel/Student teachers in Glen Cove.

/ The model will, of course, continue to be field-
tested. C. W. Post College will usé the approved model ' in
ektégding its work with a number of Nassau County schogl
syétéﬁs beginning September, 1975. The folloying school
distticts‘will use the model: Queens County, P.S. 232,
P.S. 169, and P.S. 26. ‘In Nassau County, the following
school districts hill use the model: Elmont, Minedla,
Baldwin, .Plainviéw, Syossét Westbury, Amityville, Half-Hollow
Hllls, Jerlcho, Commack, South Huntlngton Smlthtown, and
Sachem. Every attempt w111 be made to up- grade the compe -
tencies and to be much more explicit in wrltlng"the assess-
ments as the various dlstrlcts use and. refine the model.

The wrlter has met with Dr Smith three times duri‘
the summer of 1975 to discuss how we can imﬁfové the model.
The writer has also met with Professor Greene on five oc-
casions during the summer to discuss thé,competenciés.
N A further effort to iﬁprove CBTE pr@grams at Post
College has been the organization of a CBTE office on Campus
(Appendix L) . The purpose of this office is threefold:
(1) to consolidate and coordinate efforts, (2) to expedite
contacts and queries with the State Education Office in
Albany, and (3) to aid in the implementation of evaluation of
CBTE‘programs.

Again, one of-the major efforts of the office is the

establishment of a Professional Educators' Executive Council
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(Appendix M). " The writer was asked to be a member of this
Council on July 28, 1975. This Council will absorb and e
expand the responsibilities of the several original Policy
Boards which were set up to meet the State requirements of
shared writing and evaluation of proposals for Teacher
Certification. The Council will also help develop smaller
consortiums and act as the contact medium for the many school
districts on Long Island.

In summary, the writer hasibeen instrumental in
establishing a model that will not only serve Glen Cove but
will serve the many school disfricts in Nassau County as welll
Thanks to membership in the Professional Educators' Executive
Cbuncil,/the writer will be active in.the dissemination of
information relating to CBTE programs. The writer}Will also
take back to colleagues in Glen Cove ideag'develoﬁéd else-

- , |
where so that the program will be further improved.
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APPENDIX A | ‘ ' 72

POLICY BOARD FOR POST/GRIBBIN COMPETENCY;BASED
TEACHER EDUCATION PROGRAM

.o ‘ Session I
Gribbin Primary School '
~Glen Cove, New York i .
Wednesday, October 3, 1973 ‘ 2:15 P.M.
MEMBERS
, Grgpbin Staff Miss .Carmen Cicero
' B " Mrs. Ellen Seid
. Student Teacher ' Mrs. Ellen Askinazi
Student Representative \ Mr. Neal Yermish
College Representative ~ Mrs. Helen Greene
. -/ '
School Representative 3 Mrs,,Mﬁ?;hﬁgiF”\\\\
. \ 1
* School ‘Administrator Dr’. Duncan Donald
AGENDA
- )
1. Administrative details
( a. How often should we meet?
b. Time?
. . 2. Reéponsibilities of Policy Board

"= 3. AForming Project Goals and Objectives
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APPENDIX B ' 73

POLICY BOARD FOR POST/GRIBBIN COMPETENCY - BASED
TEACHER EDUCATION PROGRAM

' -
Session II
Gribbin Primary School
Glen Cove, New York
)
Wednesday, October 17, 1973 2:15 P.M.
)
MEMBERS
Gribbin Staff ‘ " Miss :Carmen Cicero
‘Mrs. Ellen Seid
Student Teacher ' Mrs. Ellen Felber
Student Representative Mr. Neal Yermish
N .
College Representative Mrs. Helen Greene
Mrs. Janet Shultheis
School Representativé Mrs. Mary B&QT
School Administrator Dr. Duncan Donald
N
AGENDA

Report from State AACTE

"Decision making procedures

Aid for teachers in classrooms working aﬂ)Program
Person or persons responsible for assessment and instruction
Teachers set criteria--assessment procedures use different

¢ .
criteria -

oo
a. Knowledge--command of subject matter
b. Performance--teacher behavior
c. Product--pupil achievement
d. Affective--attitudes, values, beliefs
e. Exploratory--experimental activities

Record keeping system--persons designated

Mandated cbmpetencies

g
(¢




APPENDIX C

CALENDAR OF IN-SERVICE DATES

Gribbin Primary School
Glen Cove, New York

4

February 18, 1975
February 25, 1975
March 4, 1975

March
March
March
April
‘April
| April
o
April
April

May 6,

ar

11, 1975

18, 1975

25, 1975
1, 1975
8, 1975
15, 1975
22, 1975
29, 1975
11975

Coilege'

Dr. Kirsch
College
Mrs.-Nygren
Collegef
Mrs. Ghent
College E
Mrs. Daniels
College )
Mrs. Bear: Discipline
College

Df. Finley
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APPENDIX D

¥

, (
PLAN FOR PROVISIONAL AND PERMANENT CERTIFICATION

' February 1, 1975
C. W. Post Center of Long Island University
Glen Cove Public Schools '
Oyster Bay Public Schools

Elementary Education N-6

Provisional and Permanent Certification "

B.S. in Education

M.S. in Education

February '1, 1975

Provisionally certified students will complete program
January 31, 1979 , : ~
Permanently certified students wild complete program ,

January 31, 1977

!
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b
]

A, An analysis*of the role (provisional and permenent) for which persong

are being prepared by the program here described. o ' X .
Performance Based ‘Teacher Education is based on twq}essential o

b) the,outcomes are derived from an analysis of a defined role or function.‘
These two.principlés have been our guiding lights in theA |

proposal to follow, Our first task will be to outline the role con- |
ceptualization - how it was derived and finally the derivation of the h
knowledge, skills and abilities logically necessary to fulfill. the role

of elementary teacher.

Role conceptualization of the elementary teacher and its dgrixatign.

In coming to,grips with our idealized role conceptualization,

it seemed that the format of ‘the Kansas State Teacher Corps Project
Competency Based Program might be applicable as an organizing structnre
for our role conceptualization process that could be helpfully brought
to bear on (a) both graduate and undergraduate cqncerns, (b) both
provisional and permanent certification, and (c) both subjective and
e obJective evaluation criteria, and in addition, legically. subsumdng

the important elements of the other concerns and models, A brief sume

mary of the Model Teather altered and adapted to our needs follows,

in this model 6 major role and function areas of teacher performance
are delineated and analyzed.

I. The Teacher as Interactor -

_This area speaks to the humanistic need of the teacher to be .

able to develop and maintain rapport with people. "only after building °
a.trusting,relationship will the teach;r be able to accurately identify |

C 80 - w
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needs of people and offer suggestions for satisfying needs." Thia

' speaks directly .to the necessity of any person performing a teacning
function to find out where the student is and begin there. In summary,
we are looking for teachers who are warm, accepting, compassicnate,

trusting, .trustable, understanding, expressive, in-touch-with-themselves,

]

know-their-own nead, etec, ~ | .

II. The Teacher as Philcsggher

, We arezlcoking for persons who see the world’as one great,
huge, experiential laboratory and everything in it the. subject of wonder
and understanding. We are looking for pecple who r&flect cn life and
its meaning. The teacher, perhaps more than anyone elsi in our
society, should model these attributes haracteristic of a{person who
is in'iove with learning and who learns for the sake cf-learning,_ More
important than having answers, we think, 1is the strong desire to seek
answers. Neither the Bachelor 8 degree nor Permanent Certificate is
terminal. No training program can cover, all exigencies which teachers

‘will meet in the field. The desire to learn and continue learning in

the face of obstacles is what we are looking for. ' .

1

4 In both areas 1 and II we see an increase-in emphasis on

[

instruction and concern with establishing more scphisticated skills in
these ares. Thus we see a greater emphasis (or at least different at the
permanent level than at the provisional. This is reflected in our

competency concerns and*étatementsr

ITI: The Teacher as Expert e

The teacher has substdntive factual "knowledge in several

major areas. If we aesume that the teacher Has been able to establish

81 «
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3.

rapport with an audience (individual or classroom) and that the audience

relies on ‘the expertise of the teacher we arrive at the necessity of the

teacher to deliver that help - to come across.’

- This implies expertise in answer to several questions.

1. Who is my audience? The teacher must know as much as pos-

sible about the individual with whom she is working as well as have
knowledge about collections of people and predictable outcomes o% group
organization; this of course involves theoretical and practical knowledge
concerning human development, social psychology, and related areas. |

2. What do I teach? The teacher should have & thorough grasp of

his discipline or subject matter.

3. How do I teach? The teacher must be an expert in deiivering

v

knowledge to the audience ne serves. This involves at least three

dimensions: methods of instructién, materials of instruction, and knowledge

about the process of learning. We belleve expertilse in these areas'makes
- a person a better teachen, even though it 1is diffieult to muster strong
evidence for this last one. We are convinced thet it is almost self-
evident that anyone trying to aﬁfect 8 process (1e&rning) would be better
| off if he understood something atout the process. hore inportant may be
the necessity of the teacher's on&oing infestigation ofltgs learning
process and a posture to that effect. o

At the permanent certification level the teachier as expert,
will be more one of polishing skills and understanding their differences

in kind. The addition of research skills and knowledge, 1.e. the use of

research as a tool for evidence‘gathefing seems possibly of greater im-

portance at the permanent level.

8
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. - K ‘ ” .

i'h; Where do I teaéh@b The teacher needs to be an expert

regarding ‘the environment of 'teaching. We hawe reference here to

more’ than demographic and institutional variables as important as they -

are, and wish to Place ther 'where™ in a time space continuum which in-‘
cludes history, politics, culture, socially important events, etc. "The
model teacher has a sense of perSpective about. his environment, including-‘
its plaée in history, from which he can draw conclusions about particular

events or people. The "where" is.akin to w1sdom and 1is embodied in

: Santayana's -eloquent message, .'Those who are 1gnorant of - History are

;izdoomed -to repeat ig."

5. Whv do I teach° The teacher is an expert regarding education=

al philosophy and philosophy in general. Here we emphasize the sub-

fwfstantive knowledge of philosophy, the skills, abilitles and knowledges

‘of philosophy

ghynder the category, The TFeacher as Philosopher, 1t is &

subJective attitude we are establishing.

\

‘ " 7

x

IV, The Teacher as~Ihstructor . v N

ThlS area involVes competency in four rather discreet functions°

u
¢

‘l{'Diagn ¥ Where is the learner? What .are his needs? It

implles measurement and evaluatlon, and knowledge of methods of gathering

‘feedback and using feedback to perform the neéxt function.

[N

2. Designeru The-teacher designs relevant and interesting

i

(-learning’activities which are iikely to assist the learner to learn.

'The teacher is a motlvattonga expert and an 1nnovator. S .

m .

¥
VI 3 Implementor The tea\ﬁer has the wherewithal to translate

’ 'plans 1nto action.

»\4 »Evaluator The teacher looks at what he has done and asks

"Dld 1t work?" Teachers must gather feedback and redesign programs if

" the feedback says the obJectives have not been reached. ’ o

. s » [ l‘
’ o' ) . S B . -
% 85 n
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V. The Teacher as Manager

)

<

A manager is one who directs, guides or controls, one who
maximizes effort in the service* of carrying out a purpose. -He isvsuf-
'flciently in touch with himself that he conveys & sense of self control
and purpose. Here we focus on 3 areas in which a teacher needs to bé a
, manager:

1. Learning Environment. The teacher takes responsibility for the

.environment of learning, for if he doesh't, it is likely that no gye will,
+ He arranges the environment so that maximum learning will occur.
. People. The teacher, being a problem-solver, directs his skills
at helping people identify objectives and evaluate progress toward those
objectives. |

0 .o . K
3. Maintenance. Most teachers function in a social setting called

a school, and schools require’ maintenance. Health records, attendance
information, luncheon duties, travel or field trip arrangements, etc., all

constitute chores which someone has to direct.

. ¢
( A sixth afea,&ﬁhpugh implied in the foregoing, seemed of value and
,impbrtanaain describing the.role and function .of the teachéf@- but was
not specifically identified in the KSTC model. '

Our next step‘was to isolate, adapt and develop organizing principles

or goaf'k— few in number--. in each of the six areas of the model. These

I

became 1dealized pegs on which to hang the speclflc competencles that
were formed by our consortia. We are very much cogpizant that this
process does not enable us to have a complete and closed system. We see
this as a strength and our management system wil;'be.constantly ﬁrestling h
I with the reconciiiaﬁion of the theoretical with the empirical.
. B

[
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Idealized Role-Conceptualization

1, The Teacher as Interactor-Humanist

1.1 The teacher provides a climate of trust and understanding such

~

that others ;ook to the teacher for help.

The teacher eXpresses his feelings and thoughts such that others

see him as authentic and trustworthy.

The teacher sustalns a meaningful dialogue with one or more in-
9

dividuals representing a variety of ages and intérests.

Teacher as Philosopher

Ontology (ihvestigating the nature or relations of things), The
teacher is regarded és a searchiﬁg, inquisi%ive.person; uﬁafraid
to stfuggle with difficuit‘aaestions or‘issues.' Q
Ax%ology (investigating the nature of values). The teacher knows ol
and can grtiéulate his‘values:

Epistemology (investigating the methods of knowing). The teacher
is ablé ﬂo give evidence f&? knowing what he knows as well as <«
methods for gatﬁeriné evidence; he searches for ways to make;ﬁis
world more manageablé and mear.ingful.

Logic (investigating the principles of reason).- The teacher is
seen as a person who is logical and purposeful rather than

capricious and/or frenetic.

Teacher as Expért

s}

The teacher under- .
151

stands and knows the characteristics of a variety of learning .

Who does the teaéher need to be expert about?

audiences. -

'3

What does the teacher need to know in the sense of substantive

o

cognitiye knéwledge that constitutes the source materials from

85 |
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‘

- ‘?.
which he draws? The teacher is knowledgeable‘in subject matter
areas which are his responsibility. ‘ o | '
Why does a teacher utilize certein content? The teacher can
articulate a rationale for what he teaches.

How, or in what manner, does subject matter knowledge best reach
its audience? The teacher can adapt his delivery of knawledge
appropriately 'to the subject matter. | |
Where, or at what moment in histbry, is the teacher acting as
expert? The teacher sees himself in a broad historical and

philosophical context which gives his expertise maturity.

<~ 3.5
L. The
h,1

h,2

o

’ 50 L];he

u.7t

Teacher as Instructor
The teacher is able to dlagnose learner needs. .
The teacher is able 4o design differentiated learning activities.

The teacher is able to implement learning ectivities under a

variety ‘of conditions. C

i | 3
The teacher is able to evaluate whether lear®sing has eccurred
or the success of the activi®ies.

Teacher as Manager

5.1

6. The

5.3

The ‘teacher orders his personal affairs.

The teacher can adjust to the demands of the environment

The teacher ordere the learning environment in helpful ways.
The teacher is regarded by a variety of others as a problem

solver in practical situations.

6.1
6.2

teacher as a Professional ’

Thé teacher gives evidence of professionalﬁgrowth.

: 4
The\teacher demonstrates a knowledge of and practices professional |

& .

-ethics.

o

80 o




it fully encompasses all aspects of our idealized model.

. APPENDIX D (continued)

6.3 The teacher demonstrates high levels of schoiarship.
6.4 The teacher shows adequacy of preparation, formal and informal.

The above is our idealized and tentative role conceptualization

‘model. Pragmatically, we have utilized the role model developed by the,

. teachers, teacher{s_association and administration of Glen Cove School

District which was developed as their means of teacher evaluation. In-~-
herent in these guidelines are the major components .of our idealized

model. It is our ultimate goal to expand this pragmatic model so that

N.B. It is our plan to incorporate the idealized model as a

generic mddel whenever possible in several areas of teacher certification,

-

\(See addendum I - Glen Cove Criteria for Teacher Evaluation)

-

I's

Differences Yetween provisional and permanent Certification

We conceive of the basic differences between permanent Ma pro-

‘visional ‘certification to be two-fold: (a) stemming from empirical

evidence that the concerns of the practitioner (permanent level) are of a
) 2

fifferent type but more apprapriately of a difference in intensity and

degree of focus than those of provisional level, and (Db) emerging from a’

- logical analysis of the role conceptualization “that implies thatézgyeho-

logically and reasonably there is a Maslovian type hierarchy invoived in

professional growth. The'student, therefore, initially focuses on

‘ competencies of a survival and safety type, but with time and experience»

in the profession, teacher attitude and concern involves a qualitative .
differencé re: professional—actualization (ef. ' self actualization").

i. e., as one galns security and practice in the field, concerns change
and interest in expertise in areas expand. Thus our differences are

basically differences of quality, expertise and concern as we differentiat

4

‘ provisional level from permanent level behaviors. t

S

{ )
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: o 9.
' To elaborate (1) competencies will be found to be of a different
sort - more probiem-sqlving and qualitatlvely different at the permanent

leve;-és opposed to provisionai. ) ‘ .
| (2) Competencieé will be of noticeably different emphases as &
result of our logical analyses and reference to empifical studies.
(3) Competencies will involve less objective types of assessment
and necessarily become of more supjective (professional Judgments, e.gs)
nature as we pursue permanent qompetencies. | |

(4) And, finally, competencies often demand higher prder cognttive

skills and expertise in areas at the permanent level.

. B. Requirements for entrance into the program

1. Provisional
All students must éomply with the University's policies and
regulations regarding entrance ‘and continuation of studies becdusa'they are

a

required’to complete a State approved program.
AQmission to courses igathe methods and materials of teaching
-,dé! to observation and participation is restricted to students who meet
” prescribed academic and health standards, and whose oral and written
English, character and citizenship are deemed‘adequate for the demands
and responsibilities of teaching. The records of students who have .

been admitted to courseshin methods and materials are reviewed again

prior to admission to student teaching. Students whose oral and
S written‘English Qualifications are considered unsatisfactory .may be
disqualified from further pgrticipation. K student may be required to

take a speech qualifying examination before student teaching.

All students must maintain an overall cumulative average of

2.00 and a major cumulative average of 2.50 to be allowed to student

J
teach.

86.
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l0.
2. Permanent
One of our basic assumptions is that all students entering the
permanent certificationsevel will have demonstrated provisional lével
competeﬁciqs, and before being officially';mtriculated as a permanent
l¢Vei student these compééencies must be met and checked off. Students

may be considerqd‘to be at this level also if they have already

obtained provisional certification.

b

Thus, our 9fficial_screening for“aéceptanee into the permanent
level involves (a) assessment of provisional level competencies and/or
verification of provisional certification, and (b) normal graduate level

requirements - basically g.p.a. invan aﬁproved undergraduate program.

~

J

)
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. | GUICELLNES FOR INTERPRETING PERFORVMANCE
. HANDBOOK

A e
g . . : S

Colurn 1. Corretency Nurber -

identified in ccium 2 1Izly rmany levels of cognitive functicning and recuire
dermcnstraticns using a variety of settings: classrocms, field, and simulaticns.
Vo S

. Colum 3. Pérforrances — This colum delineates tehaviors by which the student
demonstrates achieverent of the &nﬂ:led:e, skills, ard/or attituces. It ex-
plicitly states what the student will be required to perform.

e - The crcgram will be ceonstantly undergoing charge and refine"ents. ke
are already in rrocess of revisicn of nnrforﬁances, erd assessrents as well as
creating additicn and alternate paths to dercnstradte kncw ledaes, skills and
attitudes. >

Colum 2. Kncwlej~e§) Srills, Attitudss - The knowledges, skills.and attitudes \

Colum U. "Accep -avicr - The specific criteriz regarding acceptable
evidence fcr <t uir23 performances are scelled out. These criteria are
also under cnzsing scr'u"*'nU as we atterpt to rake criceria ruch more explicit
and public. This is especially the case regarding thcse situgticns whers we
have had to resort to stat e*onf such as: "to satisfacticn eof Schcol of Educa-
tion Member."

<
)

Evaluator: The following ccde has been used for sherthand purroses to identify
individusl (s) whose responsibility it is or under whcse aegis evaluations can
be made. A .

SEY refers to School of Educaticn Merter and cdesignates any formally
N employed faculty rerber of either the Graduate or Undergraduate
School of Education.

MT rgferé to l‘aster Teacher and designates a classroom teacher in the
field who has the respcrsibility of overseaing and evaluating -
students in our progra-s.

R S designates self-evaluation.

P ray from time to tire desigrate peers.

As will be evident when legical, reas“nable corbinations of evaluaticns
are desipna“ed so that, for exaorle, &Y, T refers to gvaluztion by either

scheol of Education In~ber ¢r aster Teacher. Yhere consensus 1is required that
is so designated.




ARPENDIX D (continued)- ' , 81

PROVISIC: AL CCMFZITEICIES




88
* Compebency Numgér
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J

The Teacher as Interactor

Knowledge, Skills,
Attitudes

i Performances

Acceptable
Behavior

s

The intern assists
children to interact
effectively with others.-

-+

The intérn assists the .child
in listening, in varying his
responses, 1in controlling
his responses, in self-
discipline.

Uses various means to en-
force agreed upon behavior.
Performance 1is judged by
M.T. and SEM over a period

of time

Assesed
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o Knowledge, Skills, i Performances Acceptable Assesed
o | Attitudes . ¢ Behavior by
% , .
3 .y -
S The intern\affeates a warm | The intern; in a classroom Either of the two be- MT °
’ | and open, climate in the setting: .ot haviors or both are - SEM
*7 classrogm. 1. Listens to pupils and observable in classroom
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= acting negatively )
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Competency Number

‘e

.The Teacher as Interactor

5 -

>

Knowledge, mx»wwmu
Attitudes

{ Performances

[N

Acceptable
wm3m<MOd

.

-Assesed
by

The intern will guide the
children to appreciate -
people with other

mores, beliefs, languages,
customs, governments and
‘environmental conditions,
etc. :

R

1. Given a classroom setting,-
the intern establishes groups
where children of differgnt.

cultures interact. .

v

2. The intern identifies basic
needs common to all peoples,
while distinguishing between

This will be done as pdrt of a
‘classroom lesson.

’

similarities and differences’\J}

2]

1. Classroom performance

o

2. Planned objectives are

‘met to criteria outlined,

in lesson pIlan.

MT

IC

Aruitoxt provided by Eic:
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The Teacher as Philosopher
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oiHm@Mmu mwwwwmu ; ~“Performances . Acceptable : Assesed
'Attitudes Behavior by
‘The student will be able . 8tudent will analyze and . Satisfaction of SEM. SEM
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pency Number .

=

Compe

Teacher as Expert

[ . .

. TN

Knowledge, Skills,
Attitudes

; Performances’

N

\

>nnm@dmdwm
Behavior

4

by

>mmmmma

The student will demon-
strate the knowledge of .
the different perceptions
of dSQ concept of freedom
as mm<mwovma by:

The wsﬂwdmdm

John Dewey

B., F. Skinner -
Paul Goodman - -
Monessori

A. S. Neill E

The mdc@md& will take a. |
written ocumOdH<m examination
and/or take part In an oral
discussion in class to demon-
strate the similarities and

_differences shown in individuals

“gtudent can use the Montessori

liandbook, Summerhill, Summecr-
hill for and >ﬂ@w3md lxperi-
ence. and Peveation in Walden

11, Compulsory Mis- racomwwadpw

and other reading to develop

and critique the concept.

Inclusion of ideas and

citations from w ow these
mocﬂomm.

L

..‘

P

%

SEM and/or

-
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The Teacher as Expert

- s

i  Performances

The student will achieve a

use of macoma»oypp and
psychological tests.

av

palanced understanding of the

w

written examination. .
‘B. The student will explain:
(1) explain the différence between |
aptitude and achievement tests;
(2) sexplain the concept of
standard error ard its relation-
tellipence testing;. -
(3) lain the difference between.
practical and ﬁﬁmoﬂ.mgomp intelli-

AN

B. Explanations will be
satisfactory to SEM.

'
B

=

Knowledge, mw.ﬂ.wmu\ ) Acceptable d Assesed
Attitudes Behavior’ by
.U\ . v— -Mw- hl, - s
A: The student will take & A. T5% level of mastery. SEM.
“

IC

E

S A i Tox: Provided by ERIC
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Teacher. as Expert

N \

. ) N - . -

e

Knowledge, Skills,-
Attitudes

i Performances
o .

i

» s

<

Accept
Behavi

able
or

Assesed
by

The student will be able
to recogriize tHat a globe
and maps are important
tools wwmmwsm elementary
school ch¥id and that

map and globe skills need
to be carefully and
systematically taught so
that children will learn
to use them .easily and
effectivelX. - v

The student given a topic and 9

Kenworthy's Chapter .7 -

selected materials will identifly Globe.and Map Skills

and describe at least five
possible activities utilizing
map and globe skills relevant
to a particular-grade level.

At least one of the above 7
lessons will deal with teach-
ing or reviewing map and globe
skills appropriate to the class
room level.

AY

'
v

'

~

—~

L4

SEM
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Knowledge, Skills,
Attitudes

i Performances

b Acceptable -

Behavior . * KMJ

¢ =~ | :

Compehency Number

r

e g

APPENDIX D (continued).

The student will have
knowledge of and use the
concepts Qf a develop-
mental (skill se
reading program.

. 3
The' student will know
the HSmdwCOdﬁosmH

. tasks on the readiness,
primary and.

1

quential)

wamwamaumd

1. The student will work in
a.situati observing tasks
of odww&.& '

b. develop a reading readi-
ness checklist using source

materials or use an establishe

checklist.

2. The student wiil

a. observe g mHHSmHN classroon

situation .
b. rcad textbook assignment

¢. define the word recognition

and co ehension skills
Smommuﬂww at a primary level
using source materials.

d. Present a pPrimary reading
lesson :

e. Tape a primar¥y reading
lesson

3. The student will

&. Observe an -intermediate
classroom situation.

b. Read dmkdcoowfwwwnmsSmsdm.

+

dMacMillan and othcrs in

Students will score at least

of primary instructional

¥ .

Students will mevmwm a
reading’ readiness checklist
using tHose concepts® in-
corporated in Scott, Fores-
man, American Book <o.,

groups. These checklists
will be compared and
evaluated by students and
SEM with documentation.

The final checklist will be
administered to a kinder-
garten child.

75% on questions cealing

with the instructional
tasks of a primary programn
based upon readings.

A paper will be submitted
to an SEM containing a
documented classification

tasks'dealing with word
recognition and comprehensisdn
skills including 3 major
Source references. _

1>mmmmma.‘
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HSmAemmowmm as kamud

~r

x&oswmammu Skills,
Attitudes

Y

- \‘& —
Performances .

Acceptable
Behavior

Assesed
by

Te student will understand
the major points of Stimulus-
Response assoclation and
Cognitive-Fleld . Theory.

>.g3mmccam3czHHHnmxmm z&»ccm:
examinations. .

points of the Stimulus-Response
Theory and the Cognitive-Figld

Theory. .

/ .
[ Y

P

B. The student will list the major

A. T75% mastery.

#

will be satisfactory to SEM.

B. The list and description

SEM.

>

10.
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pebency Number

Com

'

AN

& ~

Ge

< N - -
~— ’ #
AN Teacher as Expert. ,
A 9 - ~
Knowledge, Skills), , i Performances Acceptable Assesed
| Attitudes /// Behavior by
. | : .
The student will demon- | The student will demohstrate Written objective exam. 5% SEM
strate a knowledge of -his knowledge either in a : .o
the different congepts written ‘examination or an oral
of macomauon,nm<mH0ﬁmn presentation to SEM i
by: . o
4 1. John Dewey .
2. B. F. Skimmer ,
3. R. J. Peters
) - \ .
- . f/ -
. o
- 1
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' Sy
0 - Teacher as Expert N o
: : ~—
. wm / . ~ .
— m . 2.
= Y
m Knowledge, Skills, : Performances _Acceptable Assesed
2 Attitudes . . Behavior. - oy ii/M
, o ] / :
| g The student will demon- a. The student will recognize | -a. 80% accuracy according
3 stratec an ability to characteristics of special to current classification SEM
identify children with reader(s) and prescribe pro- system \ < .
reading difficulties . _cedures to deal with their - . A
and recognize these dif- | cases. . q
ferent special readers. T ’ ; §
. a. reluctant rcader . The student will read b. Characteristics will SEM
= b. culturally wama<m5dmmﬁm articles from the following { be specifically included N,
2 c. non-English speaking journals and write a report ) /
- d. specch problems “on the characterlstics of :
o e. physically handicapped. "special readers" ) — '
g f. mentelly handicapped "The Reading Teacher
0. g..emotional problems Journal of Reading
=~ . < Journal of Learning . AN
B Elementary English SO - ‘
_ < . English Journal =
a - ' Reading Research Quarterly
W M . Reading News Report .
. B : ) -
& . c. The student wlll use the C. Accuracy and-procedures .
SEM

course bibliography as a
source for assipgned texts to
determine procedures for deal-
ing with the "Special Readers'
These procedures will be
written in a report following
the preceding descriptive

- Readers" s

characteristics of the "Special

!

will be consistent>with
descriptive characterls
oD% of time -




APPENDIX D (cqntinued)"
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umber

b4

The teacher as expert

e T R R e e e

Knowledge, Skills,
Attitudes .

v Performances

Acceptable
Behavior

>mmmmmm
by \

Compebency

The student will demon-
strate improvisional
ability

-
£

"The student will create two
dramatic improvisations

Amount of audience partici-
pation that is stimulated

as judged by peers, coopera
ting teacher, and SEM. \

«r

MlOG
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The dmmovmw as mxvmwd

Knowledge, Skills,

Attitudes, ., =

M,‘mmwmowsmbomm

>noovdmdwm
Behavior

_Assesed

by

Thne student will relate

" the necessity of teaching
music, art and drama

to children.

“The

student can list 5 reasons
‘teaching music

The
for
.mba -

student can list 5 Hommmmm

for teaching art

and -

The
for

student ¢an list 5 reasons
teaching drama

According to group consensus
of the faculty of Filedel
School: Creative Arts:

Division ‘

-

According ‘to group consensus -

of the faculty of
TFiedel School: Creatilve
Arts Division g

According to group con-
sensus of the faculty of
TFiedel School: Creative
Arts Division
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t

-

" Compe
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-
o

At

Wbozwmmmmu_mwwwwmv -

titudes °

: Performances

-

.

Acceptable
Behavior

.

Assesed
by

P

>

N

.or herself with Lhe

a

The student will
familiarize himself )
importance of a dynamic
socilal studies program
that relates to con-
temporary social prob-
lems and ideas_that are
pertinent to today's

"world and that is inter-

2
o

disciplinary.

The student will write a posi-
tion paper listing at least

10 areas and issués 1m~which
the social studies curriculum
is relevant to the lives of

children’

Kenworthy's Social Studies
for the Seventies will be

Sscd as a model - Chapt. &4
What Are the Chief Determi-
nants of Curriculum?

SEM

Y}

106
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APPENDIX D (continued)

N\

e
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(- C‘ompé_hency Number

©

A}

. mmwowmw as Expert

]

_ s . -

\
m50swmam@u Skills, s i Performances Acceptable . Assesed
Attitudes . Bethavior v by

The student will under- . The student will list the A monimum of 75% of the SEM
stand the theoretdcal basic principles of in- wHHSonHmm will be !
bases and purposes oOf tellectual growth as out- | included 4
intelligence and Hp .assesjs-lined d%,wwsmd and Wechsler’ DN
ment. .
- ‘ b
LI ' . w'k .
.,..., . ‘r Y
A 4
~ \\\\< *
W N4 ; e N
~ ./ 4 .» h\
- N °
] A "2 na,. . K /.i..\
. N D N
. . H_
‘\\w \Iy\ - ~
’ . P 7 g d
b ol ’ -3
i . A .
4 - . ame :.- h ! w - u
: . N . .
, . . . .
..; ~
~ . < " C,.
. .. S : _ e °Z
, . .JW. |
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. APPENDIX-D (continued)

. ,_ . R 2 : .
w 3 . . ", Teacher as, Expert - \
= «
> - . !
2 /.zSOSHQOmu Skills, i .wanowamdomm , >00ﬁwdmdwm Assesed
9 Attitudes wm5m<H0H C . by
g The student will under- | The student will take a writter 75% of &mv major points musf
© |stand the thoughts of the | examination. be included. , ’
following as relates to The student will vad the _ - SEM
growth and .development: major points arnd stages of
’ , . «freud, Erikson, Watson and . \
11.. Freud's psycho-sexual Gesell. ? R
’ - stages + N
2. Erikson's vm%osoumoowmw
stages .
3, Watson's, ‘behaviorism
. Gesell's maturational - . -
theory . . : ' =
. /M& . L |
~ © ~ i
e A .
< f
. R , ,
v = . /
. a .
<% . | S
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ol Teacher as Expert' : —
g 3 -
N 2 g . . 4
o - , _
N V | )
a mbodwmmmmy Skills, , i Performances - _ Acceptable _ * Assesed
Qm Attitudes d ) : . Behavior . by
b Y - : -
8.7 L | ,
O. | THe student will under- | The student wild:

'] stand the cognitive ) ,
. aspects of the following | 1. read pertinent material 1. performance 1. self/’
actors in personal ad- . . . SEM

' justment: anxiety, .2. complete wmwmosmwwﬁ%.ws| 2. performance’ | 2. SEM
—_ frustration, self-con- ventory. 'Repression- . .
o cept, defense mechanisms,| sensitization" scale . e
g - neurosis, psychosis and - ’ e . . - .
5 psychotherapy . . 3. writing of four reaction 3. nderstanding of oodomvdmv 3. SEM
) ‘ . v o papers, involving the con- reference the major theorisits, .
ﬁm cepts. statements of practical
L « - ) . significance -
| . . L4, 1ist the basic principles
_ 4 of personality adjustment. 4. guidelines provided L, SEM
= > - ‘ : by SEM
a : .-
N -
m ;
P L
y-y
A = L)
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,AP?ENDIX D (continued)

a

Comp

E}
:
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0 o I . 4

The teacher as mxwmww

* -

| Knowledge, Skills,

5

Attitudes \

. Performances °

v

\

"Acceptable
Behavior

Assesed
by

~

The. student will demomn-
- strate a knowledge' of
(a). varied socio-tultural
differences in students
and (b) thesestcurrent
‘issues in educatlon:

1. .CBTE K

2. Accountability

. Tenure :

. Open Education

. Individualization
. Federal wssapbm :
. Sex Education
Séxism . o

O~ W

®

The student will write or’
orally -demonstrate his knowledg
of the varied current issues -
in education on a written
examination

e

Objective test 75%.

s A

SEM and/
P
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APPENDIX D (continued)

»
~
.

-

Compedency

e

I:‘

JNumber

. : | . .emmoSmH as Expert * .
.t&. ) _

d : I - : : .
Knowledge, Skills, w,‘wmwmowam:nmm ﬂ\.>oomvdmdwm, ’»Wmemw
Attitudes . : . " Behavior. n by’
‘The student-will demon- The student- will take a writteh 7 . ] .
strate knowledge of the . examination and/or take part Level of BmMMmH% on- SEM and/
notion of human nature as] in an orel discussion inditcatipgwritten or oral exam - QF ‘
‘expounded or implied by | the philosophical basls for. .t T5% " * P~
the following individuals| accepting and dealing with . )
k and/or sources: : ’ .the notion of Human Nature;- . )

. ‘ its effect upon, educational . .
Plato : > decisions ‘ LI ’ ) i
Hkooxm N - . - : ’ u\ [
Jefferson X . - v ~ -
| Mann . oo - . . . ’ :
Rousseau* ’ ot T o <. B . . -
Various interpretations = _ . . e
of bi¥nlical texts. .. : o : 1 2
v - ‘ ~—
c o .
N - <> 3 . ¢ N
k] é N R s ~ !
M “ S 3 ~ - &, ’ ) -
- N. . ) ° . . )
. ° \u- s
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Teacher as Expert

¢

Knowledge, m#wwwmﬁ
Attitudes .

: Performances

>ooWWﬁdem
Behavior

Assesed
by

- Compebency Number .

.

-

APPENDIX D (continued)’

P 4

‘The student will describe
and discuss the various.
skills that need to be
stressed "and taught in

't the social studies -

-~

The student given a topic and

specified materials will list .|

skills and indicate their
grade placement .

%

-
el

Skills in the Social Scienc
Progr&m organized accord-
ing to grade level for
33rd National Council for

(1964]

L

-
®

the Social Studies Yearbook

SEM
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Cempebency Number

"APPENDIX D (continued)

Teacher as Expert

~

.

Xnowledge, Skills,

i Performances

. Acceptable Assesed
Attitudes Behavior by
> . . =
The m?amﬂ will be able fo . . Mérrill Series on Social - =
Hamddww% and define the The student discussions and Sciences or .
mejor generalizations ] in written lesson plans 2wa Written Test - 70% mastery
and concepts from the ~indieate their potential " 3 - level, SEM
various social sciences classroom use in teaching P .
malking up the Social sociel studieg. - P
. Studies curriculum: . :
(anthropology, economics, T
geogrephy, history, ‘ .
"philosophy, political . , )
mnvmﬂnmu and sociology) .
.4/{ , L
. ‘ | et
- ” 1
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APPENDIX D (continued)’

_Compebency Number .

’

.(\n

b

Teacher as mwvmud

-

Y

Q

v

Knowledge, mkwwwmu

Lo

Attitudes . s
e

1

®

?

. rWHHWQMwOHSmbomm
ﬂ{p. ) .

Acceptable
Behavior

Assesed
by

aspects _of.creatlve
ability

P

The student will identify. [The student wil

write a paper
on aspects of creative ability
" .

Iy

-3

Any recognized text on
creativity
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“Teacher as Expert

v

"
{

'l

N

\

Kriowledge, Skills, 5 “performances - J,‘ m\ﬁ%(\x Acceptable Assesed.
Attitudes . - - o > Behavior by
L ) w - N o5 ' 5
The student will be able mmcamvdm will demonstrate Students wigl properly use z N
to demonstrate knowledge lknowledge by actually HSooawoamuusmdeHmHm mmws as tangrams, :
of at least three com- gwbm the programs and materigls geoboards, cuisenaire rods SEM, . MT
mercially prepared pro- .|in the lesson they do with “and/or Nuffield activities, .
grams and/or new materialgelementary school children. IPI approach etc. ‘
specifically developed * |
for teaching Math. ..
(Nuffield Math, IPI, SRA; - ,
SINGER, ESS).- o
. s -\ !
»p N ) R - J.,\
/ A
“ . .o | oo
: A \ ,
d N )
< ~
...N ——— .
- i r
o ]
\, ~ -~ —
. . ‘ X A 3
-~ ] [ ’ I-\‘. - C:
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Coﬁpeﬁency Number

4

| APPENDIX D (continued)’

¢

Teacher as Expert.

°

mboﬁwmmmmv Skills, Performances . « Acceptable Assesed
pﬁdwdcmmnw” . \ . Behavior: ; ~ by
“ N .
The student will evgluate| The student will compare and | Students will meet in .
‘various math textbooks contrast math ﬁmxdm - pupil groups . Discussiaon w%og Lo
(Addison Wesley, SRA, and teacher editions. Reizl's student prepared notes will
American Book Co.,. Inc.) evaluation criteria will be take placé. A.reaction-
’ . : used. N critique paper will be sub-
mitted to the instructor. SEM
Documentabion of opinion and
o , a clear understanding of 8
) ) alternatives in teaching
. - | math through textbooks wi
- be looked for. * R
. * e
. . -
B ’ v
. ~ ew
&
-
s < > «
- e V I
e ) A /. \ -
. ‘ . . OB
1 4 ~ >—
? . - Evm

- ey

- v —
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Compéﬁency Number

L3

<
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APPENDIX D (continued)

'

Teacher-as mxvde -

Knowledge, Skills,
Attitudes

i Performances

H

a

Acceptable
Behavior

.>mmmmma
by

The student will outline
major concepts or-under-
standings eppropriate in
sn elementary math pro-

{gram. (Scope and Sequence)

Given a topic such. as fractlons
the student-willl be able to
list the series of concepts
to be learned and the ap- °
propriate age level each is
| appropriate for. , T

This may be evidenced .
through a test or through
a series of math lessons

on one topic, v%mvmmma for
and/or taught to elementary
age children.
Example: Fractions
1) HQdeHwW and name numera-
tor and denorinator.

2) Name shaded fractlonal.
diagrams, 3,%,1/3.

3) Match fractional numbers
with points on<a number
line, etc. - )

ALA

mmzv.
MT,

119




Competency Number

APPENDIX D (continued) —

-

Teacher as Expert

/s

3

Xnowledge, Skills, i Performances Acceptable Assesed
Attitudes N . Behavior by
The studént will demon- - |
strate knowledge of math- Written examination ~Students will score at .
ematical skills, and con- . ledgst 75% SEM
cepts taught in the &
elementary wovoow. . - P .
\.v M ) . S . S
. = .
’ / - ! ‘4
. ﬁll/%%M4< =
~— L o\
. . . - N
)
4& b
] M - d
v , )
- s
. &
J -
{ ‘ )
-~ -
\. N ’ C P
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APPENDIX D (continued)

Compgbency‘Numberf

Hmanmw &8s Expert

) . 4
Knowledge, Skills, Performances ,ﬁ Acceptable Assesed
.P.ﬂ.ﬂw...ﬂgﬂwﬂm ) / Behavior d%ﬁ
The student will select In creating science mini-unit | The books selected may be |
children's science® books |or given a science unit the used| with elementary school
that are appropriate students will select 4 to 10 chilfiren or presented to SEM
for the topic and grade || books for children a them. An evaluation of ‘the P
level they are working , . books may be presented to S

peers and/or submitted to MT

with/or might work with.

the instructor. Evaluation

emphasis will be placed on ﬁ‘

appropriateness of reading ’
level; motivational aspects
of books, up to dateness,
mnncﬂmn%w/de. ' )

121




APPENDIX D (contiﬁuéd)

Compehency Number

A

.- Teacher as mxumwd

- b)

. NaL
rﬂboﬁwmmmmu Skills,, i mmnwowsmﬁnmm . Acceptable Assesed
Attitudes Béhavlor, by
" The student, will eveluatd The student will compare and A reaction-critique paper )
verious sciencé textbooks contrast science texts - will later be submitted to S
] A>Bmﬁwow: Book Co.; pupil and teacher mQHdHodm. the ingtructor. Documenta-} P
Harcourt, Brace, . Brandwein's evaluation criteriq tion of opinion and e clear SEM
Janovich; Rend McNally; will be used. : understanding of.alternatives
1 ete.) . . . i teaching science through
: . Students will meet in groups textbooks will be looked
. by’ grade-levels (different . for.
{ vmdwwmwmﬁmN and with ,seme _ .
- | pwlisher (different grade b
o - . H$%%Hmv Discussion from pre-
pared notes will take place. ' q
Q ‘A2
- : oty
. i
Q
‘ % '
s , S
. ;e ,.




APPENDIX D (continued)

v

.

Compebency Number, .

Teacher as Expert

el -

.Nboﬂwmmmmu mWWHHmu

°

4 i Performances e Acceptable Assesed
Attitudes \ _ ‘ Behavior by
The student will demon- | Following teacher demonstri- | Students will score at : ,
strate knowledge of at ticn, visits to the IMGC, least 80% on questions -
least three commercial filmstrip presentations on dealing with program's f
programs for teaching programs, etc. students will organization, units, : SEM
elementary school science| be able to answer test phifosophical base, psycho- _
(scis, ESS, SAPA, ES, questions. . loglicel base, method of
COPES, Nuffield) evaluation, etc.
o 7
]
, cn

, eV}

, ) —
- Ay
4 4 /l-\u o
\ N ' -
= ~ . . a
. @ L ’ . - ) ’ '
. ) @
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Teacher as Expert

\ [

e

¥Knowledge, Skills,
Attitudes -

. .
” X S o

~a t

i- Performances

r

Acceptable
Behavior

Cqmpebenc& Number

APPENDIX D (continued)

able.

The student will evaluate
current reading pro- |
grams, both hasal .and
- supplementary, that ‘are
available for the class- ¢

room teacher. )

The student will be
familiar with reading
programs currently avail-

The student will explore the
basal- programs available in
the IMC in regard to: style,

| format  content, ease of usage,

phildsophy, teacher's manual -
accompanying materials, se-
quence of skills introduction.

The student will observe the
basal approach being used .in
a primary and intermediate
‘classroom: Interview master
teacher to determine rationale
for selection of materials.
. % ‘
The student will “determine
which series would be most
effective for particular
groups of students

Determine which series would be
most effective for particular
groups of_ students.’

L will be submitted In writter
fashion to the instructor.

Students will evaluate a.
major basal reading series’
according to: criterion pre-
sented by ihstructor. This
evaluation will include
reaction to style, wMWEWdu
content, ease of usag
phildsophy and sequence of _|.
skills introduction. This -

Documentation of opinionism
and a clear understanding of
the goals, obJectives and
philosophy of the progran
will be looked for. Student|
will observe basal approach
in the field and bte able. to
conduct-a critical evalud-
tion in class based upon
observations, readings and
class lecture.

A Y

Assesed

124
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. Teacher as Expert

1

¢

£

P

Acceptable

Knowledge, Skills, +——_: Performances Assesed
Attitudes. | . - 3\ Behavior * by
2 ® - ~ @
The student will demon- The student will explore re- Students will score.at leasg S,
strate knowledge of readinpsearch dealing with >~ 75% on questions dealing P4
research. : 1. Whole word method with reading research. MT
2. Linguistics . C o : = .- SEM
3. Phonipes teaching S Scholarliness and dodumentat ,
‘| 4. Structural analysis and tion will be expected.
. other word analysis techniques | The oral report will be ‘
used in basédl and other ap- jodged by. peers-and SEM
- proaches. R . based upon established. . -
5. Effectiveness of m@mﬁﬁﬂw criterion mm<m%®m@mwwwaw
, programs such as: group of peers prioc the|-
ita, words in color, “assigned task.- '
programmed readers, MSQM<HQCmF1A; \ ’
‘ized programs, especially’ _— -
. when compared with another- iy
n ~ approach such as the basal. mm
> Discuss with master teacher i
and reading consultant in ;
field. :
Students will select one arez )
- | - of reading research from a ~—

1ist submitted by instructor
and present an oral repo:rt
accompanied by an annotated
bibliograph. ] .

.




g WL . The Teacher &s Instructor - - u
~ m . \ ~ . )
Land = ' . . T = i T ~ / . N
. o |~ . | o . . .
o Knowledge, Skills, ; Performances Acceptable " Assesed
9 Attitudes T : ‘ Behavior ) by
o ] —
ﬁmON. T i ) ‘ 4 : - .
- & The student will write . |The student.will plan and ’ Student will write a T SEM
. a reading lesson plan , |teagh a reading lcsson to - lesson plan including the . ’
- and teach it’'in a children using commercial or four points stated with
- . | classroom situation. teacher-made materials. - 100% accuracy. The ]
4 : _ ) Lesson plan will encompass the |student will also teach a
. - . following four points: : reading lesson with the ! ,
| an i . . Objective, Materials, Pro- four points on the basis‘' - -
o . : omQCdmv Evaluation of structure of the lesson.
m _ Children receiving instruc-
o - tion showuld be able to —
g : ‘correctly respond to 80%
.+ 8 ' / : N . . T of the material used in the .-
R ¢ ) . o - evaluation step. -~
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APPENDIX D (continued)’
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Compebency Number

. . ; -0 < -
RO - .The Teacher as Instructor 0 a
r, - ’ . . N . # . 4 ,
wmaswmamm~ Skills, < _+ Performances .. Accép®able Assesed
Attitudes . N s &// - Behavior . by
- .. . ‘ . . . - . | .
The student will select The student will select The reading grade level and SEM,
m@nwovwwmam.oanmwome. .appropriate commercial specific skill deficiency
aides for guitable materials from -the Instructiondshould match with 100%
classroon use. al Materials Center aceuracy. . )
Intern iwﬂp.mmw@oa ap- - 5 ! g
@wovaWaw.ooaSmonwHu : ) . :
. materigl suitable for - /
.+ bhe 6:ﬂpawns.m,95m¢&¢ol . 7 - s . .
o~ tiogal -necds based ™ ¢ . : . .
. upon reading lével : . R ) S
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APPENDIX D (contiﬂued)
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Compedency Number '

~ :.
' " ‘The Teacher as Instructor
N ™
Knowledge, .Skills, -3 . Performances Acceptable Assesed
Attltudes ) Behavior by
Y
The student will demonstrate Basic materials will be created .wu Performance SEM, P
ability to use and create the student or used either in the’ S, MT'
basic scientific materials college classroom activities or*in
msos‘mam balances, thermometers| the m.u.mam:awuur school setting. At
weather instruments, simple least 2 such happenings will be d
microscopes, etc. N evidenced. . . ’
& / . ®
ge
o QN
= [N Ty a
7. /V.,J\.U-l.\\lv @ -~ - .
) &
] . : .Gm 3
| ] ~
mm] :
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Competency Number

APPENDIX D (continued)”

esm”emmoﬁm& as Instructor

%Soﬁ&mammu.wwwwwmu

of a word. .
'3, The internmr utilizes
the pictorial and verbal
clues that assist child-
ren in learning new
words. o

I, The intern develops
the rhonetic approach to
reading as it applies to
words that are phonetical
ly reliahle.

a. - _dcmonstrated by-

the dmmoswsh.owavmoswdwo

analycic.

b. +- demonstrated by
the teaching of, structura
analysis.
c. - demonstrated.by-the .

teaching of dlctionary

skills.. = -

-

= + Performances Acceptable Assesed

Attitudes Behavior by
The intern will develop An oral or written test exercipe Children will attain consensus
word attack skills lead- for a @305MP.20%Qan¢%DW skill| a ﬂm& average on test of S, MT

ing to independence in objective will require ‘the, .

decoding and to an ever child to use any of the phonic

increasing vocabulery. patterns 1 - 4 in unlocking .

: , the recognition of an un- :

1. The/intern provides . familiar word. ~

the selected "sight" ) :

words -and the necessary
- repitions to make it )

part of the child's read- . ,

ing vocabulary. '

2. The intern use$ the

<mﬂwowm_OOSAMQC&deos

technilques that instill o

in the child the "look" oV,

1

N
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Compebency Number 3

APPENDIX D (continued)’

A

-

Teacher as H:decoaod
&

[
L2

Kn®®Thdge, Skills,
Attitudes

: Performances

Acceptable
Behavior -

Assesed
by

The student will recognize
describe and analyze the use
and value of educational class
trips to historical houses,
and places of local interest.

The student will chicose with
teacher's approval a place of
interest to visit. Will make notes
and write up an cbservation of their
visit including a description of the
main exhibit and an evaluation of
their findings. This will be ditto-
 ed and run off and the copies dis=
tributed to all classmates.

An outline for a trir evaluatior
will be given to each student
at beginning of assipnment list-~
ing odwamﬁ»m for selecting and
evaluating trip. Their write
up will be compared with the
outline for completeness and
appropriateness andgclarity of
comrents. .

s

P; MT,
SEM

130
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APPENDIX D (’contigucd’) q

Competency Numbér

c—

The Teacher as Instructor |

.
¥
7
. I

131

mini-unit (4 creative lessons)
that contain.the following:

A. Properly stated behavioral
objectives. A

B. Objectives in each area of
learning (products process,
affective) each gbjective
properly classified.

C. A preference-for an inquiry
style ‘

.

student will write six behavioral
objectives from a textbook unit.
2) evaluate behavioral cbjectives
written by previous studénts. 3)
write behavioral objectives for
each lesson of the mini-unit.

B. 1) The student will use Vimcet
self-evaluation filmstrips and
hand out ditto of behavioral objec~
tives to classify. 2) Classify
mini-unit's behavioral objective
a< to thHe area of learning-involved

C. Given a classroom setting the
student will plan and implement a
science mini-unit consisting of at
least U4 lessons.

'i{s shared in class in small

groups. Later it is handed in
to the instructor.  Cobjectives
must contain behavioral term,
conditions, and acgeptable
level of performance. 2) Answers
are read and discussed. 80% o
accuracy expected. 3)Evaluation
is based on criteria set dcwn

by Mager.

B. 1. Answers are given and
students evaluate thelr re-
sponses . :

2. Objectives should reflect

a concern for learning concepts
developing skills' and promoting
interests, appreciations,
values etc.

C. The lessons should include
at least 3 of the following:
Experiencing before discussion;
use of many manipulative :(con-
crete) materials; developrent
of process skills (obsérving,
recording, praphing, measuring,
m%ﬁmpoa»:mv .

v

- t
_ . ] 4 :
Knowledge, Skills, ;i Performances Acceptable Assesed
Attitudes . . . Behavior , by
" The student will design a 1 A. 1) preliminary activity - The | A. 1) The preliminary activity | 1. P, SEM

N. m
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oy M Lo
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2 Knowledge, Skills, i Performances Acceptable Assesed
9 Attitudes : : Behavior by .
9 -
* . § - | \ |
o The intern uses a varilety Over a period of 8 weeks, the Performance and identifica{ Consensus
of ﬂmoﬁbupﬁmm_ﬁo,w°dum<m intern will consciously use iritern's labeling of of S, MT
listening comprehension. a minimum of 3 techniques to techniques used.
: achieve listening comprehen- .
sion on the part of the i
— students. . N
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y,@sm Teacher as Instructor : : .

a
~ .

1

¢

Knowledge, Skills, - ,m.. it Performances >oomvammwm : Assesed
Attitudes : e SRR . Behavior by

’ . A
The intern will write a The intern will interview a It is expected that the SEM
awmmﬂmwnuo summary of the child using 2 specified inter- students report will be at
hild based on testing view form to collect backgroundlcast 809 accurate as to
,Wdonma.. . data. The integrdtion of the child's diagnosed
. jnterview informatien, diag- deficiencies.
.nostic tests as listed below, ;
LN\ . and observable behavior as
o the basis 6f the required ° X
o diagnostic summary.

Competbency Number

Administer, score, and inter-
. ..] pret diapnostic reading tests
\ a. Stanford Reading . )
: Achievement .
b. Gilmore
c. Spire'I .
» - d. - Wepman o
e. Stanford Diagnostic
f. Roswall-Chall

APPENDIX D (continued)
130

The student -will write an in- | .
take .intervicw report based . .
upon information rained from
the intervicw of the child .and
the information on the inter-
view form. The child's
‘ , scores and interprectation of
| . . cach test will be rcperted. . .
The integration of interview .
. information, test score re-
: sults m:atwsnmdﬁdmnmnpo:, as
well as observable behavior of .
the child will be the basis of . o
the report.

A

Q
IC

Aruitoxt provided by Eic:

E
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136

' Compebency Number

The Teacher as Hﬁmaﬁaoaow

re

Knowledge, Skills,
Attitudes )

Iy

i Performances

>

Acceptable
Behavior

Asses
by

ed

The intern will be able
to teach comprehension
skills to ¢thildren.

‘The intern plans .and implements

‘The lesson's objective 1s to

lessons.

teach the child the skill eof
reading- orally with expression
and silently with appropriate
speed. ~ .

The intern plans an evgluation
if child understands maln ldeas
and details. ‘

Performance and teaching
of lesson-objectives as
determined by student's
evaluation procedure.

& o4

o

S, MT -
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The® Teacher as Instructor

[

W

Competbency Number

e

/
S

é

APPENDIX D’ (continued)

~| Knowledge, Skills,

Attitudes N

- ’ . : cmn . -
; - Performances

Acceptable
Behavior

ymmmmmm.
by

The intern will demonstraf
the relationship existing
between environmental
conditions. and human
progress.

1. The intern guldes dhild
ren in predicting a way
of .1ife when given a

description of environ-
mental conditons.

-4
©

e The intern plans and teaches

a lesson on the effect the
environment has on 1 vin
conditions. - .

3

’

. have

1) Objectives of lesson
een met. -

2) The children are able td
predict a certain way of
iife from the description:
given T70% of the time.

<

S! MT

S, MT
SEM

4
t

13




APPENDIX D (continued)

Compebency Number -

H . .

The Teacher &as Hbmﬁmcoﬁow

. L)

136

effective learning 1s
developmental and 1s
strengthéned by positive
reinforcement. -
1. The intern organilzes
activities in terms ol
the child's growth.

2. The intern uses positi
reinforcement.

chart of selected children
that is a graph of each child'q
mm<owm@5o5¢mw level and progresg
a. On the basis of that chart
.intern chooses developmental:
level specific eactivities and
implements them.

ve

b. On the basis of that chart
intern chooses developmental

level specific materials and

uses them. . _

2. In 2 owmwmwoos setting,
intern uses mdwmmmm such as
=<mH%.moom=u_dHom job", etc.

p -
Knowledge, Skills, . Performances : _ Acceptable -Assesed
Attitudes . ; N Behavior by .
 The intern recognizes thaff 1. The intern constructs a nwmmmwaoa Performance ] Consensus
developmental level progress . : of MT, S

2. On more than one ocC-
cassion this behavior 1s
observed to be present.’

Either, MT,
SEM ,

24 .
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© APPENDIX D (continued)

) Compehencydembep

The Teachér as_ Instructor

N
Knowledge, Skills,
Attitudes

1 Performances

Acceptable
Behavior

Assesed
by

|The intern willsdeomnstrat

that curriculumis planned
but is flexible enough to
permit the utilization of
the pupils experience and
his .readiness to learn.

1. The intern is know-
ledgeable in curriculum
planning that involves
sequential, integrated
and ‘continuous experiences

differences.

|2. The intern will adjust

the planned lesson if a
valid new direction has
been questioned - dis-
covered by the children.'

»

/

put provides for individual

, The intern will .teach a lesson
which includes obejctives, moii
vation, content, and evaluation
components. The lesson will
give evidence of meows_m
planning for individual dif-
ferences in the classroom.

. elements in task are
readily definable.

Performance -in which all

MT and/or
SEM

A
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. The Teacher as Instructor

1R : “

—.Lw”w -~ . v ’

u . . o - | . o | ‘» | x . _ .

.2.| Knowledge, Skills, . t  Performances Acceptable Assesed

”anabddwdﬁmmm : Behavior - : by

M,U.,.“.

- & | The intern will demon- -1. The intern must conduct 1. Classroom performence | MT and/or
s strate his ability to - teacher observation and keep as judged by the classroon SEM
" .| administer an informal anecdotal rccords or conduct teacher or SEM. . . .

reading inventory ( or a case, studys . , . . }
readiness test) and utilige 2, Classroom performance
|. standardized tests in 2. The intern.will administer as judged by-the classroon

S diagnosing reading . an informal reading inxentoryy teacher.
L0 difficulties. o K ’ , . . c

2 N 3. The intern will label : 3. 80% aecuracy : S

o L reading difficulties on the “ s

-3 , bagis of test results. _

D.y. qu Aﬁ . . - . . . el B

I : - . ) * o) .
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9 Nboswmammu mWHHHmu IR R Performances ) 1 Acceptable . Assesed
..% . >dd»ﬁcamm i 4_ R T . Behavior _ by
. § | The mdcamSw will. construct 1.  Intern will construct - | 1.-and 2. Performance SEM
. . ©:|teaching devices menwdwm _teaching devices for wmwawsm *| '100% accuracy . ¢
. . woa cmm in dsm classroom. k:mnwcoﬁwos;msa,Cmo them in - R
L I direget contact’with children | : o
__.v‘ .. .| in nced of specific skills. S .
v N T The deviges-may - ‘be games, - - | , . H .
S S L L ;Ucmmwco. charts or nmosnwmaon _ :
i ‘ . - scopic in design. SR : . .
= m N S . o S m:a ' ) ) . . T I . //
e o o s 2. The student will design - .
0 : o - . _a- lesson using the four basic o
5 e T points ow objection, Materials . . ..%
A . - g - ..| Preedure and evaluation .
AR § K o - 3. - The Hmwmos ‘will incorporate 3. the specific odumonu<m S, SEM
B 1 . o : the- oo:mnwconma dmwowusm . will be smmnmwma by .80% of .
I e amﬁomhmv . children R
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Competbency Number -
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APPENDIX D (continued) -

‘

" The. Teacher' as Tnstructor

Y

ht

140

Knowledge, Skills,
Attltudes

Performances

-

-

>oom@dmdwm
Behawvior

Assesed
by

The intern helps -children
to understand the role
of. no<mﬂbam5du¢@0HHdHomH
parties, and clvic res-
ponsibility and basic
principles of democracy.

1. The intern communicates
to pupils-vital informatic
relating to the role of
government, political
parties, and clvic res-
ponsibilities and ' demon-
strayes an adequate under-
standing of elemepts in-
dicated. = - MJ

The intern plans -and teaches

a unit incorporatipg the roles
of government, political part-
jes and 2ivic responsibilities

s

n

«" K/

i

a) Unit will be evaluated
as to -completeness, practi-
cality, depth and innovat-.
iveness

and/or

b) the student's objectives
as assessed by their-eval-
uative procedures will
have been reached. '

s
2N

Consensus
of MTand
SEM

ST v

. ~,
e
‘




APPENDIX D (continued) -

Coﬁpebency Number -

a

) . . The Teacher as Instructor - -~
. - o 3
- LI, N ) . i
Knowledge, Skills, { Performances L Acceptable . >mmmmwn
Attitudes . - , . : . . Behaviar . . oy
The student will write ‘The student will plan and Student will write a lessen SEM
a language experlence teach a language experience blan including the four -
lesson and teach 1t in a | lesson to an individual or  [points stated with 100% .
classroom sltuation. group using the lanpguage of hecuracd. The student will
. . g those involved as the-dasis of plso teach the language &
_the concept. Lesson plan xperience lesson wilth the ) %
i will encompass the following four points as ‘the basis of |-
. four points: Objective, she sgructure of the lesson. |
¥ -~ Materials, Procedure, Evalu- Children receiving instruc-
ation. > tion should be able to read
Lheir language experilence ~
v ) ) . story with 90% of oral_ ,11
- pccuracy. : <t
. 11 l
’ L » a “
. | PR
Y ./
\ - N . | * i
) . ’ , . . i “
“ s ]
. 9 “
. , q . LOB
< > ¢ | > W
~ , ' i ;

: |




APPENDIX D (continued)

Coinpet:ency Number

. . “The Teacher as Instructor.

Knowledge, Skills,

;- Performances

A

Acceptable

i Assesed
Attitudes ¢ Behavior by
- - .- - & e

The student will The student will administer, Students will score tests SEM
‘administer, score, and score, and H:nmdvdma\aSm *flwith 100% accuracy and '
interpret djagnostic - | resul®¥s of the following tests |[interpret results with 80%
reading tests. given to a single child in accuracy. Scores and .

. an elementary school setting. |interpretation will be in

N . p written form both indivi-

. - a. Stanford Reading ammwwz or weekly report
s . Achievement -3 sheets, and as a final

. b. Gilmore Oral Reading summary in the Diagnostic

. c. SPIRE I Report of the child tested. ‘
'|d. Wepman Auditory \ : . “
’ ) Discrimination - M\ .
- e. Stanford Diagnostic -
Reading mw
f. Roswall-Chall Word —
Analysis Skills - h
e 4
a .Hu - — 3
. Nw(%u , . ‘
2 2 v

7 . . . ) o

Aruitoxt provided by Eic:

E
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Competbency Number

APPENDIX D (continued)

The Teacher as Instructor

Knowledge, Skills,

i Performances Acceptable Assesed
Attitudes Behavior by
* ¢ . i .
Thé student willl learn howl A. The student will take a ' A. 75% level of mastery. SEM
to identify and provide written examination.
for individual differences A
in a classroom setting. B. The student will explain thg B. & C. Explanations will SEM
. likely dlfferences betwean be satisfactory to SEM
: - gifted, derachieving, and
. "slow learning" children
using behavioral and psycho-
metric data. _ _
’ C. The student will cite the
.| varying teaching strategies '
for dealing with such 2
. .youngsters. M“
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Conipebonoy Num

APPENDIX D (continued)

op

«
» .

The Teacher as Instructor

Knowledge, Skills,

Acceptable

wﬁwmdmwdwd%dOﬁwmwmwm
wbaﬁdwwwummbwﬁnwon<wmn
hal aid in e classroom.

[y

#

pare an audio-visual project
and demonstrate its use in
the classroom by writing 7
lesson plans.

7 lesson plans will contain
A-V materials: films, film-
strips, study prints, tapes
records, visual ‘diagrams,
charts, graphs, slides,
transparencies, etc.-

-
LN

i . Performances . . Assesed
Attitudes ol Behavior by
the student will demon=- The student will plan and pre-| At least two of the above MT, SEM

144
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P
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-

The Teacher as Instructor

q

Knowledge, Skills,

Attitudes

]

P

: _ Performances

Acceptable:
Behavior

Assesed
by

Compedency Number

r-

Al ~
() /

>

The student will locate a
variety of both commercially
prepared resource material
and creatively integrate
them into strategles, metheds
and activities for teaching
the social studles.

4

Given a topic the student will
1ist and describe at least 20
resources which inciude films,
fHmstrips, transparencies, maps,
fiction and non-fiction trade
books, games, folk songs and folk
music, records, tapes, resource
visitors, museums and historic
hues, neighborhood community and
city resources, current events,
etc.

Variety and completeness of
1list of materials, providing
for whole class, group in-
dividual activities.

a




APPENDIX D (continued)

Compebency Number "

-

. The emmnsmw as Instructor

. . i

-

Knowledge, Skills,
>d¢#dcamm

-

Performances

Acceptable -
Behavior

Assesed
by

The intern will develop
~ac¢tivities so the child
cen organize, evaluate
and revise his writing,
and use different wrlt-

Hzm forms (letters,
ssays, poetry, creatlve
suwﬂwsmu mwoww :

1. The iantern helps childg
ren to determine the main
idea in written composi-,
tions.

2. The H&\mws guides him
in organizing "his thought
in a logical fashilon.

3. The intern evaluates
the pupil's performance
according to- his level

of achlevement and ac-
cording to his ability.
i, The intern willl develo;
lesson plans to teach
creative wrlthng.

5. The intern will teach
from developed lesson plails
6. The intern will m<mwﬁm¢m
pupil's work with 80%
criferion mastery.

1

The intern writes lesson plans

for activities which will
demonstrate different SHHwHSm
forms.

1) Self- evaluatlon of
lessons

2) Finished product of the
chillaren

3)Classroom performance.

*

S and
MT
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APPENDIX D (continued)

»

The Teacher as Instrugdsr

i Performances .

.

Assesed

Knowledge, Skills, Acceptable
Attitudes Behavior by

s .
The irtern can dilagnose ‘The intern will select one A. ‘Statement of 0dumo¢w<mm S, MT
reading, language arts child or a small group of will contain behavioral for each
and mathematical needs children, who currently seem performance, &s well as curriculum

end prescribe remediation
for them. .

to be having a moderate
amount of difficulty in
mathematics, readlng and
language arts. LT
will diagnose the meth, read~
ing and language ‘arts learning
problem and/ or needs.

B. Define the needs and/or
ﬁinHma in behavioral terms -
end/or state “speclific ob-
jectives for correcting
deficiencies.

A the intern .

A ]

conditions and acceptable
level of performance

and

B. Objectives determined
will be met as determined
by criteria previously
set d%.ﬁbdmﬂb. :

/

area; math,
reading and
language arts

-
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) Coﬁpeﬁency Number

°

"APPENDIX D (continued)

apnivan®

The Teacher &as

<

Instructor

(
xboﬁwmammu Skills, 3 mmumowawsomm Acceptable Assesed
P.w. titudes i Behavior w”U%.
Hﬁm intern will commun- Given a mew of historical mo&.mooﬁwmo% MT and/or
icate an understanding events, the intern 1s able SEM
of historical time (past,| to place them in chronological
present and future). ' sequence. .
\ < .
. .R 0
’ \ <
) : —
; 5 . .
-
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: m:m Teacher mm\Hsmnﬁcommd

Attitudes

Knowledge, Skills, . |+ i

o

erformances >

i ~
.

Acceptable

Behavior .

The student will develop,
write and teach self-contained
lesson plans which are rele-
vant to the subjects or unit
area students are studying

" The student will participate in
"an elementary school classroom for
a minimum of twenty hours over a
ten week period. Students will be

involved in teaching soclal
studles lessons to -Individuals,
eroups and the whole class, with:
the cooperation and supervision
of the participating classrcom
teacher and college.

Copies of the lesson plan will
be glven to bcth the coopera-
ting teacher-and the college
teacher. The student will
write their own evaluation for
ench lesson after teaching it
and will discuss the effective-.
ness of each lesson with the
college supervisor and the
ccoperating classroom teacher.
The lesson plan mugt be de-
veloped in accordance with the
outline of a sample lesson plan
given to all students mnrm:m
beginning of the term. The
outline will include.
~Social Science Area or
Discipline Major concepts
arfd generalization,
Bchavioral Objectives,
Materials Used;
Vocabulary, Motivation,
Body of Lesson, Summary &
Conclusion, Follow-up,
Evaluation

Assesed,
by
SEM .
PST .
O
Aﬂl
-
~OF
v

m

E
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. Compebency-Number‘-

APPENDIX D (continued)

" The Teacher as Instructor”

Knowledge, Skills,
Attitudes

i Performances

Acceptable
Behavior

| Assesed
by

The student will-create and/
or select appropriate math
materials.

-

Given a classroom setting the
student will design and sucessfully
use at least 3 motivational-devices;

(Video and audio tapes will be
used).

The plan and implementation
should include at least ® of
the following elements:

(1) highly motivating and ap-
pealing activity. (2) good

directions. (4) maximum pupil
participation. (5) concepts
being developed should come
across clearly.

classroom management (3) clear |

MT, SEM
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" APPENDIX D (continued)

147

Compebency Number

_—

The Teacher as Instructor

-Knowledge, Skills,

Attitudes

i Performances

Acceptable
Behavior

.

Assesed
by

The student will develop a
math diapgnostic instrument
and diagnose mathematical
understandings. :

3

B

The student will develop elther

written or verbal assessment tools
and will administer it (them) to‘a

group of children (6 - 10).

Procedures will bé& completed
and then the assessment and
findings will be shared with
the master teacher, peers and
the instructor.

The HSmmMVSQSJ should be
appropriate for the age-level
in conceptual terms; reading
ability (if written) should be
appropriate etc. The diapgnosis
should stay within the confines
of assessment device itself.

P, MT
SEM
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The Teacher as H:maHCowow

Y

Knowledge, Skills,
Attitudes

Ky

.

ma,meWQwSmnomm

wmom@dwuwm
". Behavior

Assesed
by

’

The student will deseribe,
compare or use alternative
approaches fo r teaching each -
of the four operations.

3

Either verbally, written, or in a
actual elementary classroom setting
the student will be able to explain
demonstrate/or outline at least 2
teachers approaches for each opera-
tion: Addition: sects, number line,
associative property, ctc. .
Multiplication: repeated addition,

arrays, distributive property, etc.
Subtraction, Division.

; mWaHmnwonwos of SEM, or MT

=

MT, P,
SEM

152

/

O

IC

Aruitoxt provided by Eic:
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149 .
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[~/

The Teacher as HSmﬂHﬁndow

Knowledge, Skills,
Attitudes

i  Performances

~ Acceptable
" Behavior

Assesed
by

The intern will demonstratp
his abilify to conduct a
directed reading lesson
with small groups.

7

0

Given a small group of stud-
ents, the intern will .demon-
strate his ability to plan,
teach and evaluate two read-
ing lessons. These may be
chosen from one of the fol.-
lowing: o

1, Using directed reading

activities with a basal.
#, Using directed reading

‘activities with a trade

book. ,

3, Using directed reading
activities with content
area material,

mmdwmwmo&o&%

performanc
will be attained if 75% ‘of

the students meet the

stated objectives.

ot

S, MT

=GN
)V

t
t

1
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Oompabenoy Number

APPENDIX D (continued)

The Teacher as Instructor

Knowledge, Skills,

Attitudes

i Performances

.\‘

Acceptable
Behavior oo

>mmmmmm
by

The intern will demonstrat
his ability to determine
reading growps -and Kccp
the necessary- individual
Hmmmwwm records for dia-
gnostic and prescriptive
purposes. '

W

‘will label reading difficultile

@&\Mrm basis of an informal
feading inventory and/or
standardized tests which the
intern administers,the intern

.l

Comparison of IRI results
and/or standardized tests
with the formulation of
groups must be 100%
accurate, )

Consensus og

S and MT
3
o
Pl
1
14
m y
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15%
* Compebdency Number

.

AP?ENDIX"D (continued)

- e

e el

fhe student to use the
‘correct structure om‘ﬁmm
English language in ¢
writing and speaking.

lesson stating objectives
that require students to
demonstrate correct structure
of language In writing and
speech., .

‘ i The Teacher as Instructor \
. “\ - A
Knowledge, Skills, i Performances = Acceptable Assesed
Attitudes Behavior by
Y .
The intern will teach The intern will conduct a Objectives have been met, SEM and/or

MT




ST ‘ ) . The Teacher as Hbmd&ﬁoﬁow

e) Preference for open
questions rather than closgd

ones.
f) Preference for inductive

approach over a deductive
one. .

&

™ i

,.ufm ,

=
y. . 1 - - . N
..m MMMﬂwmQMmu Skills, i Performances Acceptable Assesed
g titudes . Behavior by
* 8 | The intern will be able .| Intern will design and demon- 1. Satisfaction of MT or S, MT
to plan and teach sciencel strate in an elementary school SEM.
lessoris on current topics setting a series of lessons o, Satisfaction of MT or
utilizing inquiry style aldon & current scilence topic. SEM : .
behavioral objectives. Science Topic: -y3. Four of the following
- ‘ 1. Intern will state prerequi- criteria should be ex-
= ) ) site learnings éssential to hibited: K \
| m +he development of science a) Experiencing before dis+.
A concepts presented. cussion. . '
) . " The intern will state be- |*b) Use.of many manipulate

B * havioral objectives, cogdl- (concrete) materizls.

-8 tions, of the behavior and c) Activity centered' experi- -
- minimal acceptance levels of | ments or demonstrations. . mm
= performance for lessons d) Development and incorpoy- — «—
o developed. ation of process skills -
=1 =~ 3. 2 intern will use an observing, recording, graph-

35 : inquiry style. ing, measuring, predicting
2. etc. : '
[s}

<,




< 7 . : The Teacher as Instructor
3 w = B - - 4“ '}
= .
Sy .
S |Knowledge, Skills, ) : Performances Acceptable Assesed
2 Attitudes Behavior by
ﬂn.mv. . - . , | 1
8 |The intern provides in- The intern requires pupils to 50% of the students in the S, MT
formation so that ‘child- choose & problem area and to class wlll be able to eithet
ren understand and use either identify a basic state a baslc question ‘and/
+ |processes, techniques, question or state a hypotheses | or write a hypothesis to
and basic skills appro- to be investigated. . the satisfaction of the
. priate to different areas . intern. o
pae of social studies in - . ,
2 solving social problems. . ) . , .
P - . . . : .
o
)
= . / |
o - )

A . : -
a . i
se —
-t
= .

A S . /J |
g :
¢
¥ u ~
. . >




i

The Teacher as Instructor -

o ~
m.m )
=
y - -
.m Knowledge, Skills, i Performances Acceptable | Assesed
e Attitudes Behavior by
2 -
8 | The intern will teach 1. The intern plans lessons Accuracy of performance MT or SEM
children to locate in- that include the following )
formation, select and activities: -
evaluate a variety of a. Children locating defini-
reference materials, and tions in dictionaries
orgenize information de- b. Children locating informatidn
= rived from these sources. |'in encyclopedias
2 ¢. Children usirig reader's - ¢
g ,guide. ,
0 d. Children using atlas
g and ) v
0 | 2. The intern will give child- '
ht -] ren a problem that demands ot
_a outside sources of information &
5< to resolve and require puils —
a select appropriate reference
= materials for problem resolu-
[ tion, and compile an outline
. organizing this information.
- 2
/ -
IS
o} .
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Competency Number

APPENDIX D (continued)

The Teacher as Manager

Knowledge, Skills,
Attitudes

Ay

i Performances

Acceptable
Behavior

Asscsed
by

The studerft will know

the psycodynamic and

behavioristic approaches

to problematic classroom
. I'd

behay :

C 4

2., Given a series of specific
classroom situations the
student will explain each
from both dynamic and
analytic frameworks.

l. Written ExXam

1. 75% level of mastery

2. The mxwwm:wnwm: will
contain the major ele-
ments of dynamic and/or
analytic theory.

SEM

159




The Teacher as Manager

Knowledge, Skills,
Attitudes .

i Performances

Acceptable
Behavior

Assesed
by

$
20
o g
x =
™
(5
=
@
f
o
0,
8
o
-. c
~~~
e,
o
=
. 5
o1
o
o
O
St
a
>
b
a
N o
m =
a.
a,
<

‘The intern will be able

to coordinate the act-
ivities of more than one
classroom group in math-
ematics functioning at
different learning levels
simultaneously in the
classroon.

Given two or more small groups
of learners, each with differ-
ent learning needs, in & class-
room setting, the intern will
provide educational activities
and goals for both groups and
both groups will meet their

goals during a logical period.
of time while working simultan-
eously. ’

Group goals are reached or
70% of individuals;in each
group have mnnmwbmw their
individual goals.

S.,M.T

16U




APPENDIX D (continued)

206

bompebency Number

The Teacher as Instructor °

Knowledge, Skills,
Attitudes

Performances

Acceptable
Behavior

Assesed
by

The teacher provides sit-
uwations that will cause
children to generxalize
their scientific con-
clusions to other areas
of the home.and/or school
environment.

~

A. $he teacher.writes a repordy
suggesting 4 ways he/she
might set situatlons that
would cause of encourage
children to go beyond the
classroom situation with
their findings and conclusions
and gneeralize them to other
asprcts of school environment
or home sctting. e

or N
R. The teacher writes 2 les3Qn
plans that include requirement
that children generalize from
theplassroom setting to other
settingss the teacher teaches
one of these lessons; the
teacher reports in writng

on the results of lesson and
anecdotal or other evidence
of generalizations,

A. Cogency and logic of
arguments as assesged by
SEM ,

B. Writing of obejctives

s-at o&.ammdeﬁ level and
ecdotal or "other"
ev w:am. o
N
N
~ N

SEM

S

16
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! The Teacher as Instructor

3

[

Knowledge, Skills, mmwwowEmSOmm Acceptable. Assesed
attitudes \\\ Behavior by
- ‘
7
The teacher is able to aomoducﬁ . After reviewinp, selected readings Satisfaction of. SEM and/or SEM,
various means used to assess reparding various means used to eriteria in published texts.
children's educational pro- assess children's progress in
gress (i.e., mambamwpwma in- schools, the teacher'will 1ist in
mnﬁﬁgm:am. informal instru- writing and from memnory at least
ments, and observational 2 strengths and 2 1imitations of
techniques. ) each of the 3 following means:
(1) standarized instruments,
(2) informal H:maﬁcam:dm.,ﬂmu
and '
(3) cbservational techniques. )
de,
i —
<.
- ﬂ -
4
c | o
- N w
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Competency Number ,

APPENDIX D (continued)

-

»

.esm Teacher as Instructor

Knowledge, Skills,
Attitudes

i Performances

LA }

Acceptable
Behavior

Assesed
by

<

The ammo:mw,ﬂw able to
evaluate whether learning
hds occurred and/or the
success of activities

a. The teacher knows
how to measure learning
validly and reliably

b. The teacher 1is able
to evaluate the success
of a child in learning.

Per'formance to meet sub-

competency (a)

The teacher will describe the
steps necessary to construct
a valhd and reliable evalu--
ation instrument for some
component of learning

o and

Performance to meet suyb- . .
competency (b):

The teacher will construct a
valid and reliable means by
which to assess some learning
and will use 1t in determining
3 specific child's success in
that learning.

PPerformance (a)

Accuracy of description
hecording to a major text in

testing, evaluation, and/or
Statistics - .

Performance (b)
Fatisfaction of SEM

SEM

IC

Aruitoxt provided by Eic:

E
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The ‘Teacher as Instructor . mw

} N
= R .
w _W. .
N v K4
> _ g )
2 Xnowledge, Skills, : Perfgormances Acceptable . | Assesed
o | \ttitudes / Behavior. © by
% .
g
8 | The teacher alters the Performance (a) Performance (a) SEM
dynamics of the classroom| The teacher identifies and llstAccuracy according to any .
group to facilitate learn— lists 4 social psychological text in social Psychology
ing and motivation. elements (cohesion, norms, or Schmuck & Schmuck, Group
4 - leadership, communication, Processes 1n the Classroom
; ' " | roles, etc.) of his/her ]
nw particular classroom and and 3 .
o keeps a written. account of one [performance of log keeping SEM
2 . of these over a period of 3 as evidenced by submission .
-t weeks. to SEM
)
= and ]
S . : | Performance (b) Performance (b) SEM
b : The teacher changes the Satisfaction of SEM
o N particular social psychologi- | '
o< cal element and records out- )
a comes in anecdotal form. L
= and w , . 7
I~ Performance (c) erformance (c) \ SEM
& . The teacher,ldentifles in a *ritten réport will cilte
. : written report the changes in pvidence that changes in
teaching and learning : " motivation and/or learning ¥
observed. . ias occurred to satisfaction
; b SEM ‘ :
A
\ - =
5D
I \l

Aruitoxt provided by Eic:

]
E
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Compebency Number

APPENDIX D (continued)’

The Teacher as Instructor

Knowledge, Skills,
Attitudes

i Performances ﬂ

Acceptable -
Behavior

/

Assesed
by

The teacher 1is able to
develop an "at Home" readil
program for the disabled
reader., :

~child.

The tcather will identify a

1z . child with reading problems

(disabled) in a classroom

and deslen a rcading program

for that child. The program

will involve a minimum of 3

weeks work "at home" for the

Program will contain

the following elements:

a. spccific objeetlives

b. specific teks

c. specciflc criteria

d. pcerental involvement

e. home envoronmecnt materials

f. talks involving child's
interests

g. prescription for correcting

of specific reading skills
diagnosed as problems.

kd

‘At a minimum, all elements
1isted will be present

Kyt

SEM

0

16:
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APPENDIX D ‘(continued)

Compebency Number

The Teacher as H&mﬁﬁﬁo&OH

Knowledge,. Skills,
Attitudes

; Performances

.

Acceptable
Behavior

Assesed

by

The teacher is.able to

implement an "at home"

reading program for the
disabled reader.

*

The tcacher will -present "at.
home" rcading program devel-
oped for competcncy stated

earlier, and with permission

.of parents of identified

child will implement 1it.

e

80% of program's objectived
will be met.

SEM

160
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APPENDIX D (continuedf

-

Competency Number

The teacher as Instructor

[N

7

.« ?q

Knowledge, Skills, ’ Performances Aeceptable - Assesed
Attitudes Behavior by
The tcacher ig able to usc|-The tecacher will write 3 les- Specification of more than| SEM
e multi-materials approach| son plans that incorporate one type of teaching matert
in the mathematlics cur- usage of morc than a°‘single _ilal in the carrying out
riculum, type of teaching materials of the leskon,
in the teaching of the lesson. . \
.. o
,., l
~ .
v
&
mc




Competency Number

APPENDIX D (continued)"

The Teacher as Instructor

Knowledge, Skills,
Attitudes

;i Performances

&

Acceptable
Behavior

Assesed
by

The teacher is-able. to

tics laboratory in his/her
own classroom,

organize and use & matheme t

a. The teacher will develop
a mathematics laboratory and

use it .

and

b. The teacher will teach a
_series of lessons in mathema-~
tics ( & minimum of 3).

and

c. The teacher will write a
reaction paper regarding the
results and experiences of

teaching the lessons.

.

[N

a. The mathematics laboratd
including all of its dis-
parate elements will be
brourht to SEM and tach
aspect explained to SEM,.
including the purpose of
cach part, ahd its use

in tceaching and learning -
to satisfaction of SEM.

b..Implementation of lessor
plan as evidenced by lesson
plan. _

c. Reaction paper will
contain feelings eand
learnings of teacher.

Z

SEM
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TEACHER AS

. THE MANAGER -
: o)
/ . —
Knowledge, Skills, ; Performances o Acceptable Assesed
Attitudes Behavior by
) . \ . r C -
The teacher knows and Performance (a): Performance (a):
uses behavior modifi-: . ¢ ]
cation techniques in The teacher will describe 100% accuracy of descriptio SEM
the classroom. Iin writing major behavior ‘ -
. modification technigues.
\ orR - :
i 3 .
Performance (b): Performance (b): -
The tcacher will takce an 80% level of mastery SEM
.. {examination on bechavior ° ' v .
L //// modification technigues.
. ‘e and
Performance (c): Performance (c):
The teacher will give anec- submission of written SEM
dotal cvidecnce in writing report. and satisfaction
as to how he/shec uscd behavior |of SEM
‘ - modification techniques on _
2 octcasions in his/her
. classroom. ' . . ’
1]
. a \
: { : : «
ve _O
A} &l

E

Aruitoxt provided by Eic:
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Compebency Number:

APPENDIX D (continued)

put into action more than
one solution to disci-
pline problems.

how hc/she solved a general
classroom discipline problem
on more than one occasion
using variant approaches.
This will incorporate anec-
dotad, records.

&

with all elements present.

THE TEACHER AS MANAGER -
Knowledge, Skills, Performances Acceptable Assesed
Attitudes Behavior by
Va
: - s
1 The teacher is able to— Teacher will state in writing Submission of materials

Lo—

D
I~
-

Aruitoxt provided by Eic:

E\.
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APPENDIX D

1210

v

Number

Céeﬁency

(continued) -

THE TEACHER AS MANAGER

/

171

Knowledge, Skills,
Attitudes

. Performances

: (

Acceptable
Behavior

Assesed
by

irhe teacher is able to
Hieal with conflict and
confrontation.

Performance (a):

The tcacher describes in
writing 3 instances of conflic{
andfor confrontation 1in his/
her own classroom how he/she
handled it and listing be-
havioral/psychological princi-
ples involved in the resolu-
tion, with suggestions for
possible improvement.

OR

menmowamuoo (b) :

In a simulation exercise in-
volving conflict, the
teacher demonstrates rgsol-
ution of the conflict to a
jury of peers.

oRr
Pearformance (c): t\
The tcacher keceps an anec-
dotal log focusing on conflict
"proper" conflict resolution
techniques are evident and
pointed out by the tcacher
and/or growth toward learning
of and usc of these technigues
is in evidence. i

Performance (a):
satisfaction of SEM

Performance (b):
satisfaction of 70% of
jury of peers.

=

Performance (c):
satisfaction of SEM.

SEM -

SEM

SEM

IC

O

Aruitoxt provided by Eic:

E
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Competency Number

APPENDIX D (continued)

THE TEACHER AS

MANAGER
- o

¥nowledge, Skills, + Performances Acceptable Assesed
Attitudes, : Behavior by
The teacher knows more Given 3 examples or case satisfaction of jury peers
than one solution to problems involving discipline of peers and/or SEM SEM
discipline problems in classroom situations, the .
in the classroom. teacher is able to relate L

orally or in writing 3 N

solutions to each of the 3

problems. mohﬁnnonw will be .

obviously realistic and

pragmatic and within bounds

of professional ethics, concern .

of the school, and tHe teacher'p .

and child's concern. ~

»

IC

E

Aruitoxt provided by Eic:
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The Teacher as Manager

v

Knowledge, Skills, Performanges Atceptable Assesed
Attitudes . Behavior by
v = ~
_The teacher understands The teacher will describe in Satisfaction of SEM SEM
nmn&ﬂm@aﬂw for record writing a minimum of 3 tech :
keeping and explains nigues for record keeping and
practical uses in the explain in detail at least 2
of these techniques. practical nwmmw%ooa uses for
, each technique selected.
-
AN = ..)(

) I~

/s —

8
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APPENDIX D (continued)’

The teacher as professional

Compedency Number

¥nowledge, Skills, Performances Acceptable Assesed-
Attitudes 3 Behavior by
The teacher discusses Given a problem having to do Included as the first step
problems first with with an individual student, will be a statement that
individual student the tcacher lists steps he/she | explicitly states or im-
concerned ) will take in resolving the plies that the student
problem. A minimum of 3 will | concerned will first be _
be listed. consulted. ) ; .
t r,sll
.
) S
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Compehency Number

APPENDIX D (continued)

The Teacher as Professional

¥nowledge, Skills, : Performances Acceptable Assesed
Attitudes : Behavior by
| . 4
The teacher uses and is The teacher will chart the  |Accuracy of chart compared |SEM
aware of proper channels organizational arrangement of |with an actual organization-
of oosaﬁbwnmﬂwo:_w: school] the school district and list al chart of the district
district., - ‘appropriate responsibilities - &/or
of each role on the’chart - accuracy as testified to by | Administ-
from memory a district administrator rator in’
. and initialed. -school
T B | district
L)
e
I~
> —
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APPENDIX D (continued)

.

tency Number

Compe

Iy

. u ,
The Teacher as Profegsional

©

Knowledge, Skills, -
Attitudes

; Performances

‘<

Acceptable
Behavior

The teacher participates
in appropriate comminity
activitiés and organizat-
ions,. .

¥ -

The teacher presents evidence
of membership in any two
community organizations and/or
evidence of participation in
community activities.

Y.

‘appropriate evidence

as suggested in performance

176
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Competency Number

APPENDIX D (contdinued) '

N

{
The teacher as Professional

) ; L]

<y

Knowledge, Skills, . Performances Acccptable Assesed
Attitudes - ' Behavior by
The teacher demonstrates The tecacher gives evidence of Appropriate evidence as to | SEM
a willingness to further attendance at professional attention; and written
hie/her knowledge and confercnces twice during' . report (copy).
mxHHHmM\. pceriod he/she is working on : :
permane@Rt’ certification and
submits a written report on ' .
- the conference to colleagues
' - a copy of which is submitted
t® SEM E _ ;
. T ‘ I~
i . iag!
~ ) N 4 )
y ' ' ¢
: ¢
\ -
1 £ < o :
, f , |
a ; o

PAruntext providea oy enic [
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The Teacher as Professional

Number

P

Compebency

‘APPENDIX D (continued)

Knowledge, Skills,
Attitudes

Performances

Acceptable

Behavior

The teacher communicates
educational ~information
successfully ‘to those not

A}

in the teaching. profession

The tcacher either OHmHHM or 1
writing- communicates to non-
.tcachers on two separate

occastions. The mecaning and
implications.of some major de-
velopment in education, tran-
slating jargon into "laymen's"
language to the satisfaction o
the non-teacher. .
N.B. non-tcacher cannot be
person working on certificatio

z|

n submissiqn of copy of
written d S
protocol from tape of oral
communication and a state-
fnent from non-teacher ex-

stating that he/shd
nds completely the
message. .

or typed

Assesed

/0
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APPENDIX D y(continued) -

Competency Number '

i

L

~ The Teacher as Professional
Knowledge, Skills, ; Performances Acceptable — | Assesed
_pddwdcamm - Behavior by
—‘ Al
The teacher belongs to and|Thc tcacher prescnts cvidence wvwﬁowﬁwmnmnm<wamsnm" . SEM
supports professional of membership in at least one for membership: |,
organizations. professional organization and membership rolls,
o evidence of membership on one reccipts, Bmadmﬁmsww
- |committee in a professional cards, etc.
organization. - . '
Appropriate evidence fogx  SEM
. committee membership:
programs, papers, .
> - membership rolls, etc.
{any reasconable evidence) o
- . na%
. —
M.
f o % . S
X " .w Nw .
- _ : |
v : . . , .
. N - ) " OF
. _ . o \Vlm_
] . «%, . H
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Competency Number

\

APPENDIX D (continued)

. The Teacher as Professional

~

Knowledge, Skills,
Attitudes

£ Y

Performances

Id

>ooomdmdwm
Behavior

Assesed
by

The teacher keeps gurrent
in his/her profession and/

|or professignal field(s).

L4

The teacher lists from memory
10 &pecific developments in
the last 5 years in his/her

professional area, or 5 in thpriate as supporting evidencg¢

general area of teaching, and
elaborates on 5 of them by

writing a paragraph describing

each of the 5 developments
he/she chooses.

.

100% accuracy as determined
by texts, journals, etc.;
citations would be approp-

SEM
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Compebency Number

APPENDIX D (continued)

The teacher as Professional

Knowledge, Skills,
Attitudes .

/

P Performances

>momwdmdwm
Behavior

Assesed
by

»

The teacher communicates
with community regarding
school matters

The teacher presents evidence

Qwsmm»QOmmwnHmH reports, atten-
dance sheets, etc.) that he/she
has in spoken or written form
communicated some message of a
local school  nature- &/or regar-
ding qducational practice or
principles to somec segment of
the community in which his/her
school is located on 3 separate
occasions in the past 2 years.

performance as evidenced
(Minutes, programs, tape recor- by material .stated

SEM

181




APPENDIX D (continued) : 227

D. Student Guidance o | .

1. Provisional

.a. All students first meet with a department adviser and phe
mechanics of the program are dealt with. ]
b, All students are then assigned a faculty adviser t% work‘with
'guring the entire stay in the program,
c. There is an adviseqent committee to aid students having dif-
fichlties. S
d. A ﬂ;ndbook will be given to each student containing all the
competencies to be achieved during the student's stay in the
program. The student will be.respoﬁsible to see that the
competencies are rated hy the appéopriate person. A parallel
chart will be available.in eaéh student's official lder (in
duplicate). N
e. As competencies are met it will be the student's responsibility
t'o see that they are officially "checked off" with the appropriate
person; to consult with the faculty adviser on a yearly basis
regarding status of competencies. '
. Any disagreemcn£ between student and professor regarding a
specific competency will be submitted for binding arb%tration to

the Advisement Committee. Any disagreement in the field will

- ultimately be submitted to the-Policy Board. (Upon entry the

student 1is apprisoa of this procedure and his official enroll-
ment in the program constitutes his agreement to abide by these-

policies).
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- . S
| g. Students who have not met any competencies in a given academic
year will be responsible to mecet with their adviser.within that
yearhéo that all records are current and reflect, for the
°tudent's sake, acca‘\te status and goal
2. Permanent

’ v
Same as above with the addition of the following:

7 h. Career counseling anéxvocational decision-making problems will
N
be referred to the counseling department.
4 bl

E. Progzam Evaluatlion and Managoment

[}

Plov1°iona1 and Permanent

1, Formative Evaluation Procedures -
| As listed below formativedevaluation will be the responsibility
of the Collcge Supervisor and/or his designated represcentatives -
field teachers, golleagues, graduate assistanE;: cte.

a. Ongolng partidpant observation techniqaes of a site inspectlion
nature will be utilized orp a random basis to determine latent
and unanticipated consequences of compepenciesAgﬁfgiially
those of. a field naturc. Fach field combetency‘will be thus
evaluated at least once an academic year. é%fp- .-

b. Statistical analysis will be undertaken each semester invaving
such queuglons as: . | ﬁ

- 1) How many students are achieving eﬁch competency?
2) Are our levels of achievement realistic?
3) Coé%ent and construct validity anélyéés will be underﬁaken
each academic ycar - This review will gnvolve (a) a facultf

"committee of experts - expert analysis in concert with
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APPENDIX D (continued) ” 229

_ statistical and participant observation reports, (b) and then
submission ‘of this final report to the' Policy Board for ap-

proval/disapproval Jor suggested alteration.

¢,  The Coltege Supervisor will be charged with the duty of gatﬁering

any other types of evidence which'will aid in formative evaluation
e.g., test data, personality data, achievement data.

0. Summative Evaluation Procedures

The CollegeASupervisdr will be responsible for conducting
survey quea&ionnaires (Addendum 2) interviewing field schools Ad-
dendum 3) and possibly conducting follow-up interviews with pro=
visional and permanent levelAgfaduates so as to determine the ap-
propriateness and effectiveness of identified competenciles. In
addition, ongoing research re: the effectiveness of identifying
competency skills areas relationship to learning success will be
designed: N
] a. specifically by College Sugervisor
- b. by other chulty as part of ongoing research

c. throﬁgh reviewing liferature related to the skill area

Y

3. Procedure for Mod}ficatirn will be as follows:

Stee ing Committece of College Faculty
n :

College .Curriculum Committee Y Policy Board

‘. Faculty .
~ -y T .
The steering Committee of the College Faculty will make sug-
gestions as to program modification to the Cbllege Curriculum Com-

‘mittee and/or the Policy '‘Board. The recommendations will be acted

on by College faculty, then put into effect.

| 184
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Addendum 4 - Background Information on the Undergraduate CBTE d;ZZram

NEZE\

I. General Information

— * o
Glen €Qv®, New York 1s a city school district on Long Island with

. about 5,000 chlldren. C. W. Post College is the nearest college, located

in Greenvale, about fifteen minutes from Glen Cove. Glen Cove has con-

sistently sought out Pbstfparticipants and student teachers to work in

the Glen Cove Schools. .

II. Rationale

Competencbeased teacher education 1is a potentially powerful

educational strategy which, if appropriately and wisely implemented, can
bring about needed reforms in‘teacher education. CBTE could revolutionize
the entire field of educational pergpnnel development through its
emphasis on clearly stated objectives, the individualization of instruction,
and field-centgzyd approach. It comprises a systematically dcveloped

program ar.d evaluation process. In this program, the student d?monstrates

s desired competencies before exiting from training programs.

III. Ma,jor QQJective
Tobimplem@nt!an elementary education program using prespecified
behayioral objectives and their accompaqying performance criteria based
on an instructional program integrating theory and practical experience.
The goals are the cooperative development and continuous aqﬁessment By
college and schools of a competency based program for the preparation g
induction and certification of elementary teachers. This commitment
a cooperative procesé involves the identification of objectives, the

translation of these ob.jectives into teacher competencies, the design pf

components of teacher education pregram, the development of tools for

assessing teacher performance.

180




&

1.

i APPENDIX.D (continued)

IV. Planning

- 5,

C. W. Post rcpresentatives met pfior to the opening of school

P J#

August 1973 to discuss the nature and extent of their particlpa-

tion in planning.

They also spent considerable time researching

the available literature in order to provide background informa-

tion on the competencies.

a.

i.

University of Toledo
George E. Dickson

University of Mass.
James M. Cooper

University of Wisconsin
M. Dere DeVault

Syracuse University
Welford A. Weber

. Michigan State U. .

W. Robert Houston

University of Georgia
Charley E. Johnson
Gelbert F. Shearron

Florida State Univ.
MNorman E. Doal

Oregon College, of
Education

H. Del Shaloéks

Washington University.

The feasibility of Educ&tidnal
Specifications for the Ohio Compre-
hensive Elementary Teacher Education.

The feasibility study on the Model
Elementary. teacher Educatfion program.

Feasibility study. Program support
system )

A study of. the feasibility of the
Refined Syracuse University 8pecifica-~
tion for a comprehensive Undergraduate
and inscrvicc tcacher cducation pro-
for elementary teachers.

Feasibility study: Behavioral
Scienece teacher education program
for elementary teachers

Feasibility study of the Georgia
Educational Model for teacher
preparation - elementary

Feasibility study of the Florida
State Ufiversity model for the
preparation of elementary school
teachers

A plan for managing the development,
implementation and operation of a
model tlementary teacher education
program

©

Evaluation of a performance based
.program in teacher education;

recommendation for implementation
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& Lo ’4 3.
2. Dr. Duncan’Donald; Assistant Superintendent met frequently in

June and ‘August 1973; with Principal Mary Bear and College representa-
tive Helen Greene tofappraise group of his role, Dr. Donald was an
" active participant ﬁn meetings and in decision-making for the Glen
Cove School Distric£.
3. - The twn representatives of thé professional staff at Gribbin
| 5chool together with the principal, Mrs. Bear, met frequently in June _'/
and Aupgust to discuss their roles and participation in the competency-
based ﬁrogram.‘ The two teacﬁers,were releagsed from their regular in-
gservice mee®ings on WCdnesdays in order to attend regularly scheduled
meetings of the group. They also helbed plan the 'time -and fprmat at
the neetings.
V. Planning
Orientation and Inserve Activitles for participating persorninel
1. An Orientation Day was held August 29, 1973 to acquaint participat
ing personnel (staff and student teachers) with the plans for the
program.
3:00 coffee - introductions . |
J:30 introdhuction to Gribbin School - Mary Bear Principal
©10:39 Competency 3ased Teacher : e
12:.0 rducation - Helen Greene

1:90 - 200 Continued discussion of above
2:00 - 3:30 Work in classrooms organizing for Opening Day

2. Inservice Sessions every Wednesday 2:00 - 4:00 p.m. were devoted

to a discussion Jf problems, plans etc. related to the ﬁrogram:

Fxample: Mrs. Janet Schultheis - "How do you write competenpies?“
prof. Helen Greene - "What about Behavioral Objectives?”
Dr. Duncan Donald - "What is the length of stay of student

teachers - semester vs.'entlre year9
Variety of experiences.'

Mrs. Mary Bear - "Cognitive vs. Affective Domain"

ERIC 18
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> o,
What are the goals for student teachers?

What evidence is there that goals are acceptable?

What competencies and attitudes should student teachers
demonstrate at the end of their student teaching

experi ce? s

VI. Decision Making Procedunes
1, In order to insure passage of any measure, a quorum of, the voting

. . ) {
representatlvesamust be present and pass sald measure. Those

.

eligible to vote include:. college represeﬁtatives, appointed
Glen Love School district representative and elected professional

staff of Gribbin School.

[

é. It was unanimously .decided that after each meeting, the repre-

sentatives of college, administration and echool stafflwou;d report
back to their respective faculties and constituencies. vAll pecple-
present must speak for their constituency.

3. it was decided that if the representatives returned to their con; ~
_etituents for a vote and there was no agreement, negot}atioms would ..
continue until a compromise was reached. ' w

4, The Policy Board declared that on points of difference between the

Mester Teacher and the College supervisor, the principal of the

¥
A
s

. school and the Direct?r of Fieid Services would work out an ac--
ceptable solution. Tﬁe'final‘decisien wehld be re;iewcd by the
Policy Board. |
5. The Poliey-Board wili be governed by co-chairmen - the princiﬁal
- of,the‘school and College supervisor”in charge of the cluster.
6. A simple majoriﬁy:would be necessary in case of a vote. However,

4 . . N . .
‘ compromise on all '~~ues must be discussed before any votes are.

taken.

7. Written objectivez/écre acceptable to all participating agencies.

o. : 186
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. The Policy Board for the Undergraduate Education

Competency Based Teacyer Education pfogram met every

.
K. e

..three - four weeks. Mrs. Bear, the principal, was in
charge of sending out.the acenda. However, 1if queétions
came up at any time, before the'scheduled meeting, the ;
faculty member; were always available and made frequent

trips to the‘district.

The coilege faculty has a steering committee which k
helped guide the progfém and also aided in making the
: Co v
necessary changas in curriculum.
v : o
The close relationship between mémbers of the Policy - !

Board resulted in a feeling of mu?pal respect and esteem.
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. Elementary Education . ;
P Name of Student Cooperating Teacher/College Supervisor
Date ) : :
. o o , | &hool and Grade
TO: Cooperating Teachers ) . ) =
Re: Directions for Use of Student Competency Rating Sheet
N - ; 0 - 4
- Each Area 1s Clustered: . _ )
Reading and Languageé >wa%‘. a Affective Domain
= Math d Science - . ) Organization and Learning Principles
(25} ‘ . . , ‘ . -
= SocimdfStudies ] . .
,\S . . N -
- ©  The ooavMWM:onm are listed in cluster areas and must be rated. In order to bring ‘about
+Z . these competencies, tasks are indicated (numerically) which are simply suggestions to aid _
- W in reaching the stated competency. . )

. = >~ The ratings used for each competency are: mm
W. M , ) g 7 "=
H H A Competent .

‘A, m . v
< g Not achieved (tried but not there yet)
(@)
H Not applicable (could not demonstrate) . -
=
= Not competeént (must try again) .
U * x .
ﬂ After-each cluster the rater will find a continuum for an overall ranking. It 1s our
suggestion that the -student teacher achleve 757 competence in all areas.
You may also express your evaluation in paragraph form.
. ; O
< \Ul

Aruitoxt provided by Eic:
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Competencies - ©o Ratings . ) 1
© o Master| College - U
v» Reading Competencies \ Date |Peacher Supervisor |{Intern|Comments
(9} N
1 2 1 2 1)2
A. The intern will develop word . : \k\\ =
4

attack skills leading to in.-
dependence in decoding and to

w an ever increasing vocabulary.
TASK
w M. The intern provides the

selected "sight" words and-
the necessary repetitions . : .
to make it part of the
child's reading vocabulary. -

.
e

2. The intern uses the
various configuration tech- . . -
niques that instill in the~ ,
child the "look" of a word. ~ . {

191

3. The intern utilizes the
pictorial and vertal clues
that assist children in
learning new words. : . N

R

4, The intern develops the-
phonetic approach to reading
as It applies to words that
are phonetically reliable.

APPENDIX E (continued)

a. - demonstrated by the . ' .
teaching of phonetic . . .
analysis , o .

s 3
b. - Demonstrated by the
‘ teaching of structural
analysis

e, - demonstrated by the
teaching of dictionary
skills. -

v
Q
IC

Aruitoxt provided by Eic:

E




Competencies o

Ratings

™

™~ mmmmusm Competenciles | LN

Date

Master
Teacher

College
Supervisorn

Intern

Comment's

(98]

B.

APPENDIX E (continued)

- taught if the child, is able to

factory speed.

The intern will determine that
comprehension skills have been -

read orally with skillful ex-
pression, and to read silently
with eff _ciency and satis-

ASE 2

TASK.

Comprehension
is evident if

1. is able to

‘of the child

the chilad:

understand

main idea.

2. is able to understand
* detaills.

3. istable to c.samu,.mnmsaQ
" sequence (measured by
607 mastery criteria).

The iptern will stru
that allow ch to learn to
locate information, select and

evaluate a variety of reference
materials, and organize informa-
tion‘derived from these sources.

TASK

— .

The child must be able no.:mm
thé dictionary -

able to use the encyclopedia

able to use readers guilde
atlas and others. o

1

2

1

2

Fer

7
E

»

[}

IC
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rsd

-

.

-

. - £
Competenciles ’ wmaH5Wm N 3.
; ] Master |College °
Reading Competencies - continued Date|Tegcher |(Supervisor|Intern |Comments
a . 21 2 1 2 112 ]

The intern must Dbe .

- able to demomstrate his
ability to construct and
write an experience odmwn.

D. The intern wi.il demonstrate his
ability to conduct a directed

»

waausm.wmmmos with small groups.
- TASK ©
. b3
Given a small group of N

students, the intern will .

, demonstrate his ability to
plan, teach and evaluate
two reading lessons. Sat-
isfactory performance will
be attained 1f 75% of the
.students meet the stated
opbjectives. . L

- 1. using directed read-
o « 1ing activities with a
basal.

+ L, 2. using directed read-
ing activities with a
. trade book. )

‘3. using directed read-

ing activities with
content area material.

o

E. The intern will demonstrate his
ability to administer an informal

‘reading inventory (or readiness
test) and utilize standardized
tests in dlagnosing reading

. difficulties. - ‘.

- 4
—-— b

¥
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. APPENDIX E (continued)

Competencies .. Ratings - -,
. - . . 11Master |College
w Reading ommmnam:oumm - continued Date [Tegcher |Supervisor| Intern|Comments
™ , - 112 1 2 |12 |
*" TASK S n . . | .
-~ . Al
* 1. The intern'must analyze . |- )
. . scores of st andardized -
. norit réferenced tests. .w iy
2. The intern must anal¥%ze . . .
) scores of criterion .
. referenceqd . nmwnmu i.e. R . L
mnm:wowar.< ’ .
- v 3. The intern must conduct ~x i . -
: teac¢her observation and ' S
keep anecdotal records. 4 ’ ,
F. .The intern will demonstrate | ~1 L
his ability to determine ﬂmmaum . ,/1//f/ ] )
ing groups and keep the neces-! : i B .
sary individual reading records . T — -
. for~diagnostic an vﬁmmoﬂuvnp<m \ .
) Ucﬁvommm. A N v
TASK * : " : ~ ‘
~> . .ot o
1. The intern must admin- .
. ister an informal 'read-

Spire
The H:nmﬁ: must also wnr_
minister standardized.

ile. Metropolitar¥, .
< QD \

ing inventory, i.e.

&

Language Arts woSvmnmmowm%

A

The intern will develop activi-
ties so the child can Oﬂmmbummw
evaluate and revise his writing,
and use different writing form
(letters, essays, poetry,

creative -writing, etc.)
: . oL

194
/

.
.
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Competencles Ratings 5.
S N - [Master | College
Mbmbmcmmm, Arts Competencies Date |Teacher| Supervisor|Intern| Comments.
~ - 1|2 1 2 1] 2 {
EMM.. 4 - ~ M \ -
1. ‘The intern helps children i
, to determine, the main idea e .
Mﬁ written compositions. R -
‘ 2. The intern guides him in ) ) ©o
organizing his thoughts in . 4
vus a logical fashion i
3. The intern evaluates the .
pupllt's performance ac-
cordinkg to his level of - ,
= achievement and according & : . - .
.8, to his ability. - _ ‘ - .-
”¢4JMVmwxnrwwwniﬂdw;HSnmdsNEHHH develop ) e
g lesson.plans to teacit. .. . T : o
o aeative sdunmsm. —
= 5. The Hsdes\suHH teach’
L= from developed Iesson . P
= plans. ° - . - ~ . . '
= o t I v : .
.M .6. The intern will evaluate \ .
<. pupil's work with 80% -
: criterion mastery. B _ ; .
. * . ~ .
3. The intern will ask the student|’ : P ~
- .to use the correct structure ofj:
the English language, both in .
-t the process of writing and < ; - ] -
’ speaking. : _ n .
. TASK . e . .
] The intern will teach oral - |- . ” - ,
) reading using a poem, play, ) B ) .
or oral speaking. - . «
e - R . ‘ \.Cm
. TN : w : : =~
. Co ) - LK
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c
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Ratings

P

Competenciles

Master
Te&cher

College

Comment

hm:chWm Arts Competencies - mo:a.abmnm
: i

C. The intern will use a variety
of techniqu.s to achieve
listening comprehension.

=
2

.

JASK -

l. The intern will teach
use of pantomine,
charades, finger
and the like.

plays

The intern.will teach
propaganda technjgues to
introduce emotiohA&lly
charged words.

2.

1 2 1

-

=

~

x4

Supervisor

2

Reading w:a Languarce Arts Scale
_ - -

}

Less than moomWan
ible standards of
Jerformance for
student teachers

Yastery Hm<mp is- determi

APPENQIX E (continued)

ovidence of ¢

weakness in
-this area

at this time

ned by 75%

Acceptable .
standard of
performance
for student
teachers .

competency in each cluster of compstencies.

r

Performance
above an
acceptable L
standard for.
student: teachers

Y

Outstanding.

performance
rarely. seen
in student

teachers-

~

-

-&maumsmauom.ooSUmawuoumm

.

[flaster |
Teacher

[ College
ate

Supervisor

Intern |Comment

1

2

1

Selecting one child or a o

A

small group of children, who
currently seem to be having a !
moderate amount of difficulty i
_his mathematics learning, the |
intern can: diagnose the mathe-
matical needs of the individua
learner and will define in
behavioral terms, the specific
objective which he is nwwmmbnwg
unable to manmw:. .

n

2

1

2

Q

IC

T

E
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APPENDIX E (continued)

ooa@mnmSonm

wmawsmm

. ‘ ] ...
Emasmawnpom‘ooavmntOHmmuoosamfch

Date

Master

Teacher

College

Supervisor

Intern

Comment

24Q

B.

C.

_:dnclude at least four of

<
“> TASK .
/A, R

TASK : ®

A statement of objectives
should contain behavioral
verb a.ong with condition
and ac-eptable level of
performance.
0
The intern will prescribe/imple-
ment a sequence of instruction-
al activities to rnleet at least
one of the learner's diagnosed
neéeds.

~.

»cceptable behavior shall
/incltdé the implementation
- of the instructional act
itles and evaluation of the
child's attainment ow ‘the
objective.

. .

o&<®s m group of at least
ive learners the H:nmws
will be able to plan ‘and ~
. Implement a drill practice
exercise. The plan and
implementation should

The following -elements.

TASK
. ¥ .
1. Highly motivating 4nd T
appealing activity
« including some unusual i
physical or mcwﬁwumm -
. element.

2. Good .classroom management

.

’

1

2

s

1—f 2

=~

1]2

R A v e providea o Enic
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Competencles

_ L Ratings =~ .z*

a¢mmr3m8mauom ooabmﬁmsonm oos%na..

‘ —

Date

Master
Teachen

Colle
Super

meOW

Intern

o
o,

., .

N7

.;, S .
PLSK - S
.. 3. Clear directfions’
:.‘oorombdm being developed
shoyuld come across cleap-
Hw durling the session.’

5. Maximum pupil vwdauoul
pation. .

Given two small groups of
learners with different learn-
ing needs, the intern will
prescribe a sequencerof math-
emgtics activities for each
group and SHHH implement
ddmmm mmﬂﬂm:omm simultaneously.

L

TASK

1. The intern will be able
to coordinate these ac=-
tivities so that several
groups wiil be function-

- 1ng at the same time but

-—»in various topic areas.

-~

will demon-
skill through
several of the following
techniques; creative work-
sheets, activity cards., °
functional bulletin boardsg|
games, construction ideas,
mini packets, math contracts, -
‘minl units.

" 2. The intern
strate his

3cience Competencies : . 1l -

A
A

! J

The intern willl design and .

142

demonstrate in an elementary

1

1]2

Comments

Aruitoxt provided by Eic:
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Ratings 9.
lMiaster | College
™ Science Competencies - Continued [Date |Teached| Supervisor |Intern |Comments
- - ! ¥ —
12| 2] 2 |1l

APPENDIX E (continued).

school setting, a lesson or
series of lessons on a topic
typically found in science

" materials published today.
(Example: plants, sound,
oceanography, etc.)

TASK

Hl

"shown for an inquiry style.
At least four. of the follow- -
ing should be exhibited.’

a. mxﬁmwwm:owsm béfore dis-

The intern should be able
to state the prerequisite’
learninks essential to the

development of the OOSOmﬁnM

to be presented (minimum-
acceptable level - 2 pre-
requisites) and should
corre¥tly structure and
state behavioral object-
ives for the -lesson(s)
developed: including
behavioral terms, condi-
tions of. the behavior and
minimum~acceptable, level
of performance.

-

In designing the lesson(s)
a preference should be.

cussion . -
b. use of many manipulate
(concrete) materials.
c.-activity centered ex-
periments or demonstra-,
tions.

d. development and incor-

.

¢

19

O
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Ratings

Competencies 10.
.. . Master [College .
% Science Competencies - Continued Date |Teacher|Supervisor| Intern|Comments ,
o ~ , 1 ]2 |1 2 MY 2
poration of process .1 . .
‘ . skills - observing, T,
L ) “recording, graphing, _
. measuring, predicting, . , \
“etc. ’ ‘
. e. ereference for open ,
questions rather ddw: ) "
closed ones. — ‘ \\n/
f. preference for in- © ] b
- . ductive approach over ° C .
- X a deductive one. . . !
. . . .«/
mw _ Mathematics and Science Scale
3 :,,.ﬂc.,,é . | ’ i ] { |
= ' " T~
R bmmm than moomvwwdwm Evidence of -Acceptable Performance "Qutstanding
m standard ow,u form- weakness in standard of above an ac- performance —
Y ance for studen this area at verformance ceptable rarely seen =
-, - teachers this time for student ' standard for in student A
v = : teachers student teachers
> Mastery level is determined by ﬂm» : teachers
ﬁ QM competency 1in each cluster of ooavmdm:owmm. ~ . ,
T _ i Master [ College _ ’
w M. Social Studies Competencies uwdmzﬁmeme Supervisor |Intern|Comments
: ‘ , _ 1 2 1,2
| A. -The intern will communicate . ' .
e an .understanding of histori- . .
~ gal time (past, present, and
future). _ .
N\ . . . -
TASK . ) ’ .
——— . / . -
) l. The intern Mamswwwumm,M

events sighificant to
~ the development of:so-
cleties and cultures.

.The intern will help the
child create a time line

4

Q
IC
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APPENDIX E

- T ”
[ > -

‘Competenciles . v

Ratings

4 .~

I

Social Studies Competencies- Cont'

of, outstanding events
in the child's own life.

.The intern will guide the
children to appreclate

peorle w.th other mores,
beliefs, languages, customs,
governments, and environmental
. conditions, etc.

TASK
1. The intern Qm&o:mndmamm
an acceptance of others
and willingness to help
mww students. ~—

intern guides child-
ren in understanding

and accepting others
through a discussion of
the universal needs of
people stressing the fact
that people satisfy these
needs in different ways.:

The

. - . .

» 3. The intern cregates situa-
tions in which pupils have
the oppertunity to intérac

s - with those gifférent than
.themselves. )

C. The intern will demonstrate th¢g

relation8hip existing between
“environmental conditions and
U&Em: progress.

TASK .

l. Phe intern shows vawawm:
how to use and interpret

ate

Master
Teacher

College
mcvmddmeN

_ntern

s

e

Hm*

~< 1 2

1 2

t -

~

O
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Competencies - : Ratings \. 12.
! . Master |College
mwmoommw Studies Competencies-Cont'd |Date|Teacher|Supervisor| Intern Comments
o . v 1 2 1 2 1 2
- . maps and globes. ’ _ -

2. The intern helps children

to discover relationships , :

. betueen a given way of N . . p
- 1if:: and environmental
conditions. : . -

3. The intern guides children
in predicting a way of 1 -
. life when given a descrip-
tion of environmental
) conditions. = . ” _
. » 4v A .
D. The intern helps cnildren to B \
understand the role of govern= - ,
ment, political parties, -and
civic responsibility and : .
basic principles of democracy. | - o ‘ a
. N L . ;

(éontinuedk
p

20

TASK ) . -7

1. The intern communicates

to pupils vital infor- .

. mation relating to the . B h ‘ :

role of government, po- .
litical parties, and

civic responsibilities.

APPENDIX E

v
.
v

2 2. The intern demonstrates .

' . . an adequate understand-

: . . ing of elements indl- - : ‘ N
. ‘cated in Jtem D by using : .

, them properly~to discuss . : .

current political events N :

. utilizing newspapers, . : . : r

- televigjon, radio and , ’ : h , .

> . - periodicals as sources. ,

IC

Z. The intern provides infor- | : ’ . : . .

:
Aruitoxt provided by Eic
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- oosumnmSOHmw . Ratings 13.
Master |College :
M Social mdnawmw ooBUmamSOHmw Cont*d [Date [Teacher|Supervisor|Intern jComments
1 )2 1) 2 12
" . mation to understand and use , ' ) e >
/ " processes, techniques, and ~ : B
.= -  basic skills appropriate to ” o - 1 . . ,
" differen®t areas of social : . . ¥
N ' studies :o splve social - a . 5
f@pblems s ) . :
TASK : \ ) g
> o i - pVETN J %, _ ¥
(1. The 4ntern encourages ,
_ pupils to choose a prob- i _ °
lem area and to identify " .
a basic question or hy- .
) potheses to be investi-
3 gated. ] .
= , .
pe 2. The intern provides in- - -
5 . formation, materials, and o
o’ media to aid pupils to 4 ' .
] conduct a systematic in- i . . X . s,
= vestigation of a problem 1 = =
o area. \ . N
a . . .
=, . 3+ The intern observes and ,
g : assesses puplls' perform- F
< 4 ance in utilizing infor- &
mation, materials and i
media to determine their
. . progress toward mastery i /7//
Of the processes and skills. - R , .
- 3Social Studies Scale - \
. . _ . ‘ N _ , ]
ess than acceptable Evidence of Accep:able Performance outstanding
standards of perform- weakness 1n standard of above an ac= performance
ance for student this area at ' performance ceptable rarely seen
ceachers this time for student standard for in student
-- ) teachers student teachers
teachers
. “iastery .level.is determined by 75% competency in each cluster .
°  of competencies. : emmm
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. ". - child can attain persons
. al goals and experience
7 - *a sense of worth) -

-
a

2. The intern develops a '
classroom: feelink which
. . encourages each child to
- explore his own feelings
and actions and helps

the child to realize his
own capabilities and

limitations. -

-~

>

Y

5

3. The intern will prepare
for a meaningful -parent
conference, observe the
conferehce and. prepare
a post-conference report.

3. The Hsﬁmﬂsesmwbm children to

. .understand and value others.

-

TASK

1. The intern plans for ex-

- 'periences in the class-

room in which the child

will have the opportuni-

ty to use all of his

: , observational ,powers to
ex ftore the feelings and
actions of others.

™~

- . fallt .
Competencies ~ Ratings _ 14,
. _ - o Master |College
o Affective Competencies ‘ paté |Teacher|Supervisor|Intern|{Ccmments
ST A_ . - 1] 27 .1 2 172
A; The intern structures classroom, ‘ :
..s0 ehildren understand and
‘value themselves . . .
- . TASK - R
) 1. The ‘intern- structures .
: . the classroom learning
environment so that the -

¥

2(0)

O

C
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Ratings

<D »wwmonw<m Qoaumdm&nwmm Continued --Pate

Master

College

Teacher| Supervisor

Comments.

iH "
' e BY

3.

(91

J

E (cpntihﬁed) -

'

A‘PI;‘SN/D IX

t

‘"riences of the child as

..The intern assists children
to -interact effectively with
others. ~

discipline.-

The intern uses the un-
planned, spontaneous expe-

.

he 1 rdcts wilthin the .
opwmmwmwgwﬂmw explora- .
tion of feeling. A

Through classroom activ-’
ity, the intern attempts
to incorporater those
materials which will
stimulate the child to
identify and verbalize
the -feelings and actions
of others, e.g. pilctures,
records film strips.

N

-~

s

The intern assists "the
thild.in listening, in
varying his responses,
in controlling his re-
sponses, in Self- .

¥

1 21 1 2

2

v

o

pMHmOﬁw<m

Domain Scale” .
y — N |

N

—r

v

|

A
- TLess than

¥tahdards

ance for student

teachers

*

;

1

aceeptable o.
of perform-

Evidence of
.weakness in.
this area at
this time.

* +

-

> N ~
- s

. . a

«-  Accepgeble
standard of
performance

. for student
teachers
L8

¢

Performance.
above an ac-
ceptable
standard for
student ‘
teachers

Qutstanding
performance
rarely seen
in student
teachers

:mmdmww level Hmoamdmmapsma by 75% competency in mmoanHchmw ow,noavmdeOMmmw

Q
E

IC
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Competencies s " &an:mm B .

N . Master |College G 4 .
owmmnwwmdu&: doabmdeonm Date |Teacher| Supervisor |{Intern |Gomments .
\ 1|2 1 2 1|2 T,
A. 'The Jntern will demonstratg . ‘ ‘ e ’
‘ that curruculum is planned, - . : y, : 5
but 1is flexible enough to . . _ ‘ -

- . permit the §tilization of : .
‘ the ' pupii’s experience and : : )

dum read .ness to Hmmd:. , ’ _ Tos

Y

251

TASK
1. The intern is knowledge- : . _ .«
~cable in currlculum plan- . v , R
ning that involves se- . u °© -~
quential, integrated and |. ) . :
continuous experilences : B
but-provides for individ- . :
ual differences. .

)|
ued)
&

2. The intern will adjust . g
the planrded lesson if a . ) i .
valid_ new direction has . - L .
been questioned - discover- .
ed by the children. - . W 1.
F)

w

HSm H:amdn EHHH use appropri- nTA\\ : ‘ w,
ately all resources (staff) . : ’
available to him. He will < . : 7
demonstrate the required.
dmnowanwmmbusm procedures :
and housekeeping chores , ‘
- necessary for a classroom to
funct#0n in an orderly

manner. : . , » : ~

APPENDIX. E (conti

TASK

4

1. The intern will use all
media resources avail-
able /and be skilled in
thélr use.

Aruitoxt provided by Eic:
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Ratings

~r Organization Competehcles- Cont'd
o - .
. 2. Staff resources (nurse,

library, specials) will be

utilized appropriately.
3. The intern shall demon-
. stri.te organizational
skitls-by helping to
maintafn arrcattractive,
clean classroom in’“which
~~_ the children's work is
. displayed. !

bmm€5HBWrOOB@mnm:opmm

A. The intern recognizés that ef-

féective learning is develop-
mental, and 1is sStrengthened .
by positive reinfomcement.

TASK N
The intern organizes
~ activities in terms of
the child's growth.

APPENDIX E (continued)

3. The intern will demonstrate

skills in motivation based on

recognition of the student's

personality needs. ' L.

2. The intern will be able to
recognize exceptional - be-
.havior patterns and to pre-
scribe and demonstrate techb
nigues for dealing with

: them in specific situations.

Master

oowwmmmu

ern

Tl 2

Date |Teacher [Superviso

1] 2

) .

Comménts

O

20

IC
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. APPENDIX F . ' ' 283 -

- . : STAFF INTERVIEW

Gribbin'Pri@ary School

- ]

: .Name of person interviewed ﬁfMery Bear, Principal)
Q (Rafings and . raflkings are for. interviewer on ly)
This interview is part of our study of the CBTE Pfogram in this school

We are trying to find out how thls Program works. and how it could be
improved. o -

: First I’ would like to ask you a few questions about the CBTE Program
dxa its effects as it relates to your. student teachers.

1. Do you feel that you had any input in the setting' of the competenc1es? |
. 0 A very great deal of 1nput

»

2 A great ‘deal of input ‘ - <
2 °A moderate degree of 1nput
4 A mlnor degree of rnput
5 No input . N )
=«
o2. wa would you rate the coﬁpeeencies as a whole? "
0 Extremely difficult ,
o 2 Quite difficult
9 Moderately difficult )
: S " 1 Yot too difficult
. - 0 Easy . - \\
. f- 1 N.A- - L
3. ' How much time was spent in ‘establishing the obJectlves of the Co. i
' competenc1es during the planning of lessons? \ '
v % 5 15 minutes (or less) - ©
_ 2 1/2 hour !

4 1 hour Qor more)

2 N A ‘ : ‘ § >
(Did you use the competencies in formulating lessons, plans, Y
with your student teachers?)

v . 20% X ’




APPENDIX.F Econtinued). 258

4. How would you descrlbe the climate when the comp051t10n was belng
7. discussed? . )

8 Warm and relaxed ’ N . ’ : .
2 ‘ 1 Formal and fense ) .
. - “ ’ . b
4 N.A. . . ’ .
¢ ST . , - \ P .

. S i

. ‘ _ . v
- 5. How were, the coppetencies demonstrated?
L 4 °

a. Were the aims and objectives carefully Spélled out?

5 Yes . . °_3 Some yes, some no q
5 Mo . 2% N ﬁ
B. Did .the lesson jusf evlove? ’ '
4 Yes 3 Both
- 4 No T 2 N.Ay
)

6. How did your studen% peahiﬁés respond ﬁncthe goal-setting sessions?

. 2 Passive | , 2 ™ome of. each .
- — IR
* \ ‘l 6 T :

!

7" Active 2 N.A.

7. To what extent did thé'lompetencies focus on important things?

. 10 Some T 0 Not at all 3 N.A.

8. lere there any later problems requiring a change in competencies?
Describe any such problems.

9 Yes 2« Don't know 3 Too many
- 0 No 1 N.A. - 1 Didn't fit grade ld
- < ; , 3

9. iow much discus$ion ‘was there about the goals and about the student
teacher performance with respect to these goals? (Amount of feedback)

3 Very little, not much, not enough

k. Some
5 Quite a b1t a lot

3 N.A. . v '

204 . . 7




10.

11,

13,

N " ’ L
¢

p , APPENDIX F (continued) S 255
How as thls ?aedback carried out? ' co . ]
6 Infd%mal 1 2 Both . ’ .

3 Scheduled _fM 1 N, k

Were you glvén cnough feedback on the progress of the Program?

5 No - ' *.2 Don t know

4 Yes ' 1 N.A,

k)

had s

What were the main, diffilulties, if any, in establishing goals for 2.

- student teachers?

b

. . . / “ [y
3 None ‘ Yo

4 Not specific enough - = ( | . -

1

Responses mentioned once: pridrities; how to demonstrate; .time;
student tcacher would not accept
direction; student teacher not prepared
for CBTE; studcent teachcer had no idea
of curriculum sequence

2 N.A.

. Were thexe too many competencies?

9 Yes 1 In some areas yes, some No

2 No. 1 N.A.

To what extent were the performance goals for student teachers met?
11 Well 2 N.A. )

k] ! : D\.
3 Poerly 4 Varied for different student teachers
. (some answercd more than once)

In gsneral how would you rate the overall performance of the
student tcachers in the CBTE Program?

©

12 Excellent 1 Don't know .
: . (Some answered separately
7 Good. - ‘ 0O Poor . for each s tudent teacher)

3 Fair . 1 N.A.




- . APPENDIX F (continued) - _ . 258

‘ 14. What‘was the quality of the student teacher you had?
;} . 12 Excellent 1 Poor '
. \ ’ : ' . Some answered separately
f—ﬁl—cood 1 _N.A. for each studént teacher
3 Fair | : A R '

4

15. Did-the competencies help the student teacher in performing
his/her job? ] : >

.5 Yes 2 N.A,
2 No 1 Don't know
. 2 Some 1 Mdde them nervous

NOW ABOUT THE PROGRA% IN GENERAL:

16. What are th€§purpose$ of the Program as you see thim?
(#hat is the rationale for this approach?)

5 rBetter training of teachers

. . <
4

2 Give student teacher first hand experience

2 _N.A. ’ :

1 Give teacher role in certif}ing student teacher

1 -Sct goals for student teacher ‘
1 Teach student teacher to set goals ‘ -

——————
) .

1 Evaluate student teacher in classroom

' u

17. How, specifically, has the CBTE Program helped you?

4 Extra hands . ’ -

=

3 Stimulated teachér (new ideas, forced to re-think)

3 N.A. ™~

2 Gave direction and guidance

Il

1 Made more individudlization possible

£

; 1 Not much

1 ’Fun

3 N.A.

211




19,

20.

21.

22.

~ How, éﬁecifically, hds the CBTE'Progqém hurt you?

APPENDIX F (continued) ' 257

4 Hasn't hurt S . ,
N A4

3 Too many different student teachers in one year °

1 ‘Lost z%gativity b

. ~ . .
1 Student té@cher used by administrators and loaded classes‘

1 Extra clerical work

1 Time - ' »
- ’ )
1 Feel less in control B .

4 1)

1° Put more pressure on student teacher

1 N.A. ' - :

How often did you discuss the competencies and how they were
to be achieved with your student teacher?

3 Not very often N 2 'N.A. \

3 Before or ™after each lesson 1 A lot at beglnnlng and
end

<2 Daily =

1 Frequently

Does the Program give you a better understanding of your job?
To what degree?

6 No ‘ 3 Yes

1 A little o 3 N.A.

Does the Program.give you a better understanding of your -
student teacher's necds?

9 Yes 2 No . -

1 A little 1 N.A.

fa

How muéh real interest did the student teacher have in the
CBTE Program? :

‘ s
6“ A lot : 1 ponkt know

1 Some . 1 N.A. " S

»

4 Not much”




<

blfv/j;%PPENDIX F.(continued) ' 258

w 23. What are the effects of the CBTE Program on planning, if any?

. ® - : .
5 None (very little) 1 TDifferent for each teacher
'S5 Helps some 2 N.A.
2{.> What are the advihtages of the Program as you see them? r

] . 2 *Extra hands

2 Improves student tcacher's planning

- 2 Makes student teacher a better teacher

+
. ‘ . /
1 ‘Improves teacher ! )
—— T >

1 Will 'lead to better program

s

, 1 Will get @BTE : : . .
4 N.A. - &
25. Considering the efforts you put forth, was it worth having
( student teaching? T e . B
12 Yes 1 N.A.
' ° " . . < ’
26. Do you have anz suggestions for improving the Program?
‘What are they? ) . .
6 Fewer student teachers for longer time e o
/. . - o,
2 Re-do competencies &

1 Interpersonal relationships
Organization and magggement' >
1 )Reading and math

1 Neceds improvement

» 1 Provide time for joing stuhentAteacher-faculty o

1 Discipline and-personal qualiti€s
. 1 Need constant evaluatjion

1 Eliminatc repetdtion g ,

1 lielp student teacher organize group work

1 Be more sﬁecific

1 [lee student teacher seminars

\ * 215
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' ' APPENDIX F (continued) 259
. 27. Were the college personnel helpful in carrying out the Program?
10 Yes - 2 N.A, ' o -
. L : !
-1 Some, yes ' ) \

T
& %
d ~

28.. Are there anﬁ final cbmments you would like to make at this
time about the Program? S

) (Each mentioned once) C ;_; -
Needs improvement, but it i57improving the qdalﬁiy of teachers.
Good program, but too many changes of student teachers.
Include knowledge of sequencing.
o o Great for Gribbin! &L
. Cooperation of cotllege and local pegple madg"' a real progranm.

q-

" Would like program to continue. , ‘f — ;;;//
‘ P

29. In general, how much time did you’devofe to the Program?
y__4 A lot of time

,;’. 2 Very little extra

2 1/2 to 3/4 hours a day : : °

i 5 to 6 hours BN

1 Several hours

3 N.A.

/

Note: N.A. = no answer, no response, no codable -response.

S .

- - <> !




APPENDIX G - _ © 260
‘ . STAFF INTERVIEW
v , - Gribbin- Primary School
. . ’ ™
Name of person interviewed (6raduate Assistant) ®

(Ratings and rankings are for interviewer only)

., This interview is part of our study of the CBTE Program in this
school. We are trying to find out how this Prdgram works ang how
it could be improved: ‘

First I would like to ask you a few questions about the CBTE' Program’
and its effects as it relates to your student teachers.. ¢

1. Do you feel that you had any input in the setting of the Co
competencies? - .

- _A very great deal of igpﬁt

A great deal of input -

4 - A-moderate degree of input

2 A minor degrce of inpyt ' : q

@ No. input

2. How would'you rate the competencies as a whol®?

Extremely difficult 2 Not too difficult

5 _— B ' ~ -7—— . -
Quite difficult . ' 1 Easy T s

3 Moderately difficult | _ 6 Uncodable response

3. [ltow much time @hs Spenf in establishing the goals during the
planning of lessons? .

1 Increased toward end

15 minutes

—_— .
1/2 hour v 3\ Less than 15 minutes’
2 1 hour : ‘ 3 Too variable'td—answ%r
2 becfeased toward end : 1 Unoddaﬁle

(did you use the competencies in fofmulatdng'léssons, plans,
wi4h your student teachers?) .

I
4 4

[+
N s’
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4, low would you descrlbe the cllmate when the composltlon was '
being discussed? '

6 War% qu relaxed , 1 Hostile-\
2, Formal and tense , A\\ l1.,Not receptive
. -_2_Confused, uncertaih - - o )
3 . 0 }
5. How were the competencies demonstrated? . d
~~a. Were the aims and objectives Eérefully spelled out?,
B . 4" Yes .4 ' 1 Some -~ .
. ( ° 3 No 4 No response )
b. Did the,lesson just evolve? )
6 Yes 2 Some '
.3 No ‘ 1, No responsé
: i , .
6. llow did your student teachers respond in the goalssetting sessions?
1 Passive ‘ 2 Confused
6 Active ' 1 1Trrelevant
2 'Some-of each ’
7. To what extent d1d the competencies focus qpon impoTtant things?
6 Some " __ 4% Most
" - ‘ . .
! Not at allz 2 Can'thay or irrelevant
\\ ' 8. Were there any later problems requ1r1ng a change-ln competenc1es? K
. Déscribe #uy such problems.
3 No - ’ 3 Don't know ’
———ee Ln | ———
' 6 Yes (K level) e
9. . How much- discussion was there about the goals and about the :

student teacher performance with respect to .these goals?
(Amount of fgedback)

3 Quite a bit 5 Very little

4 @A little | ” - .

210




10.

- 11.

12.

14.

o\/ . ' §i

APRENDIX G (continued) B . 262

. ‘ ' *
How was this fgédback carried out? -

7 Imformal 2 Both
Y . R []

<

3 Scheduled

Were you given enough feedback on the progress of the Program?

7 No ' 1 A little
’ L
4 Yes
What were the main difficultieé,f' any, in establishing goals
for student teachers? , :
1 None . . 1" Flexibility
* 5 Making +goals specific 1 Need different goals for

young children
1 Too many goals- .
: ‘ 3 Uncodable

Were there too many competencies?

6 Yes . 3 No

3 Some areas yes; ‘'some no

To what extent were the performance goals for student
teachers met? : : o

5 Well (very) , " 2 To some extept

‘. . - @ . o

5 Pretty good

In general, how would you rate the overaill performance of the
student teachers in the CBTE Program? .

5 Excellent ____Poor
_ 5 Good | 2 Varied . - N
Fair . %
What was the quality‘of the student teacher you had?
5 Excellent “
5 Good
__lA_Fai? ’ -
1 Poor-

217
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15/4LD1d the competencies help the student teacher in performlng

16.

17.

18.

4 Not at all

19.

his/her job? .
7 _Yes , ‘- 2 No

. %

ZB Somewﬂ}t 1 Don't know

-
a L

- ) £ . ’ - ' i Qg
NOW ABOUT THE PROGRAM IN GENERAL: : |

What are the purpases of the Program as you see them? (What
is the rationale for this approach?)

6 Produce better teachers P f

- ‘ 4
> ' Evaluation procedure for student teacher

3
AR
S

1 Inform teachérs of innovations’

How, specifically, has the%tﬂTE Program helped you?
4 Improved my planning and self evaluation
2 Helped evaluate student teacher ’ Y,
1 Hav1ng student teacher in the room was a help

1 Informed me‘dbdut new methods

! »

1 Little help L _ “ )

3 No help

How, specifically,'has’the'CBTE Program hurt you?

4 Too frequent changes disturbs children

2 Time-consuming

2 Girls frightened

llow 'often did you discuss the competencies and how they were

to be achicved with your 5tudent tcacher?

1 Daily : ' An}ét at the beglgnlng
] o . , end \
2 Weekly (1-2 times
a week) __ 2 Not specifically (Very
. _ T little)
2 _Frecquently ,
: e 3 Occasionally
; \S

APPENDIX G (continued) ; g 263, .~




APPENDIX G (continued) - . 288
\v N . \\ ) e ~ -, B
| 20. Does the Program give you a better understanding of your
’ job? To what degree?,
) ’ 5 Yes ) 1 In guiding student,%eacher
6 v NO ’ . . " ’ ‘ ‘ .
- ‘21. Does the Program giQe you a better understanding of your

student teacher's needs?

-
-

: . 10 Yes - o 2 No -

lHfow much real interest did the student teacherx. have in the

¢ . _ CBTE Program? : -
’ 6 A lot a 3 Anxious
&y .
& 7 3 Some ‘ ]
o 23. What are the effects of the CBTE Program on planning, if any?
3 None - - .1 A lot cf time *
v \?_’4;,43 . . . .
R 3 Some 2 'Gives structure
3 A lot L T s s n

»
o

24. What are the advantages of the Program as you see them?

.

-

5 o

Considering the efforts you put forth, was &t worth having
student ‘teaching?

250,

o

?11 Yes 1 No response

26. Do you have any éuggestions for improving the Pfogram?
What are they? o

3 Too many student teachers (more time in one setting)

»

. . <
2 Give student teacher better understanding of competencies

'l Give teacher evaluations earlier

-

1 Inform second teacher of first evaluatigh

1 .Reduce size of evaluation

1 Committee needs more time to improve Program

’

1 Fewer competencies

%

1 Better preparation of_student teacher before experience

2 Student-teéche£ should be earlier in college career

1 Make competencies open'endeda 9 |

19 d v 3
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APPENDIX G (continued) o 26%
27. Were the cdl}egc personnel helpful in carrying out the Program?
5 Yes 2 'No answer
; L
5 Some

28. Are there any f1na1 comments you would like to make at this

- time about the Program?
T ' 1 Student teacher weak in science
1 Idea of evaluation by performance is excellent ‘ -4
\ — .

1 Must rewrite competencies

1 Good quality of student teacher helped Program

1 Would like to be more involved

1 Better preparation of student teacher in competencies
. - . . ’ ‘ '
1. Bring professors into room to demonstrate how

\

¢ 5 No answers’

29, In general, how much time did you devote to the Prog/?m?

aq

9 Good deal

L] — \

3 Some

&

o | o 220 |
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STUDENT QUESTIONNAIRE
(to be administered in school.setting in a group) .

pm——

OVER-ALL PERFORMANCE APPRAISAL PROGRAM STQDY
Please answer the follbwing quéspions aé ﬁrdthfully'as you can.
The subess.df this study depeﬁds on your willingness to.anqyér
the questions in a truthful and careful manner |
1. -What, in your opinion, was the level of difficulty of the
compeéencies set for yqu?
_;___Extremely difficult ‘ ' , -
- Quite difficult | |
_____Moéerately diff}cult
11 Not too difficult S A\

T Easy‘
2. To what extent did the performance goals. set reflect your

needs?

3 To a very great degree

6 To a great degree

3 To a moderate degree

To a minor dégree

Did not fQcus on any real needs of department or company
3. How often were you given feedbdck on your progress on your
performance goals? |
__2 Very frequently ' L, ce
1 Prequently |
6 Occasionally
2 Rarely

1 Never -
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-2~ |

4, To what extent were your pérformanqe goals clearly stated

o

with respect to results expected?

N I/m
To a very great degree - S
¢
6 To a great degree x
. : ; : W}
5 To a moderate degree e \

4 [4

1 To a minor degree \ !

~ .
Not at all clearly stated"
5. To what extent was the relatilve importaéce of your vér;ous
performance goals pdiqted out to you?

(. o e
____To a very\great degree ) ////<5

2 ?3 a great degree L o g
9 To a moderate degree |

Tp a minor degree

, ’ AN N
1 'No clues glven as to the relapive 1mportance’of perform- J
v ~4

ance goals?
6. To what extent do you feel you control ihe means of reaching
4 ) \
vcr» performance goals? ' .

5 fTo a very great degree

4 To a great degree

1 To a moderate degree

1° To a minor degree

1 Do'not control means of reaching goals
7. To what extent do you feel you were giv?n too many perform-
ance goals?
'To a very great degree

To a great degree

a

2 To a moderate degree : 7 Not glven too many

3 To a minor degree performance goals

. . 220
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8.." Ho do relations with your cooperating teacher at the present?@

- : \

time compare to your relations with the prevrous cooperating -

teacher? _—

1 The felitionship is:much improved

_- 5 The relationship is moderately improved

__jL;No chanée - : - ' '

____ The relationship is somehhat worse : : (ﬁ\\\

__ 1, Tne relationship is much worsé . o | o
9. How successful were you in\aRtaining the performance goals .
//ﬁ e set for you under the CBTE program? * ’
__jL_Performance was much higher than the goals set
__E_#Ferformance was a little higher than the goals set
__2;_Performance sas about_equal to the goals set

Performance was a littlexiess than the goals set

’ i~ . .
. Performance was much less than th@ goals set

10. Vho had thc most influence on setting the performance godals

e

-

%or you?
2 Coorerating teacher had much more influence than I

2 Cooperating teacher had. somewhat more influence than I

6 Cooperating teacher and I had about equal influence

{ 3
2 T had somewhat more influence:than my cooperating teacher

\ .
I had much more influence than my cooperating teacher
11. The amount ofpchange assoclated with my student teaching ex-

perience 1is:

IS

5 Much more than most other student teaching experience

at my level >

5 More than most other student .teachlng experlience at

o . " my level 220
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__3__EQua1lto ébst othef student teaching éXpériencq,at my
level o ' o
Less fhan most other student teaching %xperienqe at my
level I ‘ \ { : i .

_Much less than most other student teaching experience

at my ;evel

o

‘ 12. ‘The number of contacts with staff persohs outside my team are:

1 Much more frequent than contacts wilth persons in my team

~, >

2 ~More ffequent than contacts with ﬁersons inslde my team
2 Equal in frequency. to fhe contacts with persbns,inside"
my tcam ‘ .
9 I'4
+6 . Less frequent than contacts with persons inside my team

1 Much less frequqnt than contacts with -persons 1lnside my

L 3

™ team )
13. How much of af interest do you think the school staff has in ",

the CBTE program? 7 ' e

o . f .
4 A great deal of interest ;

3 A moderate amoun%>of interest

"4  Some' interest )

7

1 very 1ittle interépt

No interest h
<

14. How much of an lnterest do y ;‘think your copperating teacher -
‘ -\, ' s ' ’

has in the CBTE program?
¥ 1 : 2 ! -

: 3 A great deai of 1nteresﬁ
3 : 2 A moderate amount of interest

6 : 3 Some interest
" 2 : 2 Very little interest | _ |
: 1 No interest ) . . ; }
1 1 Negative (great déal’) 22'1 | | |
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16.

L
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Which statement best describes the manners in which your

cooperating teacher helps you in performing your job? .o
*1: 2
: N
3 : 2 He rarely makes suggestions to me .
2 He gives me some ideas, but I could use more help
¢+ 3 Sometimes my cooperating teacher!gslps me plan to'reach
a goal and sometimes not . - .
2A: 3 Generally, when I encounter a serious obstacle, my ‘

cooperating teacher will suggest ways to overcome it

' 5 . 4 Generally, when a serlous obstacle arises, I discuss ,

it with my cooperating teacher and we revise the
strategy and the goal
Which statement best describes the present difficulty your
cooperating teacher has 1in measuring your performance?
1 My work is too complex to express in terms of standé;ds
of performance
1l My Qooperating teacher is,harely able to determine if I

have done a good Jjob

1 Sometimes my cooperating teacher knows emnough aoout the
work I do tq/mkae judgements about my performance ano

' sometimes he does not ‘

__g__I have-some measures of performance in practically eﬁery

area of responsibility

8 I have verifiable work goals I mean, at the date agree

upon, my cooperating teacher can tell readily how close

I have come to accomplishing my goals. .
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17.

18.

*

1

APPENDIX H (continued) 201

. . - -6-/f@i V/

¥
Which statement best describes the concern of your cooperating

Fd

* teacher for your.career? . ) N\

1 : 2

1 1 My cooperating teacher feels .this is my responsibility,
not his

3 2 He might discuss career plans with me but views this
. outside his responsibility

s He will discuss my long term career goals with me 1if I ¢
push him to do so -

3 3 We have agreed on specific things I need to do for my

. Sself-improvcment

5 6 My cooperating teacher 1s interested in my develdﬁﬁ%nt
and views setting work goals as part of this process

wWhich statement best déscribes the kind of feedback you gener-
ally get from your cooperating teacher about‘your performance?

2 I'm lucky i1f I get any hint from principal on how well
~ 1 am doing my job

-

There are too many times when I really do not know what
my cooperating teacher expects of me

The only real feedback I get about my performance comes
through college supervisor ”

I get some specific feedback about my performance, but I
need more

10 Much of the information I get about my performance 1s
objective and not just subjective, and this helps s

How often does your cooperating teadher ask your opinion when

a%;;oblem comes up that .involves your work?

_ll__Most always

_1 Most of the time : -
Sometimes 4

Rarely

pa

1 - First Cooperating Teacher : 2 - Second Cooperating Teacher
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20. To what extent do you feel you can influence the decisions
of your cooperating teacher regaﬁding things abduf which you

are concerned?’ @

4 To a very great degree , .

To a grgat degree 1

8 To. a moderate degree " ~

To a minor degree

Not at all

21. In your opinion, powJCapable is your cooperating as a master

-

L

teached? ’ : oo -

° _l}__Extremely capable |
______Quite capable
____;papable
______Not too capable

3 .____Not capable ‘
22. How good 1s your cooperating teacher in dealing with people?

| 11 very effective ’ g
__l__@uite.effective o
____ Hoderately effective ’
_S%L_Not too effective ‘

Ineffective

. 23. All inall, how égtisfied are you with your cooperating

teacher? ~

* 1 ;2 ' , ' - g!i?

7 '+ 7 Very satisfled

4 : 3 Quite satisfiled
Fairly well satisfled .
A little disatisfiled

- : 1 : 2 Very dilsatisfied
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24, Cconsidering your skills and the effort you put into the Jjob,
7} v ho& satisfied\;re you withvyour evaluation? |

__ 5 Very satisfied
_ 3 Quite satisfied
_:1__Fairly well satisfied
1 A 1little dissatisfied
_____Very dissatisfied

25. If you had a chance to get a traditional student téaching ex-
perieﬁce hou would you feel about changing? |

9 I would strongly prefer to stay here :

3 I would somewhat prefer to stay here)
} . .

s . T would have a hard time deciding ¢
o I would somewhat‘prefer to change |
I would strongly prefer tQ change to.the other class = ]
26. In your oplnlion, ‘to what extent will your actual job peﬂférm-
ance affect your future?
7 To a very great degree
35 70 a great degree
2  To a moderate degree . , ' Lo
To a‘minon.degrge
It will not affect it at all |
27. In your opinion, to what extent will your'actual job perform-
ance affect your grade? | '
6 To a very great degree "
_ﬁ__:m§ a great degree . . .
2 T6 a mpderate degree ﬂ “
"To a minor degree
It will not be related at all ' .

3

e . 226 - .
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' v28. In general, how muchAtime did your cooperating teacher devote
to the CBTE program? . '
__ A great deal of time C/
_____Quite a bit of time
_ 5 A moderdte amaunt of time
_;ﬁﬂ_A small amount of.time
__3 Very little time
29. Who had the most infiuenée on setting Qelf-impfovement goals
for you?i
My cooperating teach much more influence t?an I
My cooperating teacher had: somewhat more inTluence than I
__Z__My codpérating‘teacher and I had’equal influence
I had somewhaf more%fnfluence tﬁan my cooperating teacher
__f__i had much more influence tﬁgn'my coopératingite@chefl
30. Did your cooperating téabher indicate any priorities for your
sel{—improvemeﬁt? | -
6 Yes

6 No

e v
31. How well do you like the CBTE program?

4 I like 1t very much
2 I like 1t pretty well |
. 6 I like it in some ways but not in others

I dont like it very much

I.do not 1like it all -

32. In -general, how applicable do you think the CBTE program 1is

to your job? 2 Fai}ly applicable
4 Very applicable o Not too applicable
= 6 Quite applicable . o Not at all aﬁplicable

224 )
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33. Hww helpful has %he CBTE program been to you in performing the
duties‘of your job?

.4 Very helpful

5  Quite helpful R {j
o \‘ *
3 Falirly helpful ' -
B . )
Not to®% helpful , ' : -

Not helpffil at all

34, How interesting 1s the,work in your studént teaching experience?
8 Exﬁremely,interesting / '
3 Quite interesting

-

1 Fairly interesting <

_ , : 3
Nelther interesting nor uninteresting -
e Not at all interesting

35, Which-of the statements best describes the amount of praise
your received from your cébperating teaéher about your perform~

\
ance?

Received.only praise with no criticism - .
3 Received mostly praise with just a little cfiticism
9 Recelved about an equal amount of praise and criticism

Received mostly criticism with Just a little praise

Received only criticism with no praise

36: How concerned do you feel your cooperdting teacher would be
if you failed to achieve the goals eg%ablished for you?
__ B Very concerned ‘ '
3 Quite conzerned
1 Somewhat concerned _

Just slightly concerned

Not at all concerned
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37. What kind of criticiém would you.receive‘from your eooperating
teacher if you failed to achieve the goals established for -
you? I ) |
__;L__Extremely L-- "2 criticlism - ;‘

Quite sc:r re criticism .

4 Somewhat severe criticism

6 Mild criticism -

1 No criticism at all

. ' p b
38. How important is it for you to"  know what your cooperating

. teacher wants you to do? ' -
8 Extremely important
(// 4 Quite important

~~mewhat important ' .

e e,

I

Slightly important

Not at all important 7

39. How important is it for you to have definite policies and

procedures to help you in performing your Job?

8 Extremely'important ' f
2  Quite important v
2 Somewhat important :

Slightly important

Not at all'impbrtant ’ 5 :
40. Did your cooperating teacher establish priorities for your
.pe)formance goils? - —_
5 Yes
1)
6 No >
l
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ﬁh. When your performance goals were established, what did you
feel about the probability of thelr attainment? L
9 I felt I had more than a 90 percent ¢hance of attainment
3 I felt I had about a'75 percent chance of attainment
I felt I had about a 50 percent chance of attalinment
I felt I had ebout a 25 percent chance of attainment,
I felt I had less than a 10 percent chance of attainment
42. How satisified are ycu-witn the present amount of 1nffuence
you have on the decieions of your coeperating teacher that
relate to your work?
__g__VerQ satisfied
7 Quilte satisfied
. . Falirly nell satisfied
A little dissatisfied
_____Very dissatisfied _ ‘
ﬂ3. How important is 1t to yoﬁ thet you do a betterxjcb,then cther
student teachers?
_ 3 Extremely important
3 Quite important’
2 Somewhat important -
_____ Slignhtly important

4 Not at all important ' . . -

@

L4, In your opinion, to what extent wlll effort increases on your

part lead to increases in the level of your job performance?

5 To a very great ddgree ,
3 To a great degree To a minor degree
3 To a moderate degree 1 _They will not be related

at all

. 232
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45. To what extent‘do’you'experience a feeling of pers al ac-

complishment and satisfaction iq full completing your goal

ass;ghments?

8 . To a"véry great degree - - -

4. To a great degree',"

To a moderate degree S ; 7

¢ -

To a minor degree - oo

No feeling of personal accomplishmént and satisfaction

278

46. Given your present situation in 1ife,’rénk the following items

" in order of their importénce,'l,fhrough 7

1
2
-3,
_ 4
_5
_6
a1

ERE=rvires
D ks

| Opportdnity to use one's skills

Opportunity to experience absenSe of accomplishment
Salary . g .

Recognition in current jo T

Bromotions

Pleasant'co—wofkers

Job@stability .

233@

Overall Rarn

2d
st
6th
S5th
7th
4
4th

®

0 .
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Undergraduate School of Education

o

.

Confident

Signature of College

L4

Please rate the
where, in your judgm
those . characteristic

l. Interest in, and

a. hat attitude does he seem to have toward youngsters?

" be Does he hav

ce Can he communicate e:fectively with them at their level?

d. Jhat at itw
e. Is he since
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C. . POST CRITER
Long Tsland Unfversity MAY 9 1978

ia} I.iat,ezjial To Be Pla(_:éd Inﬁﬁu:lir‘x‘t ﬂse&%h Tﬁﬂﬁ‘ o

| ,Efte VM(U‘( ‘/\9: I};\q 75

STUDE{T TEACHING EVALUATION CHART

Supefiﬁgbr or Cooperating Teacher
student teacher by placing a check {v) at that point,
ent, the applicant most accuralely stands. Rate only
5 which you feel able to evaluate.

Iove of students:

e the patience required to work with them?
de do children have toward him? * o~
re with children?

¥

B

P l . . X ' l
; L3

interest in young
pgople

j Indicates little

1 Exhibits some Shows a high _ . Exhibits ex-
interest in | . level of inierest | ceptional
! them. : interest in
| them and

. their growth .

. 2. Personality Sui

a. Is this a w
be Does he see
c. Does he app

d. Does he show some awareness 0. the need for in:eraction between .

parents, co

e. Does he have a sense of humor? . N

f. Does he anp
g« Does this p
he. Does he sho

-
Comments: SE& G:H'Cl_d'\ed 5M

——

tahl% for Teaching: °

arm and understanding person? v
 to inspire trust and confidence in youngsters? ‘ :
ezar to be competent uithout being overbearing about it?

llergues and studentg?
ear to be a friendly. person’

erson display enthusiasm? - i
W 1nd1cat10ns of being happy with his choice of profession?

]
!

f I S

- Personality not Personality shows Shows a streng Personality !
suitable for some evidence of interest in usually well :
teaching reing suited to teaching suited to [

v teaching teaching "
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Comments:

')

L. 3. Powers of ibbivaticns : '

a. Loes the candidate show an 1maglnat1ve ar—roach to stlmulatlng young=
sters to learn?

b, Are there evicences of sincerity regarding the teaching of children?

c. Is there evidence of creative aprroach to learning?

d. Does he use a wide variety of techniques and procedures mhlch will
stimulate children to ‘learn?

N g_/
- \
T 1 ] T 1 1 v
tinimal powers Possesses a dexzree - ividences Seems unusually
of motivation of skill in motiva- real skill competent in
tion in motiva- rowers of motiva=
tion - tion

Comments: ; hEZIjIEQLQJLtg'o —

2. b. Alertness

a. Does the candidate show skill in listening?
b. Is there a readiness to rrasp ideas as presented? _ .
c.® Does the candi date readily respond to questions asked? '
. d. Is there evidence of physical vigor in his replies?
e, Does the candidate ask 1ntelllgent questidns?

Shows a lack of | Some ability |, Shows a hizh ;ﬁUnusually skilled
skill in this . -in evicehce ability in | in these areas i
area ' alertress and l P ¢
= ' , absorption L. 4

Ed

Comments: ‘e IIZ ) p QX443F

3. 5. ability .To Present Ideas:

a. Does the cancidate speak in a clear, logical and convincing fashion?

b. Is he articulate in what he has to say?

c. Are his ideas succinctly and clearly. stated?

d. Loes the candidate reveal .clarity of thought?
- e., Does he speak grammatically correct Engllsh?

f. Car he spell correctly?

1 | 1T 1 VAl

1 ]
Confused and Usually conveys | Shows ability Superior ability
disorganized ideas -in expression ‘in ekpression

J

Comments: See. M w ~235
e

] 2
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b 6. Emotional Stabilitys
a. Is the, candicate well poised? ) v
b. Do you find evidence that he is sensitive to criticism? s
ce Is there evicdence of nervous .uannerisms?

d.’

€.

Is thgre a tendency to talk to excéss rather than to listen?
Is he willing to accept constructive criticisam in a positive manner?

‘Occasionally impatient, | Shows poise Exhibits above | Shows except-
oversensitive, or irri- | much of the average self- ional poise,
tated " time control -calmness and

Al e\ \ | S YR WOV O VU vy |

sense of humor

Coments: w MM

2. 7. Self-Conficence:

Is there evidencg of an undue amount of conceit in his responses or
behavior? ’

Does the candidate arrear to be able to make a realistic self-ajpraisal?
Lo you see evidence of humility in the candidate? ' o

T N N W B L [ (7

Timid and Appears to be loderately conficent Shows good self-
hesitant * somewhat self- of self assurance
conscious ’ : *

de
; b.

Ce

Comments:'cs(g, ajIEQJHL‘L5£4;5#

2. B. Personal Avareness:

Is there evidence that the candidate has made an effort to evaluate
himself? '

Loes the candidate reveal some awareness of his carabilities arnd
limitations? :

Lo we have evicdence to show that he is gware of problems around him?

d. How would you rate his self-appraisal?
I I I pmi— [ I I 1 ; T 1 )
Little effort to | Some effort | rioderately serious; Shows unusual
evaluate self to self- - self-appraisal ability in self-
: evaluate evaluation
Comments: <o éittal;legﬂ S{ﬁJLLAF

238
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2.9 " Appezrance: - ' ' (

a, what sort ci [irst imv}eqsion does he make? . Xf,/w“«
b. Does !e appear to be ener:etic?
c. Are there any bodily or facial charatteristics which will interfere
' witl. the job? ' p
d. Is he wveil proomed? _
e. Is he generally attiactive or unattractive in appearauice?

v

R | = -

- Creat

impression

Creates an unfaveorable

Generally
acceptable

ec a
favorable

impression |,

i Creates a highly .
| favorable
© impression

Comments: <.¢p, M %f_‘uj- .

1,10, Ve = ¢
a. Is .he veice irratating?
. Can you hear distinctly ybet is said?
3. Docs he mumble? /)x :
d. Is there any si:n of accent?
e. Is the voice clear, distinct and well-modulated?

l

|

!

T 1 1

Invritating and '
indistinct

Understaundable tut
not interesting '

M easant and

distinct

T 2

sxtremely. clear
and pleasant

—
\

Corments: cuy_ cﬂtbh&JJqo\Sgtmc} - ‘ .l:

‘roblems and latest Jechniques:

e candidste's understanding of

Does the candidate snow *nue1est in research?

shot iret the cendidate can werk well with

f naenmbers anduadministrators? :

Does the cendidatc stow an ability to ideutify lesrning problems?

an airg

Does he sh&: some awereness of group dJnamlcs’

L. 11. Avareness to Teaching

a. Is trore evidence to sup.ort
individual differences?

b.

c. 1s there evicence tc

‘ fellow starl

d.

e. Docs t'e candidate sho
on e educational scene7

f.

g. Dous

he.

reness to treands and developments

the candidate evidence knowledpge of nev developments in his field?

Does he show an interest in equipm:nt ond instiructional materials?

|

—— B

1 |

i

Little a.;areness of
learning process

Some insights into.
learning process

© Good insight
into learning

Keen awareness
_.of learning

l ] ;;¥44

Comrments: QLL- ajiZCbL41€\E¥t¢4f—

[Kc

ot rodded by £

" process

28,

process
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o 2. Lesson I'lanning: -

APBENDIX I (continued) -

»
I3 there an awareness .of the need for Iang-range 28 well as short term
plaming?

Is there evidence to uuknort orgenizatlonal skills?

¢, , Does the candidate show some sense of ra01nb ana or tlming in
presenting materials?’
d. what can you say atout tre abllity to be fléxlble in nlannlng?
e. Are goals set for lesscns nlanned? :
f. ‘Is there evidence to support his awareness of 1n01v1dua1 differences
‘when planning? TIs rrovision maue to acapt to-this need?
g. lIs provision made for both self and student evaluation?
h. Is the candicate awasre of thg need for continuity in nlaaning?
i. 1Is there a thdicugh prepara*ion and knowledge of content materlal?
— YN
1 T | A W 1 T T JiX
Little cviderce cf |Some evidence in |Consiteraktle evicence | Unusually
know-how in this area of skill in lesson compe Lent
planning lessons lpre‘aration imarinative P

in planning

£ ST RS SR

5

AR Carly e B

‘ | Com'nents: wmw M

« 13. Sense ovaesponsfbili&y:

E

Is the candidate punctwal? _ o .

Q.
b. Can thc cancicate be aeryencec vpon?
cs 'Doeg the candicate show signs of initiative? G
d. Is execution 0i routine cuties effectively performed?
. e, Is he resrwonsive to onp rtunities for trowth in bha\teaching situatlon?
A M 1
\ \ — \ i i\ \ i
Cannot be relied | Lrratic behavior K <Jancidate is Candicate is '\’
upon ¢ * , usuvelly ,consistently .
i a4 “‘ raspofisiole ) responsible
> }

AbmmMmagtl EIE;bLLJ 3&*&*
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. ‘ Page 6
5. Desirable Enviroment for Learning: \ )

a. Is productive learning evident ameng the children? . N
b. Does he recognize a need 'for pupil participation?
ce Does he deal effectively with children?
| . _ \
] . i 1 ’ T

S N I 1K

) I\

Envirement Environment . Invironment is
consistently frequently usually pro-

' impedes impedes * ductive for
learning learning learning

Positive learning is
consistently character-
istic of the
environment.

i
|
|
|
|
S

Comments : %W&‘J %L_d | 8

. \ y .
_RATING GF THE PROSPECTTVE TEACLER BY COI LEGE SUPLRVISOE, COOPEPATING TEACHER,
PRINCIPAL, OR ASSISTANT PRIWCIPAL

Person Rated BAV‘D&P& \BOﬁx\ School Be\mm\sr E eW\ N. BQ}X!,OAJ Ny
., orade S - Room \lp

Recommendation MNote: ‘Your recomnendation of- -this student as a teacher will be
used in his placement folder over your name, and will be sent to prospectlve
employers. - Please word positively and in paragraph form.

\

\

Please Rail dif'ect.Jy to college supervisor and do not give to student teéacher.
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» o .
* EXCHANGE OF CORRESPONDENCE

e
- November 12, 1974
4 . .
| Dr, Waldo Scott, Chairman ' . J
Secondary Education ' '
Long Island University
. *C. W, Post Center 3 .
Greenvale, New York 11548 , °
Dear Wagldo:
@

Thank you for sharing with me, via your letter dated 21 October, copies "¢
of the minutes of meetings between members of the C. W, Post Center and
members of the Port Washington Schools concerning proposed teecher-preparatory”
programs, " :

a

3

~ In general the minutes seem to show a golid basis for school-college
cooperation, They appear to be in consonance with the mandates for .CBTE
programs as those mandates are published by this office. Because you are
dealtng with the areas leading to certification for teaching in 'the seccondary
schools, you do not have the same time pressurea as those who are developing .
programs leading to certification in special education of in elementary
school teaching. The available time is none too generous, however; it scems
proper for you to be taking these steps at this time,

. There was one matter in the minutes for 24 September to which I vould
1ike to rcact, Item 3,2 states, ' ’ %h

"How can we be assured that competencies developed would

not be used against the teachers?" R .

. i g

Lower on the same page tﬁg}e is a statement '"that the f%acher's_Unions are
alert to the potential for harm," I recognize the suspicion which pervades
much of the teaching profession on Long Island concerning the CBTE movement
and particularly concerning the Stete's mandates for conversion to that base,
1 feel that those cuspicions are quite unfciinded, but that does ‘not stop them
from being widespread, It is unfortunate that the time has pasced for
resolute action on our part which might put the CBTE mandate fth its proper
perspective and which would thus eliminate unfounded suspicion., I hope that
you .will do what you can to convince participating teachers from the schools




|

_and thereby to insure the zontection of teachers' rights.
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zhat:

1) The competencics are related to teacher-préparatory prograns
leading to certification, and are not rclated to the evaluation of fully
certified teachers by their eunployers, . -

~2) One of the reasons for requiring the involvement of claseroom
teachen!; chivsen Ly and representing their colleagues in the cooperative
group, ic to avold misuse or misperceptions concerning the entire movcment

3) Competence-bcred education is not so much a new way of preparing
teachera as 1t.16 a way of waking explicit and as objective as possible the
skills, capabilities and knovledge which candidates should possess in order
to be recommcnded for teaching certification, Ve make the assumption that
most of tha elements of a good pre-existing teacher-preparatory program
will be incorporated intg competence-based programs; noss, however, school
teachers and school administrators will have the opportunity to help shape,
to revievw, and to evaluate practices which in the past Qﬁve been the sole
province of the teacher-preparatory institutions. L ‘

A

. 4) Each cooperating group will develop its own set of competencies
and assessments} there will not be a master list for the State for which all
prospective teachers will be held accountable, In fact, we have diligently
resieted all efforts to pet us to provfde even seuple lists, in orcer to '
avoid any possibility thet a State-produced sample would set the pattern
for competencies and assessments which are rightfully the province of the
local inetitutions in coopcration with school personnel,

-

" 5) Although we have no way of stopping an administretor from
appropriating any list of competencies to use when evaluating professional
staff, he could easily have exerciced the same prerogetives prior to the
CBTE mandate. FEvaluation of teachers in service i6 a local matter, completely
divorced from the preparation of candidatts for certification, In wmost
school districts safeguards exist for the protection of teachers from
nisuse of evaluctive methods,

I have no delusions that these arguments will convince any teacher who

-harbors deeply rooted suspicions of aduinictrators at local or State levels,

I do hope that my statements will allay residual concerns of menmbers of
schools which are cooperating witl the C. W. Post Center in the dcvelopment
of CBTE programs, It is up to all of us to show by our actions that thoce
statements represent our actual position, I will be glad'to talk further
with groups, as my schedule peruits, to deal with thelr specific coucerns,

On that theme, I am cttempting to arrvange a visit to Post for 5 Decewber,
I hope that those plans will be definite even before you receive this lettelr.

]
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| .
L look forward to mecting with you and with as many of your colleagues who
care to join us, ' ) |

'Best wiches as you continue your whrk toward the developimat of CBTE

v« programs. Thank you for keeping me informed, :

Very sincerely yours,

3 o’ | . ’

: : i Frederick B, Tubbs

~ Associate in Teacher Education
 FBTide , .
cc:  Dean Helen Greene :
4
\
» ”
. .
|
]
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ASROCIATL COMMISSIONER - DIVISION OF TEACHER EDUCATION AND CERTIFICATION
Fon ACAUEMIC DEVELOPHMENT BUHEAU OF INSERVICE EDUCATION 518, 474-5708
» . OUREAU OF TEACHER EDUCATION 474.0440
INTERSTATE CERTIFICATION PROJECT 4746440
TEACHER CERTIFICATION GLECTION 474-30 11
. Y )
. ' . . November 19, 1974
0
Dr, Helen Greene, Dean ’ - o
Undergraduate School of Education .

C. W, Post Center of Long Island University
Greenvale, New York 11548

Dear Heleéen:

I have been able to review the materials you sent to me in October
relative to the development of a competence-based pragram leading to State
certification for elementary teaching, grades N-6, It is obyious that

< much effort has gome into those materials., I am glad to be able to give dn
5 initial jreaction at this time. Further comments will result from our,
: scheduled mcetiné on 5 December, :

r

My role, as 1 interpret it, is td give you as good an indication as I
can as to what is ageeptable in meeting the mandates published by this
office, You are ‘aware that the final decision on such matters is made by
a groyp within the Bureau of Teacher Education'of which I am only one,
Previous experience lcads me to beliecve that the members of the Bureau,
come to similar conclusions in indepcndent judgments of proposals., Thercfore
I am in a fairly good position to tell you what should be acceptable to
. them, There are several minor points you will wish to work on, and we:.can
. discuss" them when I visit on 5 Dectmber, 1In this letter I would like to
address some of the larger-concerns with which you are wrestling, co-

1, Conceptuali?ation of the role of the teacher, I make the assumption
that the teachers and administrators from Glen Cove have come to agreement
with the teacher educators at C, W, Post 'that the qualities starting on page
9 (the teacher as interactor, reflector, expeE\J 1ns&{uctor, manager, and
as a member of the profession) are those which are desired in an elementary-

! 2 &ghool teacher for the Glen Cove school system; that employment and tcnure.
7 Kare directly related to the teacher's capabilities in these arecas., It is "~
faxes - incumbent upon you as teacher educators to act consistently with this
}Jh/ an conceptualization when you recommend candidates for certification, dnd it is
incumbent upon those who do the hiring and the evaluating to use this same
framework in coming to employment decisions, The candidate has a right to
know the framework, to be assured of its genuireness, and to know that”®
it was arrived at jointly by the cooperating agencies within your program, -
That conceptualization, like all other parts of the new program, should be
. under constant revicw, If it turns out that the real criteria are promptness

Ly gmen

\ _N-rxu:-\;wg‘*\ . ({/‘; £ / .
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-.*\courses as a condition for eniry into the teacher education program? It seems
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in preparing reports, ability to handle discipline problems without involving
the assistant principal, and-circumspection in political activity, either

the conceptualization or the criteria must change, I think that an ecarly
task of your group, once the program is in operation, is to reconcile
Addendum I, "Cuide for Using the Criteria for Teacher Evaluation,'" with the
conceptualization which appears on pp. Bff, —- s hiwit des.

2. Provisional vs, permanent certification, You and I have discussed
the idea of tying the ecarning of a provisional certificate to entry into
the program leading to.permanent certification, I sce no problems with that, o
1 do think that the terms,- 'entty level" and "exit level,'" as you use them
can be confusing (pp. 13, 14, 17, etc,), You may wish to examine that usage,
"Entry level! can mean "entry into the program' or 'entry into the profession,"”
In the New York State Education Department we tend to use the term in the
former sense, As 'l interpret your usage, you mean by ''entry level,'" ''the
program leading to provisional certification,™ anqﬁgzﬂggxét lTevel' you mean
"the program leading to permanent certification,”

((.-‘D~ A ‘\' bes  pr, S N C-i\ ¢ Lo o L\r\—j Yoen D.’.) s v Wy o Qs

3, Entrance requirements, There are a couple of items here for which
more explicitness is desired, You state, "Transfer students will be accepted
on the basis of evaluation of their requirements from other institution,”
Let's be sure we are talking about teaching competencies rather than course il
completion, unless you méan the general education background which is
expected of every candidate for the baccalaureate degree-and not the
pedagogical-professional skills needed to perform successfully as a teacher,
Similarly, you state that students "will have to meet the competencies in,
the core block of foundations courses," Do you mean that one takes foundations

to me that foundations are part of the educational sequence, not pre-requisite |
‘to it. I think that is a point we should discuss, Then, when yod talk

about credit for life experience, you indicate that a special. comnmittee,

quite apart from those who judge teaching) competericies, will judge those

competencies, I don't understand that, I have no objection if the Committee

on Life Experience wants to recommend course credit for 1ife experience,

but the major idea behind CBTE is that course credit is not tied directly to

competence, Klf a student has developed a competency anywhere, that competence

should be recognized; he should not be Tequired to go through a procedure

intended to inculcate something.which he has alrecady acquired, Conversely,

it does not scem appropriate to me that the method by which the competencies

were acquired (in this case, outside of the college's program) would determine

who should®make the assessment, Those who are responsible for recommending
!‘the candidate for certification should be responsible for assessment,
}Undoubtedly there will be delegation, byt the responsibility remains,

-

On page 17 there is a statement that a "student is not allowed to lqvfﬁiyu*f&Qﬁ
pursue exit level competencies' until he has met the requirements for ymi'f":”i'5,
provisional certification, That statement neceds clarification, I doubt if 7T S
you really mean that phrase the way I interpret it, Phrases such as this
are indicative of course-oriented programs rather than of competency-oriented .

programs, A candidate develops competencies in numerous ways, whether we
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i forbid him to do so or whether we encourage him, I think we need to talk

i further to be sure that-we are in agreement about the philosophy underlying

the CBTE movement, and that 1 am fully cognizant of the steps you are

< contemplating, I need to know so that 1 can act as your intermediary when ¢
: your proposal comes up for consideration, also in order that you may be _
spared the frudtrations which come from wasted effort and abortive approaches,

4, Agsessment, This is the major item, and the one which seems to cause
the most problems for teacher educators, Our several documents aré not as
clear as they should be, but I believe that I have made clear the intent of
the department: assessment procedures are expected to be explicit and public,
You should state the behaviors you are willing to accept as evidence of the
éxistence of the competencies you specify, It is important that there be
a separate assessment for each separate competency, Both the competencies
and the asscssments may be clustered for ease in inculcation and in measuring,

| but within the clusters it is still nccessary to state the evidence acceptable
for ecach individual competency, Your statement on assessments includes such

! entries as '"Oral discussion, oral and written research reports, reaction
papers,'" etg, These are acceptable vehicles through which some competencies
can be assessed, They are not statements of the acceptable evidence, Since
the development of such explicit statements is both laborious and time-consuming,
we have agreed in a number of cases to accept reasonable samples rather than

Qrequiring you to complete acceptable assessment Statements for all competencies

prior to initiating the proposed program, Undoubtedly we will make a similar
arrangement with you, with the understanding that acceptable assessments will
be developed for all competencies by the time the students are ready for

! assessment in those competencies, To give fuller information concerning
asscssments, I am including a copy of a letter I wrote in September to
Dean Irene Impellizzeri of CUNY Brooklyn, It includes as addenda a pair of +

: samples which I worked out, They have no official status within the Department,

i but they should serve as guides or at least as bases for further discussion, '

( Discussion of the other items in your materials can wait until I sece .
you on 5 December; they are of less significance than the items to which this
letter refers, I hope that yy comments will be useful to you, I look
forward to having the opportynity to discuss your draft materials in greater
depth, Best wishes as you continue your work,’

-

7y

Very sincerecly yours,

FBT:dc .
encls., ) \
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LETTER OF ‘ACCEPTANCE FOR CBTE PROGRAM

ied

7
ALHOL ATE COMMISBIONER |

FOR riGHER EOUCATION

’ - ‘ August 25, 1975

Dr., Fdward Cook

Acting President

C. W, Fost Center

Long Island University.
Brookville, New York 11548

Dear President‘Codk:

I hereby notify you that the State Education Department has given
preliminary registration, under Section 52,21 of the Regulations of the
 Commissio of Education (Chapter II of Title 8 of the Official Compilation
of Codg§, Rules and Regulations of the State of New York), to the following
prografis. in teacher education which were proposed by Long Island University,
Co—W. Post Center according to the July 1, 1974, format for sublission of
teacher education’ program proposals:

Programs in the v

certification Form of Leading to Registration

areas of ) certificate degree of expires
Elementary Teacher N-6 ' Provisional Bachelor of Science 1 September 1979
(HEGIS #0802) : in Fducation
(B.S. in Ed.) i
Elementary Teacher N-6 Permanent Master of Science 1 September 1979
(HEGIS #0802) ' - in Education

(M.S, in Ed.)

Teacher of Special Education Provisional Bachelor of Science 1 September
(HEGIS {0808) in Education ;
" (B.S. in Ed.)

\ _
<sleacher of Special Education Permanent Master of Science 1 September
‘ (HEG1S #0808) . in Education ‘ '

with specializations in: (M.S. in Ed.

Mentally Handicapped
Emotionally Handicapped :
Learning Disabled

4

If a major revision is made in these curricula it is requested that the
Bureau of Teacher Education be informed.

’ v 240

1979

1979
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Dr. Edward Cook

4 . 3

JJH .

1f you have any questions or comments concerning the above programs
‘please write to, William E. Boyd, Chief of the Bureau of Teacher Education.

- N

¢

- Prior to the expiration date, 2 registration visit will be arranged by
members of the Bureau of Teacher Education. -

o

Klvin P, Lierheimer

ALP:FBT:dc - )
cc: Dr.‘Helen Greene,
Dr. Alan Beeman
Alvin P: Lierheimer
E. E. Leuallen. (2) .
ponald Tritschler
. William E. Boyd
¥ 4 Charles C. Mackey
. Peter Riley -
: John P. McGrath : S . )
Frederick B. Tubbs » ‘




. ' o | L S
/ e v THE UMIVERSITY OF THE STATE OF NEW YORK 1

. ) Toj’;E STATE EDUCATION DEPARTMENMT !
/f © 99 WASHINGTON AVENUE I .
h) ALBANY, NEW YORK 12230 ‘
. \
4 ASSOCIATE COMMISSIONER ’ DIVISION OF TEACHER EDUCATION AND CERTIFICATIO|
[ 4
. OR ACADEMIC OEVELOPMENTY BUREAU OF INSERVICE TOUCATION 318 “474.5708
4 - BUREAU OF TEACHER EDUCATION 474.6440
1] - INTERSTATE CERTIFICATION PROJECT 474.6440
»
) . JEACHER CERTIFICATION SECTION 474.2901
A . o4 . .
. , f August 25, 1975 -
- 14 *
. .
H . Thd
] \
. ~ !
. Dr. Edward Cook, President A i

~. C. W, Post Center
Long Island Universjty -
Broquille; New York 11548

Dear President Cook: .
Enclosed is.a letter from Associate Commissioner Lierheimer
. registering the following programs at the C., W. Post Center:
. Program in elementary education leading to provisional certification
Program ingelementary education leading to permanent certification
Program in special education leading to provisional certification ~
Program in special education leading to permanent certification,

I will contact you'very soon concerning the proposal submitted by the
C. W, Post Center for programs lcading to provisional and permanent
ccrtification in teaching the speech and hearing handicapped. .

These four registered programs were reviewed some time ago within

. . the Bureau of Teacher Education, and I discussed the results of the

" review via telephone with the appropriate members of your staff as

soon as possible thereafter. I regret that it has taken so long to
provide written confirmation, Our office has reviewed over 250 proposals
this year, and we still haven't finished, I hope that the C. W. Post 4
has not been unduly inconvenienced by the delay,

[
*

There are obvious areas within the proposals where improvement is
needed, as your staff would be quigk to admit. In general, however,
the proposals appear to be well-conceived. The staffs of the graduate
and undergraduate schools of education should be commended for their
insights 'and for their efforts, Dr. Roy L, Smith, in particular, has
) shown an unusual grasp of the concept of competence-based education, I

consider the institution fortunate to have his insights during the
development of these preoposals,

.

& * -

£

245 e

ERIC.

Aruitoxt provided by Eic:




Q

ERIC

Aruitoxt provided by Eic:

~

A

# 7 ' h . g :
* Dr, Edward Cook o -2- ° ~ Avgust 25, 1975

-

Following are some_ of the specific evaluative comments made by the
panel which reviewed the proposals, The first set of coepents apply
both to the graduate\and the undergraduate programs in e ementary

. education,

Y~

~
£ \

. 1. Rolé conceptualization. There is a strong philosophical base
 undergirding the teacher preparatory programs, In this proposal,
more than most others, the connection between the role conceptualiza-
tiofi and the subsequent compeiency statements appears to be firmly
drawn, The proposal also shows a genuine attempt to déal with the
differences betweer’ the provisionally certified and the permanently
", certified elementary-school teacher. A clearer definition should
evolve as the programs at the two levels get under way. 1 would
" remind you that, although the strong,philosophical base is of great
importance, it is still necessary to maintain perspective concerning
the practical side, It is important to maintain an ongoing relation-
ship with-the participating school personnel in the ongoing review
of the role conceptuallzatlon. ~

~ 2, Entry requirements. Candidates desiring to enter the prograﬁ
leading to provisional certification must '"meet prescribed academic
and health standards,”" plus certain standards in '"oral and written
English, character and citizenship.'" These entry requirements are
generally in keeping with those in other teacher-preparatory institu-
tions, It is desirable, however, for the(institution to state
publicly the criter?whieh applicants are expected to meet in each
of thése areas, Wn speech 'or health deficiencies, for example,
would disqualify an applicant to the undergraduate teacher education

programy
- Agzihe graduate level, students are expected either to have
provisional certificaticn in elementary teaching or to gemonstrate
the competencies which are required for provisional certification,
It will be necessary to establish a system for assessing the
competencies of those. &pplicants who do not hold certification,
We will be interested to know more about this system. Inherent in
the concept of competence-based teacher education is the need for
assessment of discrete competencies as opposed to completion of
prerequisite courses, We would have no objection to conditional
enrollment of a student who does not meet all of the entry-level
competencies, as lbng as provisions are made for the student to
develop and demonstrate the competencies while enrolled in the
program, . ,

3., Involvement of personnel from thé schools, There is firm
evidence of the genuine involvement of proper personnel from the
schools in all phases of program deve10pment even to the extent

| | \
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that some of them refused to sign because of some differences in how
studenﬁg'gould be assessed. Under Dr. Smith's direction, the Post
Center moved from separate arrangements with several school districts
to a superordinate body, the Professional Educatorg Executive
Council (PEEC), which has representation from the proper constituencies.
1 think we hage clarified the point that not every school in which
the Center's student teachers are placed can expect to have membership
in the collaborative group, although all should have,the opportunity
to provide insights and reactions through some member of the Council,
1t is also important to keep in mind that, as-additional teacher-
prepara rograms become competence-based, teaching personnel should
be involved wyo practice in the specific field covered by the certificat
(e.g., high school French teachers should be involved in developing the
program leading to certification in teaching secondary-sshool French),
There is no requirement that all of these individuals shoud hold

~ membership in the PEEC, however,

: By now X think we are all clear that the agencies external to
the C, W.
Certad congensus should be reached whenever possible, and program-
ic changes should pe based upon consensus decisions, We would

raise objections if the school personnel were copsistently excluded

in making decisions to modify the program, However, the college 1is
still the agency with primary responsibility for preparing teachers,

and it is the college's program which receives registration, With the f
relationship which appears to exist among all of the agencies involved
with the C. W. Post Center, it is unlikely that future misunderstandings
will occur. Please cali upon me if my help is needed in providing
explanations to any groups which may have different.perceptions,

m

4, Competency statements, I recognize that the proposal which was
delivered to our Bureau is very much a working document, subject to-
constant revision. I understand that much revision has occurred '
already. 1 acknowledge receipt of the additiopal competency statements
which relate to teaching the effects of alcoholic drinks and habit-
forming drugs. As the programs are implemented, some further work
should be done in stating competencies, both at the undergraduate and
graduate levels, in various other curriculgr areas such as health,
science, mathematics, art, music, physical education, areas in which
the elementary-school teacher should be able to provide instruction,
The proposal addresses reading reasonably well and social studies
adequately, but the competericies in mathematics and science are sketchy
at best. Some of the other areas are excluded entirely.

5. Assessments, In almost all proposals we have reviewed, there.
are deficiencies in stating evidence which evaluators will accept as
indicative of the existence of discrete competencies, There has been °

e

bst Center cannot dictate programmatic changes to the college.

ine
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a genuine attempt in this proposal to state acceptable behaviors,
but muchﬁwork,remains. pEntries like P(to.the) satisfaction of the
School of Education Member" '(p. 19 and others) are obviously in
need of improvement. I understand that many of the assessment

- statements have already been revised. You may wish to file amendments
with this office periodically, as major changes occur,

6. Program evaluation apd modification. The proposal ddscribes
a fairly detailed system for monitoring the ongoing program., I
suggest that in addition to obtaining responses to questionnaires
from students as they graduate, there should be folldw-up question-
naires over a period of several years after students graduate, The”
questions should help the evaluators determine whether specific
_ competencies relate to success in teaching; responses should influence '
Tﬁe systgmatic revision of the catalogue of competencies,

. >
The following comments relate to two areas of concentration as part
“/) . of the undergraduate program which leads to provisional certification,

You have requested approval for concentration in Early Childhood Education
and in Teaching English as a Second lLanguage. Both of these concentrations
are approved as part of the undergraduate program, but with the following
provisions: v

4 1. Students electing either concentration will be required to - *
meet all of the competencies listed for provisional N-6 certification, -

’
’

) 2. Any credential or certificate which the-:college presents to
. students who complete the requirements for either specialization
will show unambigiously that it is a College-developed Bor University-

developed) ctedential rather than a State credential,

3. Students will be informed through the college's bulletins and
publications that State certification does not exist in these areas,
and that completion of these sub-programs will not confer any state
credential, '

- 4, The TESL program is not directed toward the teaching of English

. as a secondary-school subject, but rather toward the teaching of
elementary-school pupils whose first language is not English, The
acronym, TESL, is so firmly ingrained in our vocabulary that there
is little likelihood of substituting a more accurate title. It will
.be acceptable to use the acronym, but the Center's bulletin and its
other publications should make clear that this concentratfon within
a program leading to elementary-schogol certification has no connection
with a program leading to secondary-school certification in the

- teaching of English,
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The followihg comments relate to the proposal for programs leading
to provisional® and permanent certification in special education:

N

. : ¢
1, “The guidance system and system for Q;qéram modification and

evaluation appear to be identical with those in the proposal for

programs in elementary education, ang therefore no further comment |

concerning them is necessary. The role conceptualization-also ’

appears to be identical. There aré certain inherent differences

between the role of the special education teacher and the teacher

of unHandicapped children, however. Those differences are reflected

g iﬁ&the competency statements, r position is that the competencies
flow from the role conceptualizafion; in this case they did not.

- The approproate members of your ff, working cooperatively with"

the ‘teaching and administrative per nel from special education in o

-~ - the schools, may wish to consider a new role statement for teachers

of special education who will be prepared in these programs, )

Now T -
. -2, Entry requirements. The original entry requirements (page 10)
i were amended by a statement drafted in June 1975 ard transmitted to
\ this office in a letter from Dr. Smith dated 26 June., The program \
is.reglstered with these understandings:

a, Either prior to entry or while enrofled -students in the undemg
graduate program leading to provisional cert1f1cat10n in special
education will complete the program leading fo provisional certifica-
tion in elementary teaching. Upon completion of the undergraduate
o program in special education, they will be ebrgible for certification
in elementary teaching as well (nowshange from the statement on page 10
of the proposal)., Although the ‘program is encompassed in 134 credits,
it is likely that some students will take longer than the traditional
four years of ‘undergraduate study to meet all of the competency
requirements, :
b, Students who enroll in the graduate program leading to permanent
certification will not be required to hold provisional certification
in elementary education at the time of entry into the program (this
¢ is a change from the statement on page 10). Upon completion of the
program they will have demonstrated all of the competencies required
for permanent certification in special education, inherent in which
are all of the competencies requ1red for prpvisional certification as
well as a .sizable component of the catalogue of competencies required
for teaching unhandicapped children at the elementary-school level,
The students will be recommended only for the permanent certificate
in special .education and not for any certification in elemen%ary
teaching. May I expect to hear from the appropriate members of
y8ur staff if they have different understandings than those I have
- stated.

~ | 2512
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3, Competency statements and assessment statements. The
competencgies in the undergraduate program appear to be reasonable,
because they are bolstered by thos n the program leading to
N-6 certification, The competency statements in the graduate
program were written with the idea that students would also have
N-6 certification; with the amendment in the entry requirements,
it will be necessary for your staff to reconsider what accommodations
4t must make in order to assure.the necessary breadth for the student
with no previous background in teaching unhandicapped children. ‘
This consideration should receive priority as the graduate program
‘gets under way. o ' '

Comments on, pages three and four of this letter which relate
to assessmi%ig/é% competencies in the N-6 programs are also
applicable “here. The statements of acceptable behayior are
unspecific in most instances. Sharpening assessments is a continuous
task during the conduct of a coﬁpetence-based program.
. ' |
4. Areas of concentration, The candidate for provisional certifica-
tion gains experience in field settings with mentally handicapped
children, emotionally.handicapped children, and children with learnirig
disabilities. He gains the desirable breadth upon which a graduate-
level concentration can be based. Concentrations in each of those
three areas are approved as part of the graduate program, \The caveats
which were stated above for the concentrations in the unde raduate
.program {n elementary education do not apply here, since
_concentrgtions inhere in the e certificate,

1 hope that these evéﬁuativé comments are helpful to you and your staff,
1 look forward to working closely with the good folk at the C. W. Post Center
as these programs are implemented. 1 yill also be in close_ touch with your
staff as they develop competence-based programs in other certification areas,
Please call upon me if there are questions concerning the information in this .
letter.

. 'With good wishes, . , 7

Very since;ely yours,

Frederick B, Tubﬁs ,
Associate in Teacher Education

FBT:dc
encl.
cc: Alan Beeman
Helen Green ’

William E. Boyd
Alvin P. Lierheimer
Roy L. Smith 25 35
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? %ﬂf/ %//mwzwz#ﬂ BASED TEACHER EDUCATION

A _PERIODICAL NEWSLETTER FROM THE OFFICE OF CBTE AT C. W. POST CENTER

COMPETENCY-BASED TEACHER EDUCATION OFFICE AT POST

“WHAT IS COMPETENCY-BASED TEACHER ENUCATION?

C. ¥. Poot is in thg process of organizing a
Competency-Based Teacher Education Office on campua.
For the pregent. thig office is located in Room 221
of the Adminigtration Building, next door to the
Office of Inotitutional Research. Thig, office wel-
comes any questionsg, suggeotions and ideas regard-
ing CBTE. i

Until the present, CBTE program development has
involved muéh duplication of effort and a great
amount of wasted energy. The office of the Coordi-
nator of CBTE wao established in order to (1) con-
oolidate and coordinate efforts, (2) expedite con-
tacts and querics with the State Education Office
in Albany, and (3) aid in the implementation of
evaluation of CBTE Programs.

< “ Currently, one of the major efforts of this ’
office is the establishment of a Professional Edu-
catoro' Ewecutive Council. This Council will
abgorb and expand the responsibilities and tasks
of the several original Policy Boards, which were
get up to meet the state requirements of shared
writing and evaluation of ,proposals for Teacher
Certification. This Co%‘(P.E.E C.) will in-
clude five representativ f C. W. Post Center,
five\lr presentatives of local school districts’
Admirdig¢tration and five representatives of the
TecachR{fp's Associat’ion in local school districts.
The Council will act in an advisory capacity for
the identification of consultants in local school
districts, who will aid us in writing proposals in
the various areas of Teacher Certigication. These
proposals will be formulated and submitted accord-
ing to the deadlines mentioned on thls page. The
P.E.E.C. will also serve as the offic1a11y desig-
nated bhody in appruviug all prouposais for certi-
fication submitted to the state. Robert Molloy,
District Superintendent of Elmont Schools, is
presently Chairing this Council, and the Coordi-
nator of CBTE for C. W. Post, Professor Roy L.
Smith, serves as an ex-officio member.

Beside the responsibility and duties mentioned
above, the CBTE Office will serve as a Resource
Center for information on writing and implementing
of performance-based programs for the campus. To
that end, a CBTE library is being organized in
this office. 1In addition, this office will serve
ag a central office for transmitting questions, of
a general nature, regarding Certification to the
state, and will be involved in ongoing evaluation
and revision of CBTE programs. It will also aid
in th% implementing and developing of curricula.

THE CBTE OFFICE IS LOCATED IN ROOM 221
OF THE ADMINISTRATION BUILDING. (RIGHT

ABOVE THE POST OFFME.) OUR TELEPHONE
EXTENSION NUMBER IS 2780.

ERIC

Aruitoxt provided by Eic:

New York State has recently mandated
that all programs which prepare licensed
tecachers have to be competency-baged.

The term "competency-baced” indicates
that the licensed tcacher can demonatrate
specifically designated knowledge, gkillas
and attitudes. In caosence, what thig
implies is that, before being certified,
all teachers and/or prospective teachers
must meet certain minimal criteria that
can be demondtrated and agssceased ag ob-
jectively asc possible. -

These criteria are arrived at by a
congortia of official representatives
from the institution of higher education,
the administrative level of the school
district(s) and the Teachers' Associ-
atfon(s). This procedure is not unique
to New York State, but has been adopted
in one form or another by approkimately
thirty states.

While CBTE (Competency-Based Teacher
Education) focuses on teacher education,
it involves the whole C. W. Post Campugs.
This is due to the fact that many of the
courses and programs in other depart-
ments of the college and univeraoity
enroll and/or help prepare prospective
or in-service teachers. K

“"Competency-Based Teacher Education”
and "Performance-Based Teacher Edu-
cation” are used interchangeably in the
literature and will be so used here.

LA I I B B I I
STATE CERTIFICATION DEADLINE SCHEDULES
(for future reference)

1. Elementary and Special Education
Certificate (proposal submitted-
process of being implemented)

September 1, 1975
2., Speech and Hearing Handicapped (in
process of being implemented)
September 1, 1975
3. Secondary Certification in all aca-
demjc areas (English, Social Studies,
Mathematics, “rench, German, Spanish,
Biology, Chemistry, Physics, EFirth
Science)

September 1, 1977
4. Art Certification .

Library Media Specialist
Music
Physical Education
Speech (Provisional)
School Counselor

September 1, 1979

For the present: CBTE will only
affect the certification of those enroll-
ing in programs in Elementary, Speech and
Hearing Handicapped and Special Education
as of September, 1975. The above dead-
lines will hold true for all other areas-
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STATFMENT REGARDING PIANS IN PROCESS -OF IMPLEMENTATION FOR
TUTURE MANAGEMENT AND MODIFICATION CF FROGRAM.
i

Using whn* we have Learned as separate pclicey booards
(consortia) working towprd devising several certification
prograns for submlsslon to the State; our collective_policy
boards have seen the wlsdom of-coalescing and integrating
getivitien, and responaibilities.

To thls end we have establiched = ?%ofess;onal
Educators Executive Counclil (PEEC) and a Professloneal

Educators Advisory Council (PEAC) which ‘will enable us

to menage, write, modify and identify programs in = much

more efficient and comnetent fashlon. The bylaws of this

organizetion are in process of being written by official

gepresentatives of Teachers, Admlnistrators an¥®lihe

Univereity; and the Prcfesslional Educatore Executlve Counecll

wlll soon be functicning as our offlecial Folley 3oard for
most (if not all)‘compctcncy bused progzrams of -C. w.oPost
and for Flementary Education and Speclel Educatiorn Trosrams
explicitlé.

The Executlve Council (FPEEC) is composed“of five
Administrators 0flclally representing their respective
distriets, five duly eppointed or elected Teachers officlally
representing thelr respective assoclations, and five offlclal

representetives of the C. W. Post Center of Long Island
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[N

University. In many cases, these represcentatives have been

- drawn from our present policy boerds - both provieional and

perumanent, speclal education and elementary; buit, the
represeétaﬁion %11; now include secondary education
edministration and teachers as well a8, on rotating bases,
represencatives of other certiflcation arees.

This executive council will have decision making”47
capacﬁty regarding prograﬁs, within legal resgpongiblllities
and guidellnes established by Statc Board of Regents,

In addition to the Professignal Educators Executivé
Council (PEEC) we are identlfying (end have identifiled) o
Professicnal Educﬁtors Advisory Councll (FLAC) which will
meet as an aavlisory body Iin whole or ih pert and will »id
uz in identifyling specific consortia members for specific
programns still to be Written, as‘wsli as to operate as con-
sultants for the Executive Ccuncil. This bodyr will consilst
of repfesentativés of "all} present or potentiél 1denti®iable
elements of the educatlon community in a2ll arezs of »nerformance
based certiflcation programs. It will be directly rcsponsiblg
to the‘Executive Council end advisory tesk comrittces end

members wlll have major input into performunce based progriéf.
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